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“…I remember thinking, I have my allowance. I will go to the store and buy them [my parents] 
some papers.” 
—Andrea, undocumented student in Life without Papers (Munsch, 2011) 
 
“You have everything to stay, but you can’t stay here because you’re not legally here. You’re no 
one here. You’re just transparent. They don’t see you.”  
           —Eduardo, undocumented N.C. student in Growing up “gringo” (Silver, 2011) 
 
“I kept thinking if I got deported, I would be so lost. I could not even imagine myself living in 
Mexico. My whole life was here; therefore, the thought of deportation was like a death 
sentence.” 
—Karla Sanchez, previously undocumented student and author of In the shadows (2010) 
 
“Whereas the United States has sought to be a champion of human rights throughout the world, 
when it comes to undocumented youth living among us, we have forsaken this policy of 
humanity.” 
       —William Pérez, author of We are Americans (2009) 
 
“Creating equal opportunities for undocumented students will expand democracy and justice for 
all Americans and enable undocumented students to better actualize their political acumen and 
agency.” 
—James A. Banks, specialist in multicultural education, in Americans by Heart (Pérez, 2012) 
 
“We must learn that passively to accept an unjust system is to cooperate with that system, and 
thereby to become a participant in evil...We will have to repent in this generation not merely for 
the hateful words and actions of the bad people but for the appalling silence of the good people.” 
—Martin Luther King Jr. (Letter from Birmingham Jail, 1963) 
 
“I had eight years to succeed…and to hope that some sort of immigration reform would pass in 
the meantime and allow me to stay. It seemed like all the time in the world.” 
—Jose Antonio Vargas in “My Life as an Undocumented Immigrant” (2011) 
 
“The American Dream is that dream of a land in which life should be better and richer and fuller 
for everyone, with opportunity for each according to ability or achievement…a dream of social 
order in which each man and each woman shall be able to attain to the fullest stature of which 
they are innately capable, and be recognized by others for what they are, regardless of the 
fortuitous circumstances of birth or position (emphasis added)”  
―James Truslow Adams, author of The Epic of America (1931) 
 
“Legal incorporation of undocumented youths and their families is a question of dignity and 
fundamental human rights.”  
—William Pérez, author of Americans by Heart (2012)  
 
 
  
 
 
 
 
 
 
DEDICATION 
To all of the undocumented youth in the U.S. and their families  
Para todos los niños y jóvenes indocumentados en EE.UU. y sus familias 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
TABLE OF CONTENTS 
CHAPTER 1: AMERICANS WITHOUT PAPERS .......................................................................1 
Introduction ..................................................................................................................................1 
The study ......................................................................................................................................5 
Research questions .......................................................................................................................7 
CHAPTER 2: THE CONTEXT.......................................................................................................9 
Introduction to the Literature Review ..........................................................................................9 
Globalization, unauthorized immigration, and citizenship.....................................................11 
North Carolina and “The New South”....................................................................................14 
Immigrants, Latinos, undocumented students, and K-12 education ......................................16 
Undocumented youth and higher education ...........................................................................19 
Methodology and Research process ...........................................................................................28 
Limitations .................................................................................................................................31 
Significance of this study and “Your future: A guide to help make your higher education a 
reality” ........................................................................................................................................33 
CHAPTER 3: ROSA......................................................................................................................35 
CHAPTER 4: DAVID ...................................................................................................................50 
CHAPTER 5: DANIEL .................................................................................................................71 
CHAPTER 6: CONCLUSIONS: IN THE LAND OF OPPORTUNITIES ...................................91 
Individual qualities .....................................................................................................................91 
Family life ..................................................................................................................................94 
Academic life ...........................................................................................................................100 
Social life..................................................................................................................................102 
The future .................................................................................................................................105 
Guide for Undocumented Youth – English Version ....................................................................108 
Guide for Undocumented Youth – Spanish Version ...................................................................125 
REFERENCES ............................................................................................................................143 
APPENDICES .............................................................................................................................146 
Appendix A: Initial contact sheet .............................................................................................146 
Appendix B: Information sheet ................................................................................................148 
Appendix C: Parental Permission for minors...........................................................................154 
Appendix D: Assent from minors (7-14)..................................................................................160 
Appendix E: Assent from adolescents (15-17).........................................................................162 
Appendix F: Interview guide for elementary school student ...................................................165 
Appendix G: Interview guide for middle school student .........................................................167 
Appendix H: Interview guide for high school student .............................................................170 
Appendix I: Interview guide for parents ..................................................................................174 
Appendix J: Observation guide ................................................................................................176 
Appendix K: UNC system guidelines for admission of undocumented students ....................177 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
CHAPTER 1 
 
INTRODUCTION: AMERICANS WITHOUT PAPERS 
 
 
Since the Development, Relief, and Education for Alien Minors (DREAM) Act
1
 was 
introduced in Congress in 2001 to provide undocumented students a pathway to citizenship, 
thousands of students’ dreams remain unfulfilled. As these dreams were not realized in 2011, the 
latest failure of the DREAM Act by five votes in December of 2010 marked a decade-long 
struggle of fighting to make their dreams a reality. Undocumented students who were eight years 
old in 2001 envisioned a bright future ahead, but they reached the age of eighteen and their 
reality filled with obstacles to procuring a postsecondary education and lawful employment 
remained.  
Each year, these students—an estimated 65,000 to 80,000—graduate from high school 
and feel like they reach a dead end, joining the thousands of undocumented students who 
graduated before them, an estimated 1.7 million undocumented, college-age (18 to 24) adults 
(López, 2010; Pérez, 2012; Price, 2010). The testimonies scholarly research has recorded make 
their struggles known yet fail to illustrate their life stories and daily life. The legal 
marginalization and effects of their immigration status govern the academic, social, and 
psychological (emotional and mental) aspects of their lives, yet researchers have not fully 
addressed or studied these issues (Pérez, 2009; Pérez, 2012). Since 2000, newspaper stories 
throughout the U.S. have chronicled glimpses of various predicaments in the lives of 
undocumented students (Pérez, 2009) but rarely document youth under the age of sixteen. Even 
Hollywood has begun to bestow attention to the plight of undocumented residents with the 
release of A Better Life (2011) that makes many accurate and significant statements. However, 
the film does not direct viewers’ attention to undocumented students, as it portrays an 
                                                          
1
Federal legislation (that has repeatedly failed to pass since its introduction) proposing a path to citizenship to 
undocumented youth (brought into the U.S. when they were under-age) who meet certain stipulations (age of entry, 
duration of uninterrupted residency in the U.S., etc.) and undergo certain processes (military service or 
postsecondary education enrollment). 
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undocumented single father with a U.S.-born son in high school in a state (California) where 
there have been various studies conducted on undocumented individuals.   
There is a scarcity of research on undocumented students, though the amount of literature 
on first and second generation immigrant youth increases (Pérez, 2012; Pérez & Cortés, 2011). 
Therefore, research on the experiences, perspectives, and daily lives of the 1.8 million school-
age undocumented students in grades kindergarten through grade twelve (K-12) (Price, 2010) is 
essentially nonexistent. Pérez & Cortés (2011) confirm that “very little is known about their 
[undocumented Latino
2
 students’] educational experiences in K-12 settings” (p. 125) to 
drastically increase the 5 to 20 percent of all undocumented high school graduates that go on to a 
postsecondary institution (Pérez, 2009; Pérez & Cortés, 2011).  
Most of the studies on undocumented youth have focused on students at the high school, 
undergraduate, and postgraduate level that have excelled, overcome distressing circumstances, 
and/or fixed their legal status, but they overlook the average and below-average undocumented 
students at these levels and all undocumented students prior to their approaching high school 
graduation (freshman and sophomore years). These studies (Cuadros, 2006; Gill, 2010; López, 
2010; Pérez, 2009; Pérez, 2012; Pérez & Cortés, 2011; Price, 2010; Rincón, 2008; Silver, 2011) 
capture pieces of the lives of these vulnerable individuals by providing various testimonies, 
without in-depth, systematic study of the individuals’ and their families’ experiences and 
perceptions and how their legal status affects their lives.  
Literature that examines undocumented students’ lives and helps guide them through the 
many challenges of living undocumented is seriously lacking. In-depth studies conducted and/or 
                                                          
2This term will be used predominantly throughout this study, and the term ‘Hispanic’ will also be used at times. 
‘Latino’ is defined as “a person of Latin-American origin living in the United States” and ‘Hispanic’ is defined as 
“of, relating to, or being a person of Latin American descent living in the United States” by the Merriam-Webster 
dictionary online.  
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guides generated are not easily accessible and/or are not targeted to the undocumented students 
who face the harshest circumstances (no in-state tuition, barred access to higher education, etc.) 
and need the most assistance. For example, previous research had focused on undocumented 
students residing in states that allow them in-state tuition; as late as 2006, research had not been 
conducted in states where students are legally prohibited from in-state tuition (López, 2010). 
Also, various studies have been limited to a small number of states, with mostly urban areas that 
have traditionally received Latino immigrants (Silver, 2011), where previous scholarly attention 
had been focused, such as California. While this research is very important to the existing body 
of literature and to the many undocumented students in that state, the legal context, available 
resources (scholarships, internships, organizations, etc.), financial costs of a postsecondary 
education, K-12 experiences, and other key factors create different conditions than those that the 
majority of undocumented students outside of the state encounter, particularly in new-destination 
areas and rural regions. Context—interpersonal, institutional, demographic, political, etc.—at the 
local, state, and regional levels is crucial (Marrow, 2011) in creating undocumented students’ 
experiences; therefore, they should be studied in contexts previously overlooked.   
Furthermore, even though researchers have found that undocumented students are 
psychologically and physically stressed out, experiencing emotional trauma, intense feelings of 
invisibility, vulnerability, hopelessness, embarrassment, loneliness, inferiority, despondency, 
entrapment, and paralyzation (Barato, 2009; Cuadros, 2006; Ellis, 2010; Gill, 2010; López, 2010; 
Munsch, 2011; Pérez, 2009; Pérez, 2012; Pérez & Cortés, 2011; Price, 2010; Rincón, 2008; 
Sanchez, 2010; Villarruel et al., 2009), there does not appear to be any in-depth research 
examining the effects of legal marginalization on the lives of undocumented students in grades 
K-12. Pérez and Cortés (2011) affirm that few studies have examined how the unique risks of 
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undocumented immigrants—especially adolescents—affect overall mental health. While a 
considerable amount of research has focused on the education, socioemotional, and psychosocial 
factors of Latino college students, researchers have devoted little attention to undocumented 
Latinos students’ socioemotional issues. Few studies have recently begun to address 
undocumented students’ college experiences and examine their socioemotional aspects. A 
thematic finding in these recent studies is that preparing for college is problematic for 
undocumented Latino students, confirming that undocumented students and their families must 
begin preparation for higher education years in advance (Barato, 2009; Ellis, 2010; Munsch, 
2011; Pérez, 2009; Pérez, 2012; Pérez & Cortés, 2011; Price, 2010).   
Studies have asserted that many undocumented students learn of their status in high 
school as they transition to adulthood and wish to engage in activities that accompany the 
transition, such as driving, working, and preparing for higher education. The increasing numbers 
of obstacles they face each year lead them to realize the real repercussions of their legal status, 
resulting in cumulated emotions (Gonzales, 2011; López, 2010; Pérez, 2009; Pérez, 2012). 
However, many students are aware of their immigration status prior to their last years of high 
school (Garcia, 2011), and they must develop strategies and attitudes to cope with their feelings 
and imminent barriers. Their experiences, feelings, and coping tendencies prior to age sixteen—
especially the years during middle childhood (roughly between the ages of six and twelve), 
which are a crucial time in development—will significantly impact their final years of high 
school and undergraduate years. Pathways that are initiated or maintained during middle 
childhood put youth onto certain life trajectories, and future results are considerably affected by 
habits established and decisions made in middle childhood (García Coll & Kerivan, 2009). 
Moreover, Price (2010) confirms that “undocumented students enrolled in colleges and 
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universities most likely are there because of exceptional practices [and educators] that 
serendipitously intervened in their K-12 schooling and other social contexts” (p. 25). Yet, 
undocumented students’ K-12 experiences prior to their approaching high school graduation 
remain disregarded and unrecorded. More in-depth quantitative and qualitative studies that 
examine the effects of an undocumented status on K-12 youth are necessary to better understand 
undocumented students’ lives in the last years of high school and beyond and to address a gap 
that is evident in the lack of extensive studies on undocumented students’ lives.      
 
The study  
This qualitative study documents the experiences of three undocumented Latino youth 
each at a different level—the elementary, middle, and high school levels. These case studies and 
oral histories from unique perspectives of undocumented students from traditional two-parent 
homes in a small town (located near a major transportation hub and approximately forty-five 
miles away from two major cities) in the Piedmont in North Carolina serve to further the current 
research on undocumented youth and address a research gap. Through observation and 
ethnographic structured and semi-structured interviews about (a) their school and home 
environments; (b) work, school, and family history; (c) migration history; and (d) educational, 
social, and occupational aspirations in relation to being an undocumented immigrant and how 
this influences their aspirations and actions in work, in school, at home, and in their social life, I 
relate their stories through a combination of historiography and narrative inquiry methods to 
explore how their legal status affects them during that particular stage in their life. Furthermore, I 
interviewed their parents and observed their families to grasp a deeper understanding of the 
students’ lives.   
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This study is also significant because the subjects reside in a state where very few studies 
exclusively on undocumented students have been conducted. Presently, the state has the ninth 
largest undocumented population in the nation; the Latino population in North Carolina grew 
394 percent between 1990 and 2000, and Latino students accounted for 57 percent of the 
increase in elementary school enrollment between 2002 and 2006 (Cuadros, 2006). Additionally, 
the UNC Tomorrow Commission reported that in 2017, an additional 30,000 high school 
students will graduate in North Carolina—22,000 of whom will be Latino (nearly 75 percent), 
and, unmistakably, not all will be documented (Gill, 2010). In spite of the large undocumented 
Latino presence, North Carolina continues to be an inimical state for these students and residents. 
In-state tuition is not and has never been available. Policies regarding access to higher education 
have not been clear and have changed several times since 2004. In May 2008, only twenty-seven 
of the over 200,000 enrolled were undocumented students in public universities in the UNC 
system (Gill, 2010). Moreover, in January of 2011, HB 11 bill was introduced (but did not pass) 
to bar undocumented immigrants from attending North Carolina community colleges and 
universities (Silver, 2011). It is evident that North Carolina’s undocumented youth desperately 
need supporters—not only in advocacy but also in academic guidance—and would greatly 
benefit from focused studies on their experiences and difficulties. Nevertheless, the stories and 
findings of this study are not limited to North Carolinians, since undocumented immigrants in 
other states face similar struggles. Additionally, a guide to help undocumented students plan and 
prepare for a higher education is included, but it is clearly not limited to undocumented students 
in North Carolina.   
The same truths that the U.S. Supreme Court in Plyler v. Doe (1982) upheld—that 
undocumented children in the U.S. should not lose their education because of their parents’ 
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choice to immigrate illegally, that withholding education from children who cannot control their 
parents’ conduct or their own status would impose a lifetime hardship on them for their disabling 
status, and that educating children, their legal status notwithstanding, is indispensable to generate 
individuals who can function in society and contribute to the development of the U.S. (Price, 
2010; Pabon López & López, 2010)—hold true for undocumented Latinos’ higher education. As 
Pérez (2009) avers, “equal access to higher education…is a question of equality, equity, and civil 
rights, with implications for society as a whole” (p. 207). Furthermore, it is a commonly argued 
concept that the cycle of success begins with each individual, becomes an empowerment of the 
family and then a community, culture, and society; therefore, the plight of the undocumented 
students affects society, America, and America’s future. Thus, the serious dearth of 
understanding and guidance of undocumented students in K-12 throughout the nation demand 
that questions be asked.  
 
Research questions  
What have undocumented students’ K-12 experiences been? How have these experiences 
impacted their self-perception and their perceptions of their legal status, education, family, 
friends, future, and home—America?  What is the extent of their knowledge and preparedness 
regarding higher education—networks, finances, academics, etc.? What do they and their parents 
believe are their options for a higher education? What kinds of friendships
3
, if any, do these 
students have with documented and/or undocumented peers as they prepare for a university 
education? What are their parents’ experiences, and how have the parents and their experiences 
affected the youth? What, if anything, have the students and their families done to prepare for a 
                                                          
3
 Throughout this study, the term ‘friend’ is not taken lightly. A friend (not including relatives) is defined as “one 
attached to another by affection or esteem” by Merriam-Webster dictionary online, thereby excluding acquaintances 
or any other individuals who do not have genuine feelings for the well-being of the intended friend. 
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higher education, and from what sources have they obtained their information? Do they know 
what the state policies are for undocumented students’ access to higher education? Do the 
students and their families have a realistic understanding of all of the costs involved in obtaining 
a postsecondary education? How do they intend to overcome the financial obstacles? How do the 
current state laws impact their daily lives and imminent future? How do the students and their 
parents hope to see their undocumented status resolved, and how do these expectations affect 
their preparation for higher education? Are their hopes and dreams situated in reality? How much 
longer do these undocumented students expect to be Americans without papers? 
 
CHAPTER 2 
 
THE CONTEXT 
9 
Introduction to the Literature Review 
Most of the research related to the study of undocumented students has focused on 
historical analyses (Plyler v. Doe and other landmark cases, DREAM Act, immigration and 
Latinos, etc.), socioeconomic circumstances (state, regional, national, and global), immigration 
laws (pro and anti, state and federal, etc.), and academic resiliency. This literature review does 
not delve in-depth into these aspects, since they are repeatedly addressed in other studies.  
Most recently, the majority of the literature exclusively on undocumented students has 
concentrated on Latinos at the high school and undergraduate (community college and 
university) levels, interweaving narration and a focus on students’ transitions into adulthood. In 
particular, it examines at-risk characteristics; legal aspects of access to higher education, 
including state-policies; and/or financial barriers, such as paying for out-of-state tuition (Barato, 
2010; Ellis, 2010; García, 2011; Gonzales, 2011; Ibarra, 2011; López, 2010; Munsch, 2011; 
Pérez, 2009; Pérez, 2012; Pérez & Cortés, 2011; Rincón, 2008; Silver, 2011). Moreover, most 
studies have been focused in one state or area (that has been previously researched), which limits 
the ability to generally apply the data to undocumented students in different states and areas of 
the nation because of diverse circumstances and policies among states. Many of the studies in 
this growing body of literature have only recently emerged.  
Prior to these studies, researchers did not (and some still do not) differentiate 
undocumented immigrants from children of immigrants, immigrant youth, Latino immigrants, 
and/or Latinos, even though the former face additional, unique, and austere challenges that do 
not apply to the latter groups (Barato, 2010; García Coll & Marks, 2009; Pérez, 2009). 
Furthermore, the knowledge available from existing studies based on immigrant youth is mostly 
on adolescents, leaving many unanswered questions about developmental processes and 
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experiences prior to adolescence (García Coll & Marks, 2009). Notwithstanding, a literature 
review of these studies that include undocumented youth and more recent studies solely on 
undocumented students highlights a common, salient theme—that life for undocumented youth is 
stressful and problematic in multifarious ways, particularly in the areas of education equality in 
the K-12 sector and academic preparation for a postsecondary education. Yet, research on 
undocumented students in grades K-12, prior to junior year of high school, is seriously lacking. 
Furthermore, of the extant research, the literature does not adequately address undocumented 
students’ experiences, perspectives, or needs proportional to the severity of their circumstances 
and their numbers in the U.S.  
Due to the limited literature on undocumented students, literature regarding the broader 
populations of immigrant and Latino youth and factors that affect them were explored to 
supplement and expand the scope of knowledge concerning the vulnerable participants of this 
study. The literature for this study is purposely based mostly on recently published books, as 
well as seven dissertations and a few scholarly articles. A 2011 film, A Better Life, directed by 
Chris Weitz; “A Conversation with Jose Antonio Vargas,” hosted by Students United for 
Immigrant Equality (SUIE) at UNC-Chapel Hill on March 17, 2012; various online news stories, 
and several informal interviews of undocumented students personally conducted in 2011 and 
2012 are used and/or referenced in this study to further supplement the literature. This literature 
review is composed of (a) an overview of unauthorized immigration’s complex background, 
including globalization and definitions of citizenship and “illegality” that are present in these 
youths’ lives; (b) a brief history and context of Latinos and undocumented immigrants in the 
“New South” and North Carolina; (c) immigrants, Latinos, undocumented students and K-12 
education; and (d) undocumented youth and higher education. 
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Globalization, unauthorized immigration, and citizenship 
The relationship between globalization and unauthorized immigration cannot be 
repudiated, and its importance cannot be stressed enough in this overview (as it requires a 
lengthy, detailed analysis). Individuals did not seek to be undocumented immigrants, but a 
globalized political and economic system resulted in their “illegality.” In addition to these forces, 
a plethora of literature has explored how U.S. and Latin American relations—past and present—
have also played a momentous role in driving unauthorized immigration to the U.S. (González, 
2011). After being displaced, undocumented immigrants are denied rights and equality when 
they move in search of survival and/or better lives. Therefore, as Bacon (2008) argues, “illegal” 
describes a social reality—inequality—when applied to immigrants, and it has, in fact, very little 
to do with the violation of a law or crossing a border. Yoshikawa (2011) adds that the high rates 
of undocumented status of Latinos, particularly Mexicans (accounting for 56 percent), “are a 
reflection of the latest phase in a long history of conquest, economic interdependence, and 
shifting inclusion” (p. 35). Yet, the entire process that contributed to and continues to contribute 
to undocumented immigrants’ presence in the U.S. is scarcely considered in the immigration 
debates among “legal” citizens and leaders who are not well-informed.  
Instead, the economic and political debates are based on stereotypes and misconceptions 
of unauthorized immigration, and their focus is on myths and concerns that are not limited to 
undocumented immigrants. Apprehensions about newcomers not assimilating, taking jobs from 
citizens, overburdening government programs and services, overpopulation, etc. are explained by 
identifiable factors common to legal and unauthorized immigration and are repeatedly refuted by 
scholars (Chomsky, 2007; Pérez, 2009; Swain, 2007). Debates and policies do not deem 
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undocumented immigrants as human beings who have been manipulated by globalization, 
regional economies, social structures, and U.S. policies that forced them to seek a better life. 
Instead of addressing why they come to the U.S. in search of a better life, they are criminalized 
and dehumanized—even though it is only a minor civil infraction to be unlawfully present in the 
U.S. after the age of eighteen (Bacon, 2008)—making them “undeserving” of rights, equality, or 
decency. American history illustrates how rationales for systems of social and legal inequality 
were present in “the law” for generations, including discrimination due to basing citizenship on 
race. As Pérez (2009) highlights, these xenophobic attitudes were unmistakable throughout 
American history, and now Americans are mortified upon reflection of these past events, 
outlooks, and laws. How many more years will go by until it can be written in history books that 
America legally accepted young American residents who are loyal to this country and allowed 
them to realize the “American Dream?”  
In a hastily globalizing world, economic success will depend “on how successfully 
nations integrate new populations into existing society” (Gándara & Contreras, 2009, p. 12). 
However, immigration debates rarely consider, as many scholars have, that the better policy is to 
view undocumented youth as valuable assets for America’s future, instead of denying them the 
possibility to improve their lives and thereby improve society. As Chomsky (2007) avers, “There 
is no real logic to excluding people from rights based on immigration or citizenship status” (p. 
xiii). The progressive, humanitarian approach and attitude that the federal government should 
adopt accepts the reality of undocumented residents and allows them to become full, thereby 
productive, members of society (Pabon López & López, 2010; Pérez 2009). Studies that include 
undocumented individuals who obtained legal status demonstrate that their legally recognized 
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belonging made all the difference in their lives, and they were able to make substantial 
professional, civic, and personal contributions to society (Pérez, 2009; Pérez, 2012).  
Although citizenship has been narrowly defined as the possession of documentation, the 
concept and meaning of citizenship has been challenged; citizenship has been increasingly 
examined and expanded beyond a legal status to include identity, belongingness, and rights. 
Oboler (2006) argues that citizenship is a lived experience, that it was not defined by the 
Founding Fathers, and that the current context of globalization changes nations and the definition 
of citizenship. Both Oboler and Castañeda (2006) affirm that citizenship is not only the 
possession of a paper with nine numbers (social security number), but it also refers to belonging 
to a community, imagined or otherwise. Citizenship is structural and ideological; therefore, 
Castañeda states that it “lies at a crossroads of legal definitions of membership and sense of 
belonging…senses of belonging remain a more significant feature of citizenship than any legal 
framework; and, it is these senses and beliefs of belonging that determine their [immigrants] 
everyday actions and practices, which in turn have an impact on the nation-state and its 
frameworks” (p. 3-4). In spite of this, the legal, state-down approach makes citizenship a 
question of rights and duties, which results in the tensions that youth experience in their daily 
lives as they consider themselves American but are not entitled to the rights of Americans 
(Castañeda, 2006). Thus, citizenship becomes the site of political struggle for undocumented 
immigrants over rights, belonging, recognition, equality, and dignity—an argument that is 
reiterated by many scholars (Bacon, 2008; Castañeda, 2006; Chomsky, 2007; Gill, 2010; Oboler, 
2006; Pérez, 2009; Smith & Furuseth, 2006). As Olivas (2012) declares, “When comprehensive 
immigration reform is eventually enacted, these Plyler legacies will be the first in line to take 
advantage of the transformative powers of citizenship” (p. 93). 
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North Carolina and “The New South” 
In recent decades, Latino immigrants have settled in nontraditional areas throughout the 
U.S. The “New South,” which includes the southeastern states of Virginia, Kentucky, Tennessee, 
Arkansas, Louisiana, Mississippi, North Carolina, South Carolina, Georgia, Alabama, and 
Florida, according to Smith and Furuseth (2006), is representative of this and has seen a 
tremendous increase in the Latino immigrant population—many of which are undocumented. 
The increased Latino migration to the region has been fueled, among other factors, by changes in 
U.S. immigration laws, economic and political crises and changes in Latin America, and the 
shortage of low-wage workers in urban and rural labor markets for the Southeast. As a result, 
seven out of ten states with the fastest growing non-metropolitan Latino population between 
1990 and 2000 were in the Southeast, according to the U.S. Census Bureau. North Carolina 
ranked first with an unprecedented 396 percent (followed by Alabama), resulting in the ninth 
largest undocumented population in the country (Gill, 2010; Smith & Furuseth, 2006). These 
rural areas present different challenges for Latino undocumented immigrants, such as less 
receptiveness to outsiders and change, a stronger antagonistic history of race relations and 
attitudes, etc. (Marrow, 2011), as Cuadros’ (2006) narrative of a small town in North Carolina 
illustrates.  
Despite large numbers of undocumented Latinos’ residence and contributions in these 
southeastern states for over two decades, current anti-unauthorized immigrant policies reflect 
sentiments that undocumented Latinos do not belong in this place and space—unsympathetic 
views that are not limited to North Carolina or the “New South.” In North Carolina, and other 
states, undocumented Latinos are incessantly reminded of their “illegality” as state residents, 
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since they must pay out-of-state tuition and conduct vehicles without drivers’ licenses (Marrow, 
2011; Smith & Furuseth, 2006). Attempts to claim their belongingness have often been 
unsuccessful. North Carolina legislators’ attempt, House Bill 1183, “Access to Higher Education 
and a Better Economic Future,”—with the backing of El Pueblo and former governor Jim Hunt 
and support from leaders and students in the public school system—in the spring of 2005 to 
allow undocumented immigrants who met specific qualifications in-state tuition at public 
universities was swiftly struck down amidst public uproar (Gill, 2010). Although it was 
estimated in 2005 that 1,500 undocumented students were graduating from North Carolina high 
schools each year, no bill on in-state tuition has been introduced since then.  
Furthermore, from 2004 to September 2009, community colleges and universities in 
North Carolina made several confusing and conflicting decisions regarding undocumented 
immigrants’ access to higher education, which finally resulted in allowing them to pay out-of-
state tuition (see Appendix K: UNC System Guidelines for Admission of Undocumented 
Students) (Gill, 2010; López, 2010; Marrow, 2011). Another example of North Carolina’s 
inimical attitude was in December 2010, when the DREAM Act fell short of passing by five 
votes. When a version of the DREAM Act reached the House of Representatives for the first 
time since its introduction in 2001, Senator Kay Hagan from North Carolina was one of five 
Democrats that joined most Republicans in voting against it (Olivas, 2012).  
In spite of these stressful conditions for undocumented immigrants and their families, 
very few studies have focused exclusively on North Carolina’s undocumented youth or on the 
undocumented student population in the Southeast. Moreover, the few studies that have been 
conducted (Cuadros, 2006; Gill, 2010; López, 2010; Silver, 2011) have been restricted to the 
eastern half of the state in fairly close proximity to the University of North Carolina at Chapel 
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Hill where connections have been established and maintained. Research in this Southeastern 
region of the country is important because these states have high percentages of Latinos likely to 
be undocumented but do not have in-state tuition policies. In fact, three states have leading anti-
unauthorized immigration laws in the nation (Alabama, Georgia, and South Carolina), two of 
which prohibit undocumented immigrants’ access to higher education (Georgia and South 
Carolina).  
 
Immigrants, Latinos, undocumented students, and K-12 education 
 Scholars have repeatedly stressed the importance of education for Latinos, especially 
immigrant youth, who continue to face many challenges in adapting to and excelling in the U.S. 
education system (Gándara & Contreras, 2009; García Coll & Kerivan Marks, 2009; Gill, 2010; 
Olivas, 2012; Pabon López & López, 2010; Pérez, 2012; Pérez & Cortés, 2011; Suárez-Orozco 
& Suárez-Orozco, 2001). These studies have been important because the number of Latinos and 
immigrant children in the U.S. has greatly increased in recent decades. To complement the 
estimates of the number of undocumented Latino youth in the K-12 sector in the U.S. and their 
scarcely documented experiences, research on undocumented students has relied on facts and 
figures of Latino and immigrant youth from previous studies.  
Children of unauthorized immigrants are a growing share of students in grades K-12, and 
Latino immigrant students presently account for more than half of the immigrant youth 
population in the U.S. (López, 2010). Between 1993 and 2003, two out of every three students 
added to U.S. public schools were Latinos (Pabon López & López, 2010). Most of these were 
immigrants who arrived at a young age, prior to high school, and acquired most of their 
education under the U.S. system. In the “New South’s” recent phenomena of increased Latino 
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populations in non-metro/rural areas, there is slightly higher enrollment growth for younger 
Latino children in grades K-8 than that in high school (Smith & Furuseth, 2006). This should 
translate into higher levels of Latino immigrants’ later enrollment in colleges, according to 
Passel and Cohn (2009), because immigrant children who arrive at a younger age (before 14) 
have an increased likelihood of higher education attainment; yet, small numbers of immigrant 
youth and Latinos in the U.S. procure a higher education. In 2000, nearly 25 percent of teen 
school dropouts were foreign-born students, and from 2006 to 2008, only 44 percent of Latinos 
in the U.S. received a high school diploma or higher (Gill, 2010; Smith & Furuseth, 2006). A 
2009 report by The National Center for Education Statistics found that 50 percent of Latino male 
students and 41 percent of Latinas drop out of high school (Contreras, 2011). While there are 
various opportunities for intervention and investment in these students throughout the education 
system, and the Latino demographic growth has more than tripled, very little progress has yet to 
be made in the number of Latino students graduating from high school and subsequently going to 
college (Contreras, 2011).  
In North Carolina, Latino students accounted for 15 percent of growth in student 
enrollment from 1990 to 2000 (Cuadros, 2006). The county where participants resided at the 
time of the interviews was graphed as a high-growth Hispanic county. A high-growth county was 
defined by Smith and Furuseth (2006), as having 1,000 or more Hispanics by the year 2000 and 
at least a 150 percent Hispanic growth rate between 1990 and 2000, which meant the Latino 
population was at least 12.6 percent in the county (Smith & Furuseth, 2006). This rapid growth 
continued, as from 2000 to 2005, Latino enrollment growth had increased to 57 percent in North 
Carolina public schools, according to a study by the Kenan Institute of Private Enterprise at 
UNC-Chapel Hill (Cuadros, 2006; López, 2010). 
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Some of the challenges Latino and immigrant students face are language barriers, 
attending overcrowded schools, residing in unsafe neighborhoods, living in poverty, stereotypes 
and discrimination, and lack of understanding and support from administration and/or parents 
while seeking to be first-generation college students (Pabon López, 2010; Pérez, 2009; Price, 
2010). These and many other risks affect Latinos as early as elementary school. Latino children 
run greater risks of leaving school as they transition from elementary to middle school, and 
success in elementary school does not always translate well into middle school. Smith and 
Furuseth (2006) noted, “a fairly uniform tendency for Latino children’s academic performance to 
decline in their first year of middle school” (p. 129). Thus, transitions from elementary to middle 
and to high school are pivotal moments, which can lead to decidedly different academic and life 
trajectories for these vulnerable youth if not managed well (Smith & Furuseth, 2006). Although 
Latino families have uniformly high hopes for their children, parents lack the cultural and social 
capital (access to important social networks) and understanding, in addition to not knowing more 
about what kind of opportunities exist and where and how to access them, resulting in their lack 
of involvement, particularly evident in their tendency to refrain from regularly interacting with 
school educators and administrators (Gándara & Contreras, 2009). Parents may also abstain from 
interaction with professionals for fear of their legal status being suspected and/or mentioned. 
Parents’ lack of participation impacts undocumented Latino students because studies show that 
parental engagement increases the likelihood of strong academic performance. Students with 
involved parents are more likely to develop better social skills, pass classes, get higher grades, 
and enroll in an institution of higher education (Contreras, 2011; Pabon López & López, 2010).  
For the estimated 1.8 million undocumented youth who make up 6.8 percent of all 
students in grades K-12 in the U.S. (Frum, 2007; López, 2010; Pérez, 2012; Price, 2010), these 
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challenges and stressors are further exacerbated in profuse ways. Feelings due to lack of a legal 
status have been found to negatively affect undocumented students’ educational achievement, 
depressing aspirations and raising the possibility of academic failure (Barato, 2010; Gonzales, 
2011). Additionally, immigration status and barriers to higher education contribute to a higher 
drop-out rate for these youth (Pabon López & López, 2010). Drop-out rates for foreign-born 
Latino students comprise 25 to 28 percent of all dropouts in the U.S. (López, 2010; Pabon López 
& López, 2010). As Cuadros (2006) observed, “Being undocumented was also an excuse to drop 
out, to not try, to not risk failure” (p. 217). Dropping out due to discouragement by educational 
obstacles can have deleterious consequences for the youth and society (Gill, 2010). 
K-12 schooling unquestionably has a crucial role in the lives of undocumented youth 
(Gonzales, 2011). The myriad of challenges thousands of undocumented Latino immigrant youth 
face demand that they be more comprehensively studied throughout the U.S. (regions and states) 
during their K-12 experiences, as their plight calls for a tremendous amount of effort and 
attention by scholars. Undoubtedly, significant questions remain about how undocumented status 
shapes educational trajectories (Gonzales, 2011), particularly in grades K-12. 
 
Undocumented youth and higher education  
Historically, Americans have expected immigration to be handled by the federal 
government and have generally understood education to be the domain of state governments. 
This has created simple fundamental conflicting policies that contribute in creating the dilemma 
that undocumented students face (Price, 2010). Since the federal ruling of Plyler v. Doe (1982) 
that provided K-12 education to all children in the U.S., despite their legal status, a federal 
decision has not prohibited higher education to undocumented residents. At the same time, a 
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federal ruling has not required states to allow them to access a postsecondary education. Thus, 
the lack of a uniform set of standards for undocumented students’ admission and access to higher 
education across the nation creates rules and regulations that vary considerably by state and 
necessitates numerous studies to address the particular needs and challenges of undocumented 
persons in a specific state and/or area.  
Of the 11.2 to 12 million undocumented immigrants in the U.S., about 3.4 million are 
under the age of twenty-four, accounting for one-fourth of the entire undocumented population 
(Passel & Cohn, 2009; Pérez, 2012; Price, 2010). This does not include the thousands who were 
brought at a young age but are now over the age of twenty-four and remain undocumented. 
Because most undocumented students are brought to the U.S. as young children, they undergo 
developments during their formative years (from childhood to early adolescence) and receive 
formal education in the U.S. as they are incorporated into important dimensions of society. These 
experiences serve to intensify the traumatic repercussions of their undocumented status that 
culminate as they transition to adulthood. They considered themselves to be wholly American, 
until they realize the power of nine numbers. Existing immigration laws ignore their reality, 
inflicting harsh penalties on undocumented students merely “for the crime of having been born 
somewhere else” (Pérez, 2009, p. 171). 
Undocumented students’ place of birth can also prevent and/or disrupt friendships, 
limiting this source of social capital. Scholars have found that undocumented students are often 
hesitant and disinclined to develop close, emotional relationships because they fear that their 
status may be discovered and/or that they will have to disclose it (Pérez, 2012; Pérez & Cortés, 
2011; Price, 2010). Undocumented students may feel like they do not belong, even if they have 
friends and/or grow up with the same peers in school where they can develop and maintain 
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friendships, as “the relationships made with peers are not deeply connected friendships but 
superficial in nature because they fear that others will learn of their status” (Price, 2010, p. 80). 
Price adds that romantic relationships may also be problematic and quotes a female student who 
explicitly states that she has always avoided romantic relationships because she fears disclosing 
her status and her intentions and feelings being questioned (p. 80-1). However, other students 
seek (and sometimes find) emotional and academic support from individuals outside of their 
family and home setting, and this social capital—educators, counselors, peers, friends, and 
church—can form networks that play important roles in the students’ lives (Marrow, 2011; Pérez 
& Cortés, 2011; Price, 2010). Churches are documented as strong Latino-based organizations 
and the strongest Latino-based organization in the New South (Smith & Furuseth, 2001), and 
studies have stated that religious convictions are a positive coping mechanism and source of 
strength (Pérez & Cortés, 2011; Suárez-Orozco & Suárez-Orozco, 2001). However, support from 
these sources is only possible if undocumented students form intimate relationships with 
individuals who are willing and able to help.  
At a very young age, undocumented children learn about discrimination, fear, and hatred. 
The negative and erroneous depiction of undocumented residents in the media and the 
antagonistic attitude of the American public interfere with their prospects for a healthy identity 
development, as discrimination leads to questioning self-worth (Price, 2010; Pérez & Cortés, 
2011). Suárez-Orozco (2000) found that immigrant children as young as nine years of age clearly 
perceive these hostile attitudes towards them. Undocumented youths’ perceptions of hostility are 
also reinforced by institutional discrimination and exclusion because of their status during 
adolescence (approximately the ages of 11 to 19). It is during these years that they undergo the 
crucial developmental task of forging a coherent sense of identity, are extremely susceptible to 
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the perceptions of others, and the urge to define oneself in relation to society is greatest, which 
can result in negative self-perceptions (Gándara & Contreras, 2009; Suárez-Orozco, 2000; 
Suárez-Orozco & Suárez-Orozco, 2001). Suárez-Orozco also posed an important question over a 
decade ago that the research still has not answered: “How does a child incorporate the notion that 
she is ‘an alien’ and ‘an illegal,’ unwanted and not warranting the most basic rights of education 
and health care [regular checkups, bi-annual dental cleaning, annual eye exams, etc.]?” (p. 144). 
This question is even more pressing now in a heightened anti-unauthorized immigrant 
environment evident in state laws that are directly affecting undocumented children, such as 
Alabama’s HB 56 in 2011 (even if the sections directly affecting undocumented children are 
later reversed). When parents of undocumented students hear that their child(ren)’s immigration 
status must be checked by public schools, how do they honestly explain to the undocumented 
child why (s)he is missing school days and/or moving to another state due to his/her legal status? 
These sentiments overlook a basic fact: “Regardless of how they got here, Latino children are 
America’s children and America’s future” (Gándara & Contreras, 2009, p. 14). 
In spite of the animosity they perceive, thousands of undocumented students continue to 
obtain high school and undergraduate degrees. Estimates remain that 65,000 undocumented 
students graduate from high school each year, and of the estimated 1.7 million undocumented 
young adults (ages 18 to 24), an estimated 5 to 20 percent enroll in college. The majority of 
undocumented students access higher education by starting at a community college but few 
transfer to a university (Pérez, 2009; Pérez, 2012; Pérez & Cortés, 2011). Pérez & Cortés’ (2011) 
data found that 25 percent of undocumented Latino students initially anticipated transferring to a 
university but only 6 percent had completed a four-year degree after six years since enrollment in 
a community college. Recent studies have focused exclusively on undocumented students in 
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community colleges (Barato, 2009; Munsch, 2011; Pérez & Cortés, 2011), referring to these 
colleges as “gateways” and “gatekeepers” (Pérez, 2012) and at universities (Ellis, 2010; Garcia, 
2011; Pérez, 2009; Pérez, 2012; Sanchez, 2010; Silver, 2011). However, “Latino students who 
successfully persist through higher education represent a very small proportion of the Latino 
students enrolled in college, particularly when compared to their enrollment in the K-12 sector. 
This imbalance is most evident among undocumented immigrants…[as] unauthorized students 
are far less likely to know the requirements necessary or the process of applying to college” 
(Contreras, 2011, p. 97).  
Although undocumented students constitute a noteworthy portion of the U.S. population, 
only hundreds of their stories have been and are being recorded and studied. William Pérez—
arguably the leading scholar on undocumented students—has documented the stories of 
undocumented students enrolled in community colleges, universities, and postgraduate programs, 
as well as previously undocumented students who achieved a postsecondary education. Pérez 
conducted the largest study, consisting of 110 participants, exclusively on undocumented young 
adults that was not limited to one state or region of the nation (Pérez, 2009; Pérez, 2012; Pérez & 
Cortés, 2011). Nevertheless, 90 percent of participants in the study were from California (73%) 
and Texas (17%). The other 10 percent were better distributed, with 4 percent in Virginia, and 
the remaining 6 percent in Georgia, Missouri, New York, Washington and Washington, D.C. 
(Pérez, 2009; Pérez, 2012). Although California is home to the largest number of undocumented 
immigrants, 2.6 million or 23 percent of the total population (Pérez, 2012), this research is not 
geographically proportional. Only one-fourth of undocumented immigrants are in California, as 
of 2009, and three-fourths reside outside of the state, with 1.7 million in Texas (Ibarra, 2011), 
but essentially three-fourths of the students in the study were from California. This highlights, 
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again, the need for various studies to be added to the extant literature—studies that are not 
conducted in states where various other studies have been previously conducted, in states that 
have relatively favorable conditions for higher education, and in states (and/or areas of states) 
where undocumented students have a lot of guidance and support.  
The literature focuses on high school and college-age undocumented Latino students, 
concentrating on the education, socioeconomic, and psychosocial factors and largely overlooking 
their socioemotional and psychological issues. Pérez (2009) confirms that more mental health 
research on undocumented youth should be conducted and that it should focus on understanding 
how and when undocumented status stress, anxiety, and fears are triggered, measuring their 
regularity and extent. These studies should also include the families of undocumented youth, 
devoting extra attention to students whose families fail to offer emotional support and 
understanding. Few studies have examined the impact of legal status on immigrant families 
(Pérez & Cortés, 2011). There is a lack of understanding of the familial experiences and 
backgrounds—including undocumented family members’ state of mental health—of 
undocumented youth because undocumented families’ narratives have rarely been documented.  
More and more narratives have been documented, as researchers have incorporated the 
narratives of undocumented students, often directly using their words. However, nearly all of 
these studies continue to be limited to a previously studied state and often to an area within a 
state. Many states with high undocumented Latino populations have yet to be studied, especially 
in the “New South.” The extant literature includes a few stories of undocumented young adults 
who did not finish high school and/or are not pursuing a higher education but do not exclusively 
study these individuals or undocumented students in grades K-12 who have dropped out. What 
are their narratives? What combination of factors in their lives made them drop out? Why 
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did/could their parents not prevent them from abandoning their education? How much emotional 
support and understanding did their parents provide? What future do they see for themselves? 
The answers from these and related questions would be helpful in understanding how to help this 
youth and to help prevent other at-risk undocumented students from abandoning their K-12 
education.  
A major complication to preventing undocumented students in grades K-12 from 
dropping out and helping them go on to a postsecondary institution is that school- and college-
based professionals do not know how to—nor are they trained to—provide guidance, 
information, or support (Pérez & Cortés, 2011; Price, 2010). One basic problem is that, “No fact 
sheet exists for educators until now of what they can and cannot say” (J. A. Vargas, personal 
communication, March 17, 2012). Most often, they are unaware of undocumented students’ 
presence, do not know or understand the effects of an undocumented status on a student’s life, 
and/or have preconceived notions and prejudices. Clearly, there is a need for systematic 
education of professionals about the postsecondary opportunities available to undocumented 
students (Contreras, 2011; Pérez & Cortés, 2011). The stories narrated in studies disclose that 
institutional agents (high school and college) were instrumental during the pursuit of a 
postsecondary education (Garcia, 2011).  
It is also of the utmost importance to drastically increase efforts to provide students with 
information before and during high school and to involve and educate their parents about their 
undocumented child’s options for higher education. Garcia (2011) stresses that the timing of 
undocumented students’ discovery of their status directly impacted their ability to acquire 
relevant social capital resources (through peers, educators, parents, etc.) and to pursue a 
university education because they were aware of the challenges and able to prepare in advance. 
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When students and their families receive timely and accurate information about the difficult, 
forthcoming process and postsecondary options, these vulnerable students are much more likely 
to prepare for, enroll in, and procure a four-year degree (Price, 2010).  
Another significant finding in the narrations of undocumented students was that family 
played a pivotal role in their realization of a postsecondary education and that understanding the 
legal obstacles to attain a college degree facilitated preparation (Gándara & Contreras, 2009; 
Garcia, 2011; Pérez, 2012). Instead of expecting the students and their families to approach 
professionals and/or attempt to navigate the hurdles alone, conscientious efforts should include 
directly, actively, and consistently seeking out students and their parents/guardians. The 
importance of devising early intervention strategies—as soon as possible and preferably before 
high school—that reach out to undocumented students and their families to provide them with 
important information and resources and continued college counseling cannot be stressed enough 
(Gándara & Contreras, 2009; Pérez & Cortés, 2011). 
In addition to making thorough, efficient efforts to increase knowledge and awareness, 
particular attention should be devoted to the financial obstacles. Approximately two-thirds of 
undocumented workers earn less than or half of the minimum wage (Smith & Furuseth, 2006). 
Additionally, one-third of the children of undocumented immigrants and one-fifth of 
undocumented adults lives in poverty (Passel & Cohn, 2009). At the same time, from 2002 to 
2007, the “average advertised tuition and fees at U.S. public institutions increased 40 percent at 
four-year institutions, and 19 percent at two-year institutions” (Pérez & Cortés, 2011, p. 24). As 
the cost of a higher education and the cost of living continues to increase, it will be even more 
difficult for these low-income, marginalized families to pay for a postsecondary education, 
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especially since the U.S. is the second most costly nation in terms of higher education costs 
(Contreras, 2011). 
Denying undocumented students’ access to postsecondary education spurns them from 
the society that has provided much of their K-12 education, consequently precluding them from 
becoming full, contributing members of the country they consider home (Pabon López & López, 
2010). Seeing this reality unchanged after a decade, scholars continue to advocate for 
undocumented students’ rights. Rincón (2008) has argued for an expansion of undocumented 
students’ educational rights, which presently expire with high school graduation, to include 
higher education because “equal access to higher education is a matter of civil or democratic 
rights and its ultimate benefit is to the young people themselves and society as a whole,” as their 
full membership in American society will enrich the nation (p. 207). Pérez (2009) adds that their 
lack of access to higher education and citizenship is a “social justice travesty as well as an 
ongoing loss of intellectual and civic talent to American society” (p. xx). This argument that 
America is ultimately losing by keeping this population marginalized is recurrent in the 
literature. Many researchers declare that the future costs (implicit and explicit) of not providing 
higher education to undocumented students is and will be more costly than affording in-state 
benefits and will take its toll on the nation (Chomsky, 2007; Frum, 2007; Gill, 2010; López, 
2010; Pérez, 2009; Pérez & Cortés, 2011; Price, 2010; Swain, 2007). Scholars also propose more 
thorough recommendations. Frum (2007) insists that allowing in-state/resident tuition is 
incomplete action. Pérez (2009) emphatically stresses the need for legalization because a 
postsecondary education cannot be fully useful if undocumented residents are forbidden from 
lawful employment. Even the DREAM Act is only a partial solution, as there are well-founded 
concerns about important areas that this type of legislation would not solve (Contreras, 2011; 
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Frum, 2007; Olivas, 2012; Pérez, 2012; Pérez & Cortés, 2011; Price, 2010). Contreras (2011) 
argues the importance of in-state financial aid with the DREAM Act. Also, Pérez elaborates that 
in order for the DREAM Act to have a larger impact, school reform that addresses existing 
inequalities within the school system needs to happen simultaneously because school 
experiences have a strong bearing on future success or failure, and Latino students continue to 
lag behind their peers in educational achievement, as the literature on educational achievement 
has consistently stated (Pérez & Cortés, 2011; Pérez, 2012). “Only when such an alternative 
future becomes a reality will the persistent inequality for undocumented students end. And with 
it will come better educational opportunities for all in the U.S. public schools and a more fair and 
human immigration system…Neither the children, nor the country, can wait” (Pabon López & 
López, 2010, p. 168).  
 
Methodology and research process 
A qualitative research method was chosen for this study because it seeks to better 
understand undocumented students’ and their families’ experiences and perceptions. Narration 
was best suited to relay the stories of the youth and their families, as most of the literature that 
interviews undocumented students relates their stories and/or incorporate their stories through 
narration. I chose to focus only on undocumented Latino students because they make up the 
majority of the undocumented population. I did not limit the study to participants who have 
entered the U.S. without authorization because as many as 45 percent of undocumented students 
and families overstay temporary non-immigrant visas (Barato, 2010; Swain, 2007). I also elected 
to only study undocumented youth in traditional two-parent homes because undocumented 
children are more likely to live in two-parent families (80%) than immigrant children with legal 
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status and children with U.S.-born parents (Pérez, 2012), and coming from a home with this 
advantage should translate into the students regularly assisting school and being relatively 
academically successful (Gándara & Contreras, 2009). Although I sought families of Spanish-
speaking, Latin American origin, two of the three families in this study are of Mexican origins, 
reflecting that most unauthorized immigrants (approximately 56%) are from Mexico (Passel and 
Cohn, 2009; Yoshikawa, 2011).  
I used trusted contacts and networks within the community to establish connections with 
families who fit the criteria by finding them through sources that already knew about their 
situation and had gained their trust. Although the participants lived in the same targeted area, I 
used three, different networks and contacts for each family; though they knew of other 
participants in the study, they did not know the other participants residing in the area. I provided 
an Initial Contact Sheet (see Appendix A) to the contacts to share with participants. I then 
remained in touch with the contacts until the families agreed to speak with me. I spoke with the 
mother and/or father via telephone, answered any questions they had at that time, and allowed 
them time to speak with their spouse and child again regarding their participation. After three to 
ten days, a second phone conversation followed to set up the first interview time and date in the 
summer of 2011. I met each family in the privacy of their home where I personally explained the 
research, answered questions, and spent some time getting to know them. Due to my limited 
amount of time with them, I sought to establish as much comfort and trust as possible before 
beginning the formal questioning. I again asked them if they still wanted to participate and 
obtained verbal consent (see Appendices B-E).  
I then interviewed the mother, father, and student each in no particular order in two to 
four nonconsecutive days, spending at least six consecutive hours and up to twelve consecutive 
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hours a day (for a total of approximately twenty-four hours) with them in their home. I tried to be 
as flexible as possible and allowed them to decide when each person would interview and how 
they would break up the interviews over the designated days. I informed them that we could 
converse in English, Spanish, or a mixture of both, spontaneously translating the questions from 
the interview guide when necessary. I asked them about their school and home environments; 
work, school and family history; migration history; and educational, social, and occupational 
aspirations in relation to being an undocumented immigrant and how this influences their 
aspirations and actions in work, in school, at home, and in their social life. 
During the days that I interviewed the participants, I also spent time observing them, 
which helped to further establish my relationship with them. During the participation 
observation, I noted, among other aspects, their interactions with each other and the atmosphere 
and appearance of the home, engaged in activities with them (watching television, eating, 
playing, etc.), and conversed with each family member. (See Appendices F-J for the complete 
interview guides and observation guide created for this study). The participants did not wish to 
be recorded, so I transcribed the interviews and drew thematic findings from the qualitative data. 
Another aspect of knowledge that contributed to this study but was not formally part of 
the study, was the fact that the contacts I used had a larger pool of families to select from than I 
had chosen to and could possibly interview. For example, a couple of contacts knew of at least 
one undocumented high school student and his/her family, so I decided to interview the first 
family that I was able to get in contact with. The first family that I communicated with is the 
family included in this study, except for the middle school student and family; the first middle 
school student and family I met with did not wish to participate in the study. As a result of 
finding more families than I could possibly interview in the allocated time, I have informally 
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worked and continue to work with these other students and families by providing them with 
information and resources after hearing their stories. These students’ stories and circumstances 
helped me to hear more stories, thereby allowing me to create a more thorough guide to help 
make higher education a reality for undocumented youth.  
 
Limitations 
The design of the study is limited to one student in elementary, middle, and high school 
in a chosen area, which does not allow for comparisons of different students at the same 
educational level (in or outside of the area) and limits broad generalizations. The qualitative 
sample provides detailed insight, but it is important to note that every single individual and 
family has a unique set of circumstances and experiences, which limits the ability to generalize 
the data.  
The findings in this study are also limited by time. The Institutional Review Board (IRB)
1
 
greatly diminished the amount of time that I could spend with the participants over the summer 
of 2011 to ensure minimal risks to them, as well as restricted my time with participants to the 
setting of their home. Since I only observed and interviewed participants in their home, I had a 
more complete picture of their home/familial life compared to the academic and social aspect of 
their lives, where I could only know what they told me. Also, the length of time allotted to 
conduct a thesis project did not allow time to interview participants over a longer period of time 
to explore further the academic and social aspects of their lives.  
                                                          
1
 “A committee established to review and approve research involving human subjects. The primary purpose of the 
IRB is to protect the rights and welfare of the human subjects” (http://research.unc.edu/offices/human-research-
ethics/researchers/faq/index.htm#whatrev). 
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This study design results in purposeful selection of participants who are suitable for 
interviews and observation, limiting the pool of undocumented immigrants’ stories that I could 
obtain. Some restrictions that specified participants’ qualifications include having a child in 
elementary, middle, or high school; the child and both parents having undocumented status; 
residence in the designated area; a traditional mother and father, two-parent home; and migration 
from a Spanish-speaking Latin American country. These specifications exclude the examination 
of undocumented youth who have dropped out of school, are currently not attending and/or 
enrolled in school, from a single-parent home, who have graduated from high school and/or are 
older than seventeen years of age, whose parents are not in the U.S. and/or who reside with other 
guardian(s)/relative(s), who have a guardian/parent who is documented, and/or who is not from a 
Spanish-speaking Latin American country.  
Furthermore, the information presented is limited by the vulnerability, combined with the 
small sample size, from the population selected, which forced me to leave out any information 
that could give away the participants’ identities, no matter how interesting and perceptive the 
material would be to the study. Since I did converse with a family who opted not to participate, I 
was limited to interviewing and observing families who were willing. Also, I was unable to reach 
families that did not have established connections with leaders in the community, since that was 
my method of access to them.  
The study may be limited and/or affected by factors regarding participants’ disposition. 
Some participants were very open and conversational, providing insightful information without 
my probing, whereas others’ answers were short and required several follow up questions. Also, 
participants may have told me what they thought I wanted to hear, were nervous, and/or unsure 
of how much they wanted to share since none of them had ever participated in a study, much less 
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in one that asked for intimate details regarding their lives as undocumented persons. Participants’ 
mood(s) at the time of the interviews may have affected their responses. Participants’ responses 
and behavior may also have been affected by their perception of me as a Latina, undergraduate 
student and researcher.
2
 Moreover, participants’ answers may have been influenced by the fact 
that other members of the household were present in the room or able to hear from their location 
in the house (only Daniel’s mother and David’s mother arranged their interviews to be in the 
absence of other family members). The participants’ gender (female child at the elementary level 
and male students at the middle and high school level) may have affected the data collected, as 
Pérez and Cortés (2011) found that undocumented male and female students vary in their coping 
styles, personal characteristics, and internal dispositions.  
 
Significance of this study and “Your future: A guide to help make your higher education a 
reality” 
Though this study may be relatively small in scope, any study of undocumented students 
is imperative, given the scarcity of research on undocumented immigrant students. The research 
focused on an area of the state of North Carolina that has not been previously researched, where 
students lack institutional support and guidance from professionals. This study was conducted in 
a state with unfavorable laws towards unauthorized immigrants, where undocumented students 
face a myriad of challenges but have not received much scholarly attention proportionate to their 
needs and numbers. Also, this research documented the stories of an undocumented student in 
elementary, middle, and high school and their families—an unprecedented approach in the 
                                                          
2
 Similarly, my role as researcher regarding limitations and/or shortcomings during the interviews may have affected 
participants’ responses and/or data, such as the wording of questions, altering specific or exacts words or phrases 
and/or unconsciously switching of languages as I transcribed, etc. 
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literature on undocumented students, particularly because much is unknown about 
undocumented students’ educational experiences in grades K-12 (Pérez & Cortés, 2011).  
Moreover, this study is about much more than just contributing to the literature. It is 
about and for the undocumented individuals in America. It should not be forgotten that the 
stories that are emerging in the literature are about real people who continue to live 
undocumented amongst us. Continuing to share their stories will greatly contribute to 
Americans’ realization of their humanity, resulting in finally seeing thousands of undocumented 
students achieve their dreams of higher education, lawful employment, and citizenship. As a 
result of the findings in this study and reading the stories of other undocumented students in the 
literature, I realized that undocumented students and their families throughout the U.S. who 
reside in areas without guidance, support, and/or resources do not have a reliable, updated, 
helpful, and easily accessible guide to empower them through awareness and information of the 
numerous aspects they need to consider and prepare for when seeking a postsecondary education. 
Undocumented students who are fortunate enough to reside (or resided) in environments where 
they find guidance, support, and/or resources cannot fully understand the experiences and 
feelings of undocumented students and families who do not know from who or where they can 
seek assistance to make a higher education a reality. Shortly after interviewing the families, I 
decided to create and disseminate a guide to help the participants and other undocumented 
students hoping to better themselves and their families through higher education—but lacking 
the necessary guidance, support, resources, and knowledge—make their dream a reality. This 
guide is a very important part of this study; however, its existence would not have been possible 
without these participants’ stories. 
CHAPTER 3 
 
ROSA 
35 
A little, indigenous boy grew up in a small pueblo in southeastern Oaxaca, Mexico 
working the land to help his family. He only finished the sixth grade because higher education 
was only offered in the city, and his family certainly could not afford for him to continue 
studying. He did, however, go to the city at the age of thirteen merely to work to help support his 
family. Miguel mostly worked selling items on the street. His profits were always small, and he 
was constantly moving around. His earnings were so derisory that he sometimes had very little or 
no food for days. After several years of frustration and trying various, honest ways to make 
money, he decided to go with relatives to Atlanta, Georgia to work for a few years. He had 
reached marrying age, by his pueblo’s expectations, so he also wanted to earn money in order to 
marry and have his own family. He worked in Atlanta for a few years and returned to find a bride 
in his pueblo, as he had planned. His new bride knew he had returned from el norte, but she had 
never entertained the thought of leaving the pueblo, so the newlyweds soon parted when the 
young man left his pregnant wife and returned to el norte to earn money to provide for his 
family. This time, he followed different relatives that brought him to Smalltown, North Carolina. 
He worked two full-time jobs in the service industry and factories for over two years. The days 
soon turned into almost three years without seeing his wife or meeting his firstborn. The young 
man and his wife decided that she and their two-year-old child would come to North Carolina. In 
November of 2005, the separation was over, and a new life had begun. 
The succession of these events has had extraordinarily harsh ramifications for his child. 
From looking at his daughter’s olive skin, almond-shaped eyes, heart-shaped face, and long, 
dark, straight hair, it is not evident that she is of indigenous descent or that she is undocumented. 
She is a relatively “average” eight-year-old girl (at the time of the interviews with an upcoming 
birthday) in the fourth grade (in the 2011-2012 school year). She does not like getting up early, 
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her favorite colors are yellow and green, she likes to play with her dolls, she is ticklish, her 
favorite food is ice cream, and she wants to be a dentist when she grows up. Rosa has no 
recollection of the first two years of her life in Mexico; thus, all she has ever known is America. 
However, it was not that long ago that she did not even know English. Rosa remembers that she 
did not like school when she first started because she could not understand or communicate in 
English. After kindergarten, she felt much more comfortable at school and started to like it. 
School was the instrument that set her on the path to Americanization, beginning with learning 
her now preferred language. Rosa’s dominant language is one that her parents speak timidly and 
understand but cannot read or write. Although her parents’ preferred language is Chatino, Rosa 
can only understand some words and phrases but does not speak it. She also cannot read or write 
in Spanish, her parents’ second language. During my time with the family, I noticed that the 
parents speak to each other in Chatino, speak to their children in Spanish, and the children speak 
to their parents in English (though sometimes in Spanish) and to each other in English. Despite 
the languages Rosa hears at home, she shared that she does not see herself as being different 
from her peers at school. I asked if her peers and/or teachers knew she spoke Spanish, to which 
she replied, “I guess, I don’t know.” She does not recall that anyone at school has asked her 
about her background, including other Spanish-speakers. She guesses that a few peers speak 
Spanish but has not talked about it with them or others, nor has she spoken in Spanish at school. 
She does not remember hearing any comments about immigrants or children of immigrants at 
school. Furthermore, when I asked Rosa on two different days if she is Mexican or American, 
she immediately said American both times; when I asked why, she confidently said, “Because I 
am.” Her parents did not comment on her conviction, and I could not help but wonder at what 
age she will begin to question this, if she ever does.  
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While Rosa has no memory of her country of birth, she knows that she lived there and 
that her grandparents live there because her parents have told her. Rosa’s parents miss their 
parents, but they know that, realistically, they have to continue to be separated. Since they were 
young, members of the family often had to be away from the family to work, so they were used 
to this separation. In light of this, it seems almost paradoxical that Rosa’s parents repeatedly 
emphasized in the interviews that what they consider to be most important is their nuclear 
family. The main reason for Rosa and her mother coming to the U.S. was to reunite their family. 
Rosa’s parents commented that out fifteen to twenty families from their hometown, relatives 
included, that they know who have come to the U.S., only two or three families reside together in 
the same country. Either one family member or part of the family is in the U.S.; often the parents 
are separated from their children, so the majority of their acquaintances’ children have grown up 
without at least one parent’s presence. Rosa is fortunate to be with her parents in a seemingly 
fully functional family that puts their family first. From observing their interactions (tone, 
comments, body language, etc.), they appear to be a close and happy family with healthy 
relationships, in spite of their legal status.  
While Rosa’s family provides a stable, loving home, they cannot provide her with 
everything she needs, specifically a social security number. Her parents had not planned on 
residing in the U.S., nor had they planned on taking advantage of the benefits the U.S. offers. If 
they had thought about these factors, they would not have allowed their daughter to be born 
outside of the U.S. Rosa’s father had been in the U.S. and knew that having a child born in the 
country would make him/her a citizen; yet, he did not make any attempts to bring his wife over 
before or while she was pregnant. The young couple could have easily taken advantage of the 
system and secured U.S. citizenship for their firstborn; if Rosa had been a planned “anchor 
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baby,
1” she would be not be undocumented. Furthermore, the birth of their son, Alex, in the U.S. 
was not planned, and Rosa’s parents do not expect to have more children. Indubitably, this 
family, like thousands of others, does not have children simply because they will be U.S. citizens 
and does not seek to exploit the benefits in the U.S., as studies refuting immigration myths have 
found (Chomsky, 2007; Swain, 2007). However, there is nothing Rosa’s parents can do now 
about their daughter’s birthplace. Unless Rosa’s legal status is changed in the near future, she 
will have to face the repercussions of a situation over which she had no control.  
Rosa does not fully comprehend the consequences of her undocumented status in her 
daily life like she will in a matter of years, when all of her hard work in school will seem to have 
been in vain. Apart from her home, school is the setting where she spends, and will spend, most 
of her time, “as more immigrant children spend more waking hours in school than ever before” 
(Gonzales, 2011, p. 604). School is of the utmost importance, as it is the primary, if not the only, 
social setting where immigrant children come into contact with U.S.-born children in a structured 
environment that is critical in teaching basic and necessary life skills beyond reading, math, and 
writing, such as communication, discipline, friendship, authority, etc., and preparing children for 
a higher education and a career. It is also the major source for learning American culture 
(complemented by television, books, etc.) and coming into contact with children the same age. 
Thus, it is the main source for friends and influences, especially since undocumented children, 
like Rosa, are most likely not engaged in extracurricular activities or in settings where they 
regularly interact with other children their age. The educational, relational, and behavioral 
experiences undocumented children encounter in K-12 impact, to varying extents and in many 
                                                          
1
The term is often used in the context of the debate over unauthorized immigration to the U.S. to refer to the 
child(ren) of unauthorized immigrants. It could also be used in a similar sense outside of this context to refer to the 
child of any immigrant because the belief is that the child(ren) will later act as a sponsor for family members and/or 
strengthen the chances of eventually securing citizenship.  
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different ways, their higher educational goals and attainment. Therefore, presently studying 
undocumented students’ lives during this formative young age in elementary school will enable 
researchers, advocates, and educators to better comprehend them and help guide them to success 
as they reach adulthood and will provide a better understanding of  undocumented students in 
and post-high school.  
Since kindergarten, Rosa’s experiences have been shaped by her attendance at three 
different schools. Each time her parents moved, Rosa had to change schools. While the effects of 
children constantly changing schools is certainly not limited to undocumented or Latino children, 
the combination of these events with the effects of an undocumented status can have traumatic 
repercussions that are not clearly evident at this young age. For example, the feelings of 
loneliness, resentment, and estrangement that undocumented students experience can be 
exacerbated at a young age. Therefore, it is imperative for parents, educators, and researchers to 
be more sensitive and attentive to undocumented students’ experiences and behaviors from an 
early age.  
At the time of the interviews, Rosa’s family resided in a small, two-bedroom apartment 
that was a five-minute drive from the local Wal-Mart and other major shopping centers and 
businesses. Rosa’s mother divulged that they had moved to this location in the winter of 2010, so 
they could drive as little as possible. Although her husband had a driver’s license and had even 
found a way to obtain another license when it expired, she had never been able to get a license. 
They had lived outside of the city limits, and she had gotten a couple of tickets in the previous 
year during license checkpoints driving to and from work. There was nothing in Rosa’s 
responses that implied that she knew the reasons for the family’s moves. She did, however, admit 
that she missed her previous school, but when I asked her why and who she missed, she 
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responded with a shrug and, “I forgot their names!” I attempted to ask her further about her 
friends: Who did she sit beside in class, play with during recess, talk to at lunch and on the bus, 
etc.? Still, these questions did not result in further response, so I asked about her current friends. 
Again, neither Rosa nor her parents could tell me about her friends at the school she currently 
attends, which I found to be odd. As a child, it seems common to have at least one friend and 
know peers’ names. When one moves, one remembers friends’ names or at least other students’ 
names. Rosa’s parents were also unable to provide any names of Rosa’s past or present friends 
and peers. Perhaps Rosa does not usually speak at home about the children she comes into 
contact with at school. If she does, it is not on a first name basis or not often enough for her 
parents to remember. Yet, her mom confirmed that Rosa had mentioned that she missed her 
previous school but quickly dismissed the thought with: “pero se acostumbra y no se queja” (but 
she adjusts and does not complain). Her dismissal was not surprising because she and her 
husband had been quick to point out that Rosa “es una niña muy buena. Es muy obediente. No 
nos da problemas” (is a very good girl. She is very obedient. She does not give us any trouble). It 
appears that Rosa’s parents believe she is not seriously affected and do not give any further 
thought to the effects of changing schools on a child. As Smith and Furuseth (2006) have found, 
“Successful outcomes are also fostered if parents obtain stable employment and reside in the 
same community for one or more full school years” (p. 130). Rosa’s parents do not realize that, 
“Changing schools often means lost time and lost learning because students must adjust to a new 
curriculum and a new peer group—a process made more difficult because frequent moves also 
mean that no people in the school know the student, or his or her family’s needs” (Gandara & 
Contreras, 2009, p. 70). Each time they move, Rosa has to familiarize herself with new 
surroundings—from navigating around the neighborhood and school and meeting new teachers 
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and peers to learning new routines, such as the bus ride and classroom norms, including teaching 
methods, expectations, and rules. 
Rosa’s apparent lack of friends closed off a fairly significant part of the overall picture of 
her life that I could obtain. Information about what her friends are like would be telling about 
who is befriending her/who she is befriending; what they talk about; what activities, including 
games, they engage in; what influences they have on each other; how her friends see her from 
comments they make; how she sees herself, her teachers, her friends, and others from comments 
she makes to them; what she has been exposed to, if the relationships had extended outside of 
school; how her parents viewed her friends; and if her friendships created any tensions with her 
parents, how her parents dealt with the issues. Her parents found the many friend and peer-
related questions odd, and Rosa simply did not have anything further to respond. Perhaps Rosa 
has learned to accept and adjust to the changes of switching schools every year or every other 
year. Perhaps she unconsciously knew that she would have to move and could not prevent it, so 
she refrained from forming any close relationships and/or remembering past acquaintances. 
Perhaps when she had first mentioned disliking having to change schools, her parents’ response 
affected her so that she does not verbalize this feeling anymore, and she now feels that her 
parents expect her to make the best of it, so maybe she would have been more open if her parents 
had not within hearing distance. Even more alarming to hear was the fact that, when asked about 
future plans, Rosa’s parents expressed that they planned to move around in the U.S. whenever 
necessary—whatever they had to do “para salir adelante” (to get ahead). This means that it is 
unlikely that they will permanently settle in an area and will always uproot. A positive facet 
could be that Rosa’s parents can move to a state that is favorable towards undocumented 
immigrants and students, since they have no qualms about moving and Rosa is only in 
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elementary school. This could further increase Rosa’s chances of higher education, but if Rosa 
and her parents are not fully informed of the continually changing laws, they could miss out on 
opportunities. For example, not only is in-state tuition currently granted to undocumented 
students in Texas, Oklahoma, and New Mexico, but financial aid is also possible. However, 
these benefits have stipulations that vary in each state. The In-state Tuition Policies chart (in 
Chapter 7) highlights the other states that allow in-state tuition and their provisions that Rosa and 
her parents have to be knowledgeable of to meet the requirements.  
During the interviews, the family disclosed their imminent plans to move to Alabama. 
This was completely unexpected as I had not considered the possibility of participants moving 
out of North Carolina so soon and indeed had not anticipated their moving to a state with 
unfavorable conditions for undocumented immigrants. Rosa’s parents revealed that they had 
heard about the recent anti-immigrant legal activity in Alabama but still planned on following 
through with their plans to move. Rosa’s father did not think that the law would actually go into 
effect or that it would affect them while her mother indicated that if they have to move again, 
they will consider Utah or Florida, where they have relatives. They stated that they were moving 
to a small town in Alabama that they had visited, where Rosa’s mother’s sister lived. The family 
connections looked promising for a better paying job for Rosa’s father, and he further expanded 
that there are available jobs there because many Latinos are leaving due to the antagonism, so 
those that stay or move in find work. He had lost his primary and better-paying job at a factory 
so had only been working his second job at a fast food restaurant. Rosa’s mother had quit 
working her part-time job a few months earlier at a different fast food restaurant because she was 
physically tired and making very little money after working there for several years. Since then, 
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she worked from home selling cosmetics. They reiterated that they would not hesitate to seek 
opportunities elsewhere, even though it means their daughter has to regularly change schools.  
After I asked Rosa about her school life, she brought out her book bag and several 
worksheets that she had not yet done, and it looked like she had gotten behind. It was not very 
clear how it happened, and her parents were not able provide an explanation either. I watched her 
do the worksheets and then checked her work. Her math skills were impressive, as she got all of 
the problems correct in her favorite subject. It was obvious from watching her do math problems 
that she enjoyed doing them. In reading and spelling, she struggled some. In the reading 
comprehension worksheets, she never got all of the questions correct. Maybe she did not 
completely understand what she had read, or she did not exactly understand the question asked, 
or both. Her spelling was average; she left out a few letters or switched some letters in words but 
nothing unusual or serious. Rosa admitted that she felt that school was a little hard and did not 
have anyone to turn to for help. Her parents typically worked long hours. Even when they have 
time, her parents cannot be helpful because the little they have studied has been in Spanish. Also, 
her father has not had any formal education past the sixth grade, and her mother was only able to 
finish the fourth grade. She had recently attempted to get her G.E.D., in Spanish, at the local 
community college but failed to pass algebra and geometry on two different occasions, so she 
was unable to obtain it. Her father admitted that they trust Rosa to do her homework because she 
knows that she has to do it, and they also trust Rosa to show them and translate documents sent 
home from school. Do her teachers know that Rosa does her homework without anyone to help? 
If so, do they do anything to address this? Do they have any clues about the level of her parents’ 
education? Do they suspect that her parents might move during the school year? Do they know 
that her parents do not even understand the grading and school system? What are her teachers’ 
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understanding and perception of Rosa? Do they have any indications that Rosa and her parents 
are undocumented? Other studies should seek to answer these and related questions when 
examining the lives of undocumented youth in grades K-12. Due to the limitations of this study 
to protect the participants’ identities, I could not observe them in their educational setting, so I 
can only postulate about the individual attention Rosa receives in the classroom and her 
interactions and experiences at school.  
One fact I ascertained is that Rosa knows that education is essential. Her parents are 
always telling her that school and college are extremely important so that she can have a well-
paying job when she grows up. Her parents have ingrained in her that if she does not attend a 
university, she will work in a restaurant or in cleaning or a similar job that is physically tiring 
and pays very little. Rosa stated that she wants to be a dentist when she grows up because her 
mother told her that dentists make a lot of money, and she wants to be rich. She further expanded 
that when she is older, “I want to go to the store and buy my mom whatever she wants.” Not only 
this suggest that Rosa has a close bond with her mother, but it also indicates that Rosa has a 
fairly good understanding of her parents’ occupations and meager income. However, at eight 
years of age, Rosa does not comprehend the amount of time, work, and money it takes to get to 
and through the required higher education. Nevertheless, she has already given thought to her 
future. Several times she mentioned that she wants to be grown up. I interpreted this as a lack of 
understanding of what being grown up will mean for her in the current political climate. She is 
not thinking of the obstacles she is likely to face as a Latina undocumented student and the many 
events that could occur along the way, such as pregnancy, dropping out of school, gang 
involvement, deportation, etc. How she will react to and cope with the realities of living 
undocumented in middle and high school? Will she be disheartened by the obstacles and resort to 
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destructive behavior? Will the DREAM Act or a related law pass in time to fix her legal status 
prior to her high school graduation in 2020? Only time will tell what Rosa’s, other 
undocumented students presently in elementary school, and America’s story will be. 
For now, Rosa is idyllically oblivious and fairly content; there was nothing in her 
demeanor that portrayed ungrateful or unhappy. Her parents confirmed that they have not yet 
explained the significance of having been born in Mexico because she is still a child. They do not 
plan on telling her about her immigration status until she is in high school but know that, if 
necessary, they might have to tell her once she is old enough to understand the implications for 
her life. They want to protect her as much as they can because they think they still have time, and 
they hope to be able to fix her legal status without it affecting her teenage years. They are still 
very optimistic that this could happen, especially since they have been very pleased with their 
lives in the U.S. thus far, their legal status notwithstanding. They have more than they could have 
ever imagined in Oaxaca: their apartment is adequately furnished, their pantry and fridge are full, 
they have two vehicles, their children have plenty of toys and clothes, and they are all together as 
a family. It is evident that they feel successful so far and are striving to work with what they have 
and make the best of it, although it has not been easy.  
While her parents have no reservations about moving within the U.S., living outside of 
the U.S. is not an option for them. They stated that the prospects for their children in Mexico are 
terrible and pointed out that indigenous persons face discrimination and have fewer opportunities 
and resources to succeed. When I asked about returning to Mexico, without hesitation, they gave 
a resounding “no.” Even if they were sent back, Rosa’s father would not let his family stay there 
because, “hay mucho sufrimiento, entonces nos venimos de nuevo [chuckles]. No queremos que 
los niños crezcan en las condiciones en que nosotros crecimos. Y Alex nació aquí, entonces él 
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siempre va a vivir aquí” (there is a lot of suffering, so we would come back [chuckles]. We do 
not want the children growing up in the conditions we grew up in. And Alex was born here, so 
he will always live here [in the U.S.]). Moreover, they confirmed that they see America as their 
home and do not miss their native country. Their resonant certainty was not surprising, given the 
conditions in Mexico, particularly in Oaxaca. After Chiapas, Oaxaca is the second-poorest state 
in Mexico and has the second-highest concentration of indigenous people (where twenty-three 
indigenous languages are spoken), and 75 percent of Oaxacans live in extreme poverty. This 
poverty is exacerbated by a dearth of educational and work opportunities. The education level 
reached in the state is 5.8 years of study, lower than the 7.3 years national average, and the 
illiteracy rate is nearly one-fourth of the population, at 21.8 percent. The average monthly 
income for nongovernmental workers is the lowest in Mexico, at less than 2,000 pesos per 
family, which is about 200 dollars; thus, approximately 75,000 children have to work in order to 
survive and/or help their families. These dire conditions are not new to Oaxacans, as severe 
poverty has always been higher in that state than Mexico’s average, and for decades residents 
have sought work outside of the state, initially within Mexico in the late 1950s (Bacon, 2008). 
Given these abysmal conditions, it is not surprising that Oaxaca is one of the top five Mexican 
states that have sent immigrants to North Carolina (Gill, 2010). If this family, like many others, 
has no remote plans of leaving the U.S., what realistic and humane solution is there to prevent 
the emergence of permanent, second-class residents consisting of children like Rosa?   
Rosa did not think twice to respond that she wants to go to college in the U.S. I asked her 
why she did not want to attend a university elsewhere, and she said she liked it here and that she 
only knew how to read and write in English. Clearly, Rosa thinks that there is no other home but 
the U.S.; therefore, it is logical that her plans include only the U.S. She knows she was born in 
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Mexico and heard her parents talk about crossing the border during the interviews. They did not, 
however, talk about the crossing in any detail, nor did they make it out to be a very dangerous or 
difficult journey because so many of their relatives and acquaintances had come and gone over 
the years, so their connections had made the journey relatively safe. From Rosa’s expression and 
reaction, it did not seem to be her first time hearing this information, but she offered no 
comments on the subject or any awareness that she knew what this meant for her future. She 
heard her parents repeatedly mention not having papeles (papers/legal documentation), but when 
I asked if she knew what that meant for her, she had an innocent, blank look on her face, and she 
did not say anything, so I asked her another question to change the subject. This incident 
transpired towards the end of my time with them when Rosa had gotten comfortable enough to 
interrupt my interviews with her parents or interject her comments to her parents’ replies. She 
divulged details about her family, such as that her mother knows less English than her father; 
that she has to interpret for her mother and will say “My mom says that…;” that she likes spicy 
food but likes ketchup on her chicken, while her brother eats his chicken with a lot of 
mayonnaise; that she reads books to Alex; that Alex likes to play electronics and cries when he 
does not get the toys he wants. My overall impression of her was that she is a very sweet, a bit 
talkative, bright, well-behaved, affectionate, good-natured little girl who has a good relationship 
with her family. There was nothing in her manner, or her parents’ conduct, that was anything less 
than friendly, pleasant, and humble.  
I concluded that Rosa’s parents are determined, hardworking, and extremely optimistic 
individuals, and they expressed that they intend to teach these qualities to their children. Also, 
Rosa’s parents consistently mentioned how they had dreams for their children to be prosperous 
Americans. Since their son was born in the U.S. and they do not plan on having more children, 
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their daughter is their main concern, as they only expect to be financially responsible for her 
university education. Other families have more than one undocumented child that they have to 
worry about, which can make paying for college seem even more unrealistic, possibly leading to 
decreasing optimism. This decline in optimism can also be attributed to feeling the financial 
strain of raising multiple undocumented children. For example, Rosa had just had dental work, 
including a cleaning and sealants after cavities, which her parents paid for out-of-pocket because 
they do not have insurance. Her parents acknowledge that it is easier for them to pay for her 
expenses because they do not have to pay for Alex’s. When I asked them what they would do if 
they had several children in the same situation as Rosa, they simply shook their heads and said 
“no sé” ([we] don’t know).  
Rosa’s parents repeatedly voiced their determination to do everything possible to put their 
daughter through college. They are convinced that there is no future for her in Mexico, so they 
agree that college for Rosa in the U.S. is the best, if not the only, option. They are hopeful that 
ten years will be enough time for a change in laws that will provide a pathway for Rosa to obtain 
legal status. Unfortunately, their optimism also translates into a lack of preparedness. It was 
staggering to realize that this family has not saved any money for Rosa’s college education, nor 
do they have any idea how much tuition costs and that there are various other expenses involved; 
therefore, if they are not preparing now for whatever the future may hold, the realistic chances of 
Rosa going to college greatly decrease because the obstacles will make it nearly impossible. 
They do not see why they should worry excessively about a situation that they hope will be 
resolved within ten years. While this may seem logical to them, they may fail to adequately 
prepare in the event that the legal climate does not change in the next ten years. Their view may 
be unrealistic. As previously noted, students that were eight years old in 2001 had ten years until 
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high school graduation, and the chances of immigration reform(s) seemed fairly good with the 
introduction of the DREAM Act in 2001. This act had ten years to pass, yet their dreams 
continue to be deferred due to the repeated failure of federal legislation. Will the same be true for 
Rosa? Will undocumented youth currently at the elementary school level still be unwanted 
Americans in ten years? 
  
CHAPTER 4 
 
DAVID 
50 
David’s family’s story is distinctive in some aspects, but it highlights significant issues 
and is still very apposite in the adversities an undocumented family faces. In this case, it is 
important to relate David’s father’s life more in-depth to better understand the family’s present 
circumstances because David’s undocumented status is a result of the distressing childhood and 
early adult life of his father, Antonio. Like many other undocumented youth, had their parents’ 
experiences and backgrounds been significantly different, their present lives would be entirely 
different.  
Antonio was born in the state of Morelos, Mexico to his widowed mother, who was 
juntada
1
 with a police officer who had previously been in eight failed relationships. She had two 
sons, money, and land from her marriage. Unfortunately, Antonio’s father was a very aggressive, 
egotistical, and irresponsible individual who did not love or respect her and soon squandered her 
money on alcohol, gambling, and other vices. “Ella se vio en una situación difícil por causa de 
él,” (She found herself in a difficult situation because of him) Antonio narrated. He created a 
violent home environment by constantly fighting with her and physically and verbally abusing 
her and her two sons. Consequently, Antonio’s half-brothers married young, deserting him to 
deal with his father, never interfering, helping him, or offering support. Additionally, the family 
always struggled financially because Antonio’s father neglected work and recurrently lost jobs, 
as he cared more about going out and having fun with friends. Clearly, this violent home 
environment lacked healthy relationships, encouragement, and love. Antonio recalled, “Lo único 
que hizo es frustrarnos la vida” (All he did was frustrate our lives). When he got a bit older, he 
became less passive, standing up to his father to defend his mother. At the same time, he started 
picking up bad habits from his father, such as smoking and alcohol, engaging in these activities 
                                                          
1
In this context, the term means living with or joined but not in a legal or religious marriage. Antonio emphasized 
this factor about his parent’s union.  
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with him at times. Instead of either parent telling him to focus on his studies and/or discourage 
him from becoming like his father, they figured he was old enough to do whatever he wanted at 
the age of thirteen. Also, getting older and more involved in his parents’ relationship ironically 
further resulted in their neglecting him. After fights, his parents would physically separate and 
leave Antonio alone at home to fend for himself. Eventually, his father would have him go get 
his mother, vehemently threatening that he would cut off her limbs, kill someone, etc. if she did 
not come home. These conditions were exceedingly traumatic for Antonio. Furthermore, they 
had far-reaching consequences for his life, including his father’s migration when Antonio was in 
eighth grade. During a separation, his father had left for the U.S. and his mother had stayed with 
her parents, leaving him on his own for a year. During this time, he increasingly engaged in 
smoking, drinking, and associating with bad influences. Consequently, he talked back to 
teachers, got in fights, and failed classes, although he had always done well in school. Antonio 
did not consider moving in with his mother and her parents because his grandparents would try 
to advise him, and he was not accustomed to being told what to do. Before leaving, his father 
told him to stay but later asked from the U.S. if he wanted to continue studying in Mexico or 
work in the U.S. Antonio chose the latter because he had seen countless people leave, so it was 
essentially the norm. Little did he know that the course of his life was about to substantially 
change. 
Antonio’s father returned to their pueblo and personally escorted him across the border as 
the coyote
2
. When his father first crossed, he had done it on his own because he did not have 
money to pay a coyote. This initial, successful experience made him confident, so he learned 
routes and passed friends and others that asked. Upon arriving, Antonio lived with his father in 
                                                          
2
The term is used to refer to an individual who smuggles immigrants into the U.S., usually for a significant amount 
of money.  
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Riverside County, California in an overly crowded house with men from their pueblo and 
worked with his father at a nursery managed by Mexicans who his father had helped cross the 
border. Antonio did not have any difficulties adjusting to life in the U.S. Since he was 
surrounded by Latinos, he had little need for English and life did not seem drastically different 
from that in Mexico. Unfortunately, the move to the U.S. did nothing to break the habits Antonio 
had formed at a young age, so his vices continued. They worsened when, after several years, his 
father returned to Mexico to reconcile with Antonio’s mother. Since Antonio and his father 
obtained documentation under the Immigration Reform Control Act (IRCA) of 1986, his parents 
alternated residing in Mexico and the U.S.—always leaving Antonio on his own, resulting in his 
exposure to other addictions and bad influences. For a few years, Antonio lived with his uncle’s 
family in Laguna Beach, where he worked in a restaurant and started learning English. For the 
first time in his life, Antonio was encouraged to attend school. His cousins were good influences 
and could also relate to Antonio because their parents’ relationship paralleled Antonio’s parents’ 
unhealthy relationship. Antonio attended school for fifteen days. Everyone, including teachers, 
motivated him to remain enrolled; since he understood very little English, he had no idea what 
was going on, and he was tired from working late, so he just fell asleep in class. Subsequently, 
Antonio dropped out, using the second job he had obtained as an excuse. In the succeeding years, 
Antonio lived in cramped conditions with other single Latino men; worked in restaurants, from 
bus boy/dishwasher to prepping to bar back; and later acquired employment as a nurse’s assistant 
in senior citizens’ homes.  
It was during this time that Antonio’s lifestyle resulted in an incident that drastically 
modified his life and had long-lasting consequences. Late one night, a roommate talked Antonio 
into breaking into an apartment with him because he liked a girl that lived in the complex but 
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was too scared to talk to her. Antonio tried to talk him out of it because he thought it was a really 
foolish idea, but his roommate was persistent, so Antonio gave in. While Antonio sat in the 
living room watching television, and his roommate rummaged through the apartment, the girl 
came home and saw Antonio. His roommate immediately fled. Antonio told the girl not to 
scream because he was not going to hurt her. He explained why he was there, apologized, and 
left. He knew she was going to call the police, but he did not even think to run or hide. He had 
not had previous encounters with the law, had not had any bad intentions, and figured he could 
clarify his involvement. He was quickly detained, and although he explained the situation, the 
officers took his legal documents, cut them up with scissors, and told him he no longer had them. 
Antonio was charged with battery, first-degree assault, and burglary/breaking and entering. With 
the attorney provided by the state, he fought for approximately three months to get his sentence 
of twenty-five years reduced to two years but was told that it was hopeless to fight to keep his 
legal status, so he did not even attempt to do so. Moreover, Antonio was all alone because his 
parents, relatives, and friends did not offer their support, so he did not have anyone to insist that 
he fight for his documents. After he served his time, lawyers from immigration informed him he 
could appeal the loss of his status, but he would lose and would have to serve eight months at an 
immigration detention center before getting deported. The other option was to sign documents to 
leave voluntarily and be promptly deported. Since they did not offer any hope or other options, 
Antonio chose the latter, accepting everything presented to him, without ever fighting to keep his 
legal status.  
At the border, Antonio immediately crossed back and went to Laguna Hills, California 
where he worked at fast-food restaurants. In less than a year, he returned to Mexico because he 
was not accustomed to such hard work for such little pay. Shortly after returning, he met his 
54 
 
wife. He had no intention of maintaining a relationship with her, much less marrying her, but she 
had always wanted to go to el norte and convinced Antonio to take her. Since neither had a job, 
nor any money, and Antonio had lost all of his previous contacts during his time in jail, they 
went to live with a relative of hers. Antonio felt stuck, so he behaved in the only way he knew—
he became aggressive and neglectful, like his father. David’s mother put up with Antonio largely 
because she saw it as her only ticket to the U.S., and she did not know if another opportunity 
would ever arise. Although she did not have a violent childhood, she came from a very poor 
family of seven children. She had starting working at a young age to help her family and had quit 
school in the seventh grade because she did not think it was useful. Meanwhile, Antonio and his 
wife kept postponing crossing the border because they did not have the money, and two children 
(a son and a daughter) were born. Antonio attempted various times to cross on his own in the late 
1990s but never succeeded. After several years, he left his wife pregnant with David when he 
befriended a young man whose parents paid for the coyote to get them across and to Dallas, 
Texas. He would send money to his family but still struggled with his vices, so he opted for a 
fresh start in another state. He planned on going to Miami, Florida but changed plans on the 
drive and headed to North Carolina where he contacted a friend who gave him money, a place to 
live, and found him work. During the eight years Antonio was separated from his family, he had 
grown to love and miss them, though he had not relinquished his vices. He eventually called his 
wife, told her he had saved money, and asked her if she still wanted to come to the U.S. She 
arrived in 2003, after a traumatizing border crossing experience “que nunca podré olvidar. No lo 
puedes olvidar. Es como una película que puedes ver en tu mente” (that I will never be able to 
forget. You can’t forget it. It’s like a movie that you can see in your mind). After months of her 
husband’s abuse during her pregnancy, she decided to return to Mexico permanently to be with 
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her children. Finally, after months of attending church, Antonio decided to truly change his life, 
and his family became his focus. He sought to buy a house and bring their children. He used his 
previous social security number to get a loan, but the house purchase fell through. Subsequently, 
they used part of the money from the loan to bring the children. Antonio’s mother agreed to 
accompany them across, so they paid the coyote $1,700 for her and $2,500 per child (a total of 
$9,200), opting to pay more for a “safer” crossing with only five hours of walking during the 
night. The children arrived in North Carolina in June 2005. 
David, age seven, had yet to meet his father. He remembers the border crossing 
experience feeling like an adventure. He had absolutely no understanding of the implication of 
the events. He only now knows all about his father’s life and the family’s past hardships because 
Antonio has been very open with his children, once they are old enough to understand. David’s 
young age protected him from recollection of the tough times his parents underwent financially 
and in their marriage. It also served to keep him from feeling affected by his family’s long 
separation; thus, David has been spared from trauma and unpleasant memories. On the contrary, 
David seems to be a very easy-going, content, thirteen-year-old in the eighth grade (in the 2011-
12 school year) with a big dream of becoming a professional soccer player after college. He 
really likes school, thinks it is fun, and enjoys school projects the most because he considers 
himself to be a hands-on person, but science is his least favorite subject because he does not 
really like the process of experimentation and investigation. His favorite subject is Language 
Arts (English) because he really likes to read (Diary of a Wimpy Kid series is a favorite) and 
because he has to practice writing, knowing that he needs to improve his writing. David seems to 
do rather well in school. He thinks his classes are really easy because he turns in his work on 
time, does well on tests, and never has had difficulty understanding the material. He gets mostly 
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A’s and an occasional B, but he always tries to do his best and “not slack off.” He always does 
his work, relating that he has at least half an hour to an hour of homework each night and on the 
weekends, which he considers to be a light load. While David and his parents assume school 
comes naturally for him, I questioned if he was truly being challenged in his classes and reaching 
his full potential. I suggested speaking to his teachers regarding advanced placement in classes to 
ensure that he is adequately prepared to be a competitive, high-achieving student in high school 
and in college. Nevertheless, David overall likes and is satisfied with his education, and there is 
nothing that bothers him about his school life.  
Furthermore, David feels that his parents are very supportive of his education. He 
described his parents’ feelings toward his schooling as “really good. They tell me to do good in 
school. If you don’t they’re going to deport you. You’re not going to be something good in life.” 
He added how his parents are continuously encouraging him to “echarle ganas” (be motivated) in 
school. His mother is always making sure he has done his homework, which he always does. His 
siblings are always telling him to keep working hard and talking about their school day. His 
father always asks him, “¿Cómo te fue, m’hijo?” (How was it [school]/how did it go, son?) 
Though David did not state anything negative about any family member, Antonio admitted that 
he is rather ignorant about many aspects regarding his children’s education. He does not really 
know what their school day is like, such as what they are learning, what grades they receive on 
assignments, when they have big tests, etc. He knows about whatever the children choose to 
show and tell him and that they are content with the teachers and material. He reasoned this with 
“A lo mejor necesito estar más al pendiente pero él [David] sabe qué tiene que hacer con el 
trabajo de la escuela, y no veo que se le hace difícil, entonces no me preocupo” (Maybe I need to 
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be more aware, but he [David] knows what he has to do with his schoolwork, and I don’t see that 
he finds it difficult, so I don’t worry). 
Antonio also did not have any concerns about his son’s social life, stating that he has a lot 
of friends at school. However, when asked about his social life and friends, David acknowledged 
that he does not really have many friends, nor does he really see the few friends he has outside of 
school. “There’s really no one. I don’t know anyone that good.” David is not involved in any 
extracurricular activities—an important aspect of school life—which eliminates these possible 
avenues for him to form relationship with his peers. His lack of participation is notable because 
extracurricular involvement tends to be a problem for undocumented Latino students, due to, 
among other factors, lack of transportation, afterschool jobs and other responsibilities, feelings of 
marginalization, and/or costs associated (Gándara & Contreras, 2009). However, David’s lack of 
involvement could not clearly be attributed to any of these reasons. It was evident, however, that 
the lack of established bonds leads to further alienation from peers. “It’s hard to get into 
conversations because they’ll talk about their weekend and what they did. Like over the summer, 
I don’t hang out with any of them, so I can’t get into the conversations, so I’ll stand there and 
look at them.” David is undoubtedly aware of the huge difference in lifestyles but did not seem 
to get really upset talking about it. I refrained from asking why because I wanted to see if it 
would come up in any way during my time with him. He consistently worded it: “I don’t hang 
out with them” instead of “I don’t get to” or “I can’t” or “I’m not allowed” or “My parents 
don’t/won’t let me.” I do not know if he made a point to phrase it this way, if that is how he 
thinks and sees it, if he represses blaming his parents, or if knowing his father’s past really has 
impacted him in this aspect. He did not voice wishing it were different or add any further 
comments. It was not until the last day of my time with him that I interpreted a comment as a 
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sign of wanting to have more friends and/or deeper relationships, as he is in the early years of 
adolescence (approximately the ages of 11 to 19), when the desire to define oneself in relation to 
society is greatest, and he is forging a coherent sense of identity (Gándara & Contreras, 2009; 
Suárez-Orozco, 2000; Suárez-Orozco & Suárez-Orozco, 2001). He casually mentioned he was 
“working on getting a girlfriend,” and when I asked him what he would change about himself, 
his reply was, “from being quiet to being really talkative. I would like to be funnier in 
conversations and know the right things to say.” I deduced that this desire would lead to being 
more liked, and the more liked one is, the more friends one has and is invited to participate in 
activities with them, which leads to feelings of inclusion and belongingness. Realistically, if 
David acts on these wishes, it could create tensions with his parents because their beliefs, 
stemming partly from personal experience, appear to account for David’s social estrangement 
from his peers. When his parents talked about the subject, they expressed that it was perfectly 
normal that David and his siblings do not have friends that normally visit their house; they are 
very picky about whose friend’s home David goes to, and sleeping overnight anywhere is out of 
the question. David’s parents are extremely cautious about where their children go because they 
want to protect them from being exposed to bad influences and vices. The seldom times David 
has visited a friend’s house, gone out with friends, or had friends visit his house, it has been with 
Hispanics, after his parents meet their family. Moreover, his mother’s statement that David “no 
es de muchos amigos” (is not one to have a lot of friends), a complete contradiction with her 
husband’s words, prompted me to ponder if both parents were mistaken, and they had made their 
son’s social life to be this way because he essentially had no alternative. Furthermore, I 
wondered if it also had to do with their legal status and, if so, to what extent. Did they solely 
want to protect their children from bad influences and relationships? Did they also 
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subconsciously not want their children to form deep friendships that would lead to them 
disclosing their and their family’s legal status? Whatever the reasons may be, establishing 
patterns of not forming and maintaining friendships limits the amount of social capital and 
support he can acquire. Also, it can further isolate David and heighten feelings of loneliness 
throughout high school as he undergoes a stressful time in his life. 
David does, however, consider Kevin (who was born in Brazil but lived in Mexico) to be 
a good friend because he “can tell him something, and he will not tell anyone. He’s documented. 
I don’t think he knows about the undocumented part. I guess I would tell him. But what would be 
the reason for me to tell him?…We don’t make fun of each other. We just say ‘cool, dude’ when 
something bad happens to the other. We get each other, and he’s funny. We talk about games and 
girls, and we can talk in Spanish.” Although they do not see each other outside of school, it is 
good for David to have at least one friend his age who he feels like he can talk to at school. I 
noted that his friend is also an immigrant who speaks Spanish but probably with a very different 
socioeconomic, family, and migration background. David explained that he knew Kevin’s legal 
status by directly asking him. Yet, Kevin apparently did not ask David the same question, even 
though David does nothing to hide his background. David divulged that he sees himself as a 
Hispanic at school, especially since people are always asking if he is Mexican and if he speaks 
fluent Spanish. His feelings about this are: “I don’t feel like bad or sad or happy or anything. It’s 
annoying because people keep asking.” Until now, David is not ashamed of his origin or 
embarrassed to let others know his ethnic background. Perhaps his phenotype does not allow it, 
as it is visibly apparent that he is not Caucasian. He resembles his parents with his slight 
roundness and dark brown eyes, hair, and skin.  
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Of the eight Latinos in the eighth grade that David counts, none are in his classes. The 
students in his classes, like at his school, are predominantly Caucasian. He also does not know of 
any Hispanic teachers at the school. Although David’s teachers tell students to “make the right 
decisions to get into a good college and have a good career,” he does not hear other students 
discuss future plans, and David has not had conversations with his peers or friends about college 
or the future. Moreover, David does not recall talking about or hearing comments about 
undocumented immigrants or children of immigrants among peers or faculty. The extent of 
discussion regarding immigrants was about the Chinese in the U.S. in his Social Studies class in 
seventh grade. He has not heard derogatory terms, like “wetbacks” or “dirty Mexicans” used, nor 
does he feel like he has been discriminated against since he started school in the second grade. 
He recalls that starting school and learning English was fun. Also, his father had helped by 
teaching him and his siblings the little English that he knew. The children now laugh at this 
memory because they know more English than their father. David does not recollect having 
difficulties learning English or making the transition to the U.S., especially since he has few, 
vague memories from his life in Mexico. He shared that he does remember noticing the U.S. was 
“kinda different because when you walk in the street, it’s all pretty, and there [Mexico] it’s 
trashy, dirty, and the streets are all torn up. I saw pretty and shiny cars where there the colors are 
all scratched up. There’s a school bus here, and there you had to walk to school.”    
Just as David had nothing negative to say about school, he only had good things to say 
about his family, “They’re funny. You can trust them. They’re always busy doing something. 
They’re good to be with…I have a good relationship with them. We’re always talking.” 
Although he shares a room with his older brother, he feels closest with his older sister because 
they get along really well and have fun together, saying funny things when they are bored. David 
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does not know if he is closer to either parent because he has never thought about it, and he does 
not have one-on-one time with either. Typically, all of the family members spend time together, 
from eating out to going to the park or aquatic center to attending church. English is more 
commonly spoken as the four children speak with each other and their father, and their father 
speaks to them in both languages, but most interactions with their mother are in Spanish.  
Though David is fairly content, he is fully aware of his family’s financial and legal 
circumstances. He knows that his father works hard to solely support the family. He and his 
siblings all have chores around the house, in addition to working with their father on the 
weekends when he needs help, but none of them have “real” paying jobs because their parents 
want them to focus on their education. David admits that he really does not like working with his 
father because he thinks it is boring, though he does not really have a choice. The children use 
the money they earn to buy clothes, school supplies or other necessities instead of spending it 
frivolously. An aspect that is important to David, and he wishes he could presently change is 
money, “I would want to have a lot of money, instead of a little money. You wouldn’t have to 
worry about how to pay the rent or bills. You’d just pay, and you’d be living a calm life.” This 
illustrates David’s understanding of his parents’ financial situation and anticipation of bettering 
himself financially. Although David is cognizant of his family’s underprivileged background, he 
has given little contemplation to how it is a major factor in his present situation, that is, how he 
came to be undocumented in the U.S. When asked why his parents came to the U.S., he replied, 
“They never even told us why they came. My dad once said he came because he needed a job. 
That was it. That’s all I remember. Now, I don’t feel mad or sad about them bringing me here. 
I’m glad we are all together.”   
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David is content with focusing on the present and does not dwell on the past or stress 
about the future. At the beginning of eighth grade, he has formulated some notions about higher 
education; yet, he confesses he thinks high school graduation is “far away and there’s a lot of 
time left,” so college in five years is in the distant future. He knows his parents have decided to 
stay in the area, so he and his siblings will not have to change schools. They expect their children 
to graduate from high school as the first step in obtaining a higher education and career. The 
thought of high school graduation is partly exciting for David because his parents will be happy 
of his accomplishment: “I’m gonna be happy, and my parents are gonna be happy because I’m 
going to a higher level.” At the same time, it makes him “kinda scared and nervous because I 
don’t know what I’ll become,” that is, he will not know what he will do after high school. David 
has heard from teachers and his two older siblings that college is expensive and really hard but 
that there is more freedom. He does not actually know about any universities or what the process 
to get into and through them entails. He also does not know any undocumented students that 
have gone to college that could aid him in the upcoming years. David guesses he will go to 
Georgia State University because he “does not know [of] any other college.” He adds that he 
figures when he gets to high school, he will start becoming informed about colleges. David’s 
answers were particularly disconcerting because they indicate the extent of his lack of 
information regarding laws and colleges. The state of Georgia does not have a favorable climate 
for undocumented immigrants, especially in regards to higher education. In fact, it is one of three 
states that bar undocumented students to public institutions of higher education. I did not 
verbalize my serious concern, so he continued to say he would like to be an architect or own 
stores that sell soccer supplies. David’s ignorance was further evident when he said he did not 
know what he is supposed to study in college to prepare for a chosen career. He said he would 
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like to learn French, so he could major in French. David and his parents, and even his siblings, 
asked me various questions about college when it came up during the interviews and during the 
observation times. It was very distressing to realize how completely uninformed David and his 
family were about such a crucial aspect of their looming future. They knew the importance of a 
higher education but had no concrete knowledge or processes to make it a reality. How many 
other students and their families are also completely unprepared to make their dreams of higher 
education come true?  
Thus far, the extent of David’s preparation for college has been working hard and “not 
slacking off” in school. His parents have been telling him that he does not have that many 
opportunities because of his legal status, but if he does not get a good college education, he will 
end up like them. David shared that he anticipates seeing the obstacles removed by lawmakers 
who would “give papers.” If this does not occur, David guesses that he will pay for college with 
his parents’ help and by working a part-time job. He did not elaborate how and where he could 
obtain a job with his legal status. He states that he hopes to get an athletic scholarship for soccer 
but has not played on a team, nor has he looked into any of the requirements for scholarships. 
These answers were very troubling because they elucidate an unmistakable lack of realistic 
knowledge. The possible process of getting papeles would be much more complex. Even if laws 
are altered in favor of undocumented students, including passing the DREAM Act, they would 
not be a panacea. For example, if the DREAM Act were to pass, it might contain certain 
restrictions. It could exclude many undocumented students, such as requiring proof of entry by a 
certain date and continued residency. It could fail to require states to charge in-state tuition. The 
legal status and lengthy pathway to citizenship that undocumented students receive could 
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continue to exclude them from financial aid and scholarships, keeping these impoverished 
students at a disadvantage in regard to paying for college.  
David, like countless other students and families, do not seem to comprehend that a 
change in laws will more than likely only lessen the severity of their situation but do very little to 
solve it. Therefore, I find that this erroneous hope in policy change, while it helps maintain their 
optimism, serves to further hurt undocumented students by keeping them anticipating something 
that has very little or no chance of being a possibility and would actually do little to alleviate 
their dilemma in the near future. Subsequently, to make college a feasible reality, over-
preparedness is extremely crucial—undocumented students and their families need to start 
considerably earlier than documented families to have sufficient time to work and save 
thousands of dollars; establish helpful contacts and networks; become and remain informed 
about the reality of their situation, legal context, and necessary processes; maintain adaptability, 
resilience, and perseverance; and contemplate all of their options. Do David and his family have 
what it takes? How many undocumented students and families actually have the knowledge, 
assistance, and tenacity to make college a reality? What will become of the students who do not 
obtain an undergraduate education?  
For now, the probability of college after high school looks unlikely for David. He does 
not know if his parents could pay for a local community college or university, “I don’t know that 
my parents have a lot of money.” He then asked several questions about the cost of college. I 
enlightened him, highlighting that he would probably have to pay out-of-state tuition and stated 
some approximate numbers, adding that tuition has increased each year and that there are 
additional costs involved, such as books and living expenses. His ignorance and lack of 
discussion with his parents was alarming. Just as shocking was the fact that he had never heard 
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of the DREAM Act. His response was: “What is that? I don’t know what that is.” I informed 
him, but it was obvious he had never heard about it at school or home, even with its latest 
attempt to pass in December 2010. Additionally, David has not considered or discussed with his 
parents going to college outside of the U.S., “There’s good colleges outside of the U.S.? I guess I 
could get a career there and work there. But then I can’t come back unless I jump the border.” 
For now, David is glad he is being raised in North Carolina and the U.S., “Yeah, I like it here. 
It’s the land of freedom. Then why don’t we have freedom to go to college? They’re racist and 
they don’t like us, I guess. I guess the people don’t want it. But have you seen the movie A Day 
Without a Mexican? People are getting mad because there’s nobody working in the restaurants.” 
I concluded that David is conscious of his situation and the inimical atmosphere but has not 
given ample thought to how these forces will momentously impact his future, and ultimately, 
forever change the trajectory of his life.  
Indubitably, David sees high school graduation as an event in the distant future, reflecting 
his belief that life-changing decisions do not have to be made “for a long time.” He comments 
that he does not see a reason to get upset and frustrated now because a lot could happen in a few 
years. He also adds that he is “not really a worrying person” but is more of a “happy person” 
who does not easily get distraught. His mother confirmed this, further stating that David will 
“animar” (cheer and encourage) her and the other family members and that their family members 
have good-natured dispositions and try to be patient, believing that they are not always going to 
be undocumented. Their reasoning is not completely invalid and their personalities certainly 
benefit from their optimism. Nonetheless, I believe that the realities have not fully sunk in, 
especially for David, who has not had to deal with any unfortunate incidents. For example, 
Antonio’s driver’s license expiration in August was a very recent occurrence, so the family was 
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just acclimating to their only licensed driver and wage-earner risking tickets/and or deportation, 
and the effects were not yet felt. Moreover, David has not experienced any palpable effects of his 
status. He has not had to worry about getting an identification card or license, driving illegally, 
trying to secure a job, using a fake social security number, deceiving employers about his age, 
directly lying about his legal status in relationships or to others, or faced tangible deportation 
threats. It is almost as if he were in a sheltered bubble, living in a happy world where he believes 
no harm will come to him or his family because of their legal status, and he will obtain a college 
education and become an American legally.  
The relatively favorable conditions thus far have not gravely strained the family’s 
relationships as they confront tensions. No one has lashed out at another member or placed 
blame on the parents. However, Antonio admitted that he feels largely responsible for getting his 
family into this situation. He did not think too much about the impact and the consequences the 
move would have on his children but always figured there would be amnesty sooner or later. His 
thoughts had been more focused on the fact that they would be much better off in the U.S. than 
they would ever be in Mexico, so he wanted to provide the best possible life. Now, he feels the 
weight of the responsibility as the head of the family and as the instigator of the migration, 
especially given his past where he held documentation in his possession and could have provided 
an entirely different life for his family if he had not lost his legal status. Antonio tries not to 
dwell on the guilt and the “what ifs,” concentrating his energies on making the best of the present 
and future. He and his wife stress to their children the importance of education but to not become 
consumed by it. They emphasize being altruistic and to think about others in their career choice 
because if they focus on themselves, they will not be as happy. They encourage them to not let 
their studies, fame, or achievements change them from being sweet, helpful, respectful, 
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honorable, and humble individuals. These strong convictions reflect Antonio’s character and, 
more importantly, demonstrate the values that are passed onto these children who see themselves 
as Americans and want to be upstanding individuals and citizens—the type of citizens that the 
American society needs. Will America acknowledge their potential civic and intellectual 
contribution? Will America see past a legal status to see human beings of quality?  
Although Antonio feels responsible, he is at a loss as to how he will pay for David’s 
undergraduate education. While Antonio was able to transition (with a few bumps and qualms) 
from working in factories to owning his own painting business, thus increasing his income and 
even allowing him to take a family vacation to Orlando in the summer of 2010, he simply cannot 
earn enough money to support his family and finance David’s college education. Furthermore, 
one of the most austere challenges this family faces is that David’s older brother and sister, 
currently in high school, will hopefully be in college at the time that David graduates high 
school. During the interviews, one would have never guessed that this was a significant factor for 
the family because they did not mention it until I pointed out the major difficulty this presents. 
Antonio hopes that in the next four years, a lot will change that will aid him in this dilemma. His 
tentative plans, which all depend on the economic situation, are to start saving in 2013 for his 
oldest to go to college; he admits he really does not know how much college costs, so he should 
perhaps look at options outside of the U.S., like Cuba. I asked if he had thought about how 
anyone leaving would have a difficult time returning legally or illegally to the U.S., and he 
admitted he had not taken that into consideration. “Duele pensar de eso, pero las decisiones se 
tienen que tomar” (It hurts to think about that but decisions must be made). However, he would 
like to see all of his children living in the U.S. and all being able to see each other regularly, 
especially since he plans on residing in the U.S. for the rest of his life. 
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 Although the family faces a difficult situation, Antonio states that they are still 
comparatively better off than if they were in Mexico where a university education would be out 
of the question because the children would have to work to help support the family. It would also 
be a very different environment where parents have less control, and there are more dangers for 
youth who at a younger age are working outside of the home in a country where there are 
countless dangers and violence. The parents have to be work even longer hours, leaving even 
less time to attend to their children’s needs; the family cannot afford the luxuries they have in the 
U.S., like automobiles, electronics, etc.; and the ubiquitous poverty exerts more pressure on 
youth to do whatever it takes to get ahead, like rob, kill, go to the U.S. to work, etc., so their 
studies are not a priority. Basically, the family sees the U.S. as the only home. David’s mother 
passionately, and repeatedly, proclaimed her love for the U.S. “Mis hijos me dicen que mi país es 
México, pero les digo que éste es mi país. Este país me ha dado mucho más que México. México 
no me ha dado nada. Solo soy Mexicana porque nací allí…Éste es nuestro país aunque no 
estemos aquí legalmente” (My children tell me that my country is Mexico, but I tell them that 
this is my country. This country has given me much more than Mexico. Mexico has not given me 
anything. I am only Mexican because I was born there…This is our country even though we are 
not here legally). 
 Unfortunately, their feelings do not translate into changed attitudes, money, or amnesty. 
The somber truth remains—the combination of impediments, barriers, and families’ under-
preparedness. There are further factors that have not been scrutinized in the literature, such as the 
number and ages of undocumented children in a family. For David, his older siblings’ education 
may be a huge hindrance to David, who may be very disinclined to attend college because the 
strain on the family will be too overwhelming. Or it could turn out to be an advantage for him 
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because his siblings only have a couple of years to graduate high school. Their chances of 
enrolling in college are extremely small; therefore, the family may decide to make college a 
priority for David, focusing on getting him ahead, “sacrificing” the older siblings in the process. 
Antonio shared that an American family who knew about their undocumented status had recently 
asked to adopt David because they saw his intelligence and potential, but Antonio refused to give 
up his son; thus, their quandary remains.  
It remains to be seen how the family will manage this predicament of having several 
undocumented children that surely is not uncommon among other undocumented families. I 
chose to discuss with Antonio and his wife my serious concerns for the family and to clarify that 
although David was my focus, it did not mean that it was any less important for their older 
children to attend college. Since I could not lay out a guaranteed pathway to make this happen, I 
shared information, made suggestions, and let them know that I could not emphasize enough the 
importance of education to better their children’s futures. They expressed having been 
enlightened during the interviews with information about college and that I had given them a lot 
to think about. They stated that they felt overwhelmed, but they still believed that the earth, the 
U.S. included, belonged to God, and not the citizens, so there was nothing impossible. Antonio 
also pointed out that his dream of owning his painting business, which had not seemed 
realistically possible given his lack of education and experiences, had come true, and he credited 
this to God. Therefore, he affirmed that his wife’s dream of being a head chef and his children’s 
dreams could also become realities. Their sanguine expectations are fueled by their strong 
religious convictions, as well as by the support from the Hispanic church where they are active 
members. Though they have hope, this does not change the harsh fact that the family is 
extremely uninformed about the trying times they will face in the pursuit of higher education and 
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bettering their children’s lives. Clearly, the nebulous future is clouded with a myriad of 
challenges and obstacles. What will David and his family do with their newfound knowledge? 
What will their immediate and long-future be? Will they beat the odds? Where will David and 
other undocumented youth presently at the middle school level be in five years? Will they be 
agents of change or victims of a broken system? Will they finally be legally recognized as 
Americans?  
CHAPTER 5 
 
DANIEL 
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Prior to 2001, Daniel’s father, Gabriel, had never considered residing outside of Chile. He 
had a stable and happy childhood as the eldest of seven siblings who never had to work because 
their industrious father, the sole provider, worked two jobs and was astute with his finances. 
After high school graduation, Gabriel’s father offered to pay for his college education, but 
Gabriel quit after one semester. He was doing poorly and had no idea what career he wanted to 
pursue, so he attempted to join the navy but was rejected because of his scoliosis. Consequently, 
Gabriel got an entry-level position with an insurance company where he was promoted over the 
years, until he faced the first of several threats to his job as the company repeatedly downsized. 
Each time, he spoke with his supervisor and asked to be placed in any position available to avoid 
getting laid off. He put off the inevitable for years but was laid off after exhausting all the 
options. Gabriel also felt that perhaps it was time to give up because Chilean labor laws would 
change in 2002. Since 1980, employers were required to give employees severance pay for every 
year employed, without any limitations, when they laid employees off. The law would place a 
cap at ten years, and he needed his full severance pay (of sixteen years) to support his family 
while he looked for employment. Gabriel reentered the job market for the first time in November 
2001 at the age of thirty-five. This was not odd because the norm in Chile was to start at an entry 
level position and stay with that company indefinitely, unless the company lays one off and/or 
closes. At the same time, employers perceive individuals in their mid to late thirties and older as 
too old to hire and had begun to prefer young college graduates. Despite the odds, Gabriel 
remained optimistic that he could find a decent job. However, his job search coincided with a 
downturn in the economy that had worsened after 9/11. With his previous lower-middle class 
monthly salary of $500 to $600 (converted from Chilean pesos), he had been able to provide the 
basic necessities for his family and had been content with this income. Yet, his earnings had 
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never allowed for saving extra money, and the sixteen years’ worth of severance pay was 
running out after various months without work. Gabriel and his wife relayed how tirelessly 
Gabriel searched for jobs but to no avail. Soon, they had to purchase food with a credit card, 
which they had never done before, but it revealed just how desperate their financial situation had 
become.  
A cousin in Florida, who had been in Gabriel’s predicament and resolved it by coming to 
work in the U.S., knew of Gabriel’s situation and told Gabriel that his boss could give him a 
fulltime job. Gabriel planned to work in the U.S. and return to Chile periodically. He would be 
able to do this because he and his family had obtained tourist visas for a weeklong church 
conference in California in May 2001. When Gabriel had filed for the visas and received them 
within weeks, it had never occurred to him to do more than visit the U.S. The visas were valid 
for ten years, with the restriction of staying in the U.S. for no more than six months at a time. 
Over the phone, his cousin’s boss’s offer was that his documentation would not be requested, he 
would be paid in cash, and he would clean two small, private restaurants overnight for $500 a 
week. The risks seemed very minimal as Gabriel would make in a week what he had made in a 
month in Chile. He had a safe and legal entry to the country, a job waiting for him, and a family 
member to live with and aid him in the process. Gabriel arrived in Florida in late February 2002, 
but the boss had hired someone else to do the cleaning job. Instead, he started Gabriel as a 
dishwasher with the possibility of later getting the initially proposed job. Gabriel made $250 to 
$300 a week working thirty to thirty-five hours but was not happy with the arrangement, so he 
returned to Chile after a month. He stayed in Chile for almost a year because his brother went to 
work with a tourist visa in the U.S. and left him a business he had recently taken up. Gabriel 
distributed propane gas to homes and businesses, but the net income varied depending on how 
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much gas Gabriel sold. It turned out to be a profitable venture of up to $700 a month in the fall 
and winter, but he struggled financially the other half of the year. During this time, Gabriel had 
continued looking for a job but was unsuccessful, so he resumed contact with his cousin. His 
mother, however, suggested he join his brother in Smalltown, North Carolina. Gabriel chose to 
explore this option and, upon arriving in December, found steady work as a dishwasher earning 
$7.50 an hour at a chain restaurant (where he worked for the next five years) and secured a 
second dishwasher position at a country club in February.  
Gabriel reiterated that his plan had been to earn enough money to support his family and 
save to live off of when he returned to Chile and to look for jobs. However, circumstances 
beyond his control, particularly 9/11, drastically altered his plan. Immigration’s heightened 
security and scrutiny made reentering the country more difficult each time. To avoid raising 
suspicion from his departing and reentering the country regularly on a tourist visa and in hopes 
of economic solvency, Gabriel opted to stay. His succinct rationale was, “Well, I’m here. There’s 
work, so I’m not going back.” Having made his decision, he arranged to see his family before his 
visa’s six-month limit expired in July, wanting to avoid any issues that could arise when they 
entered the U.S. Initially, he had not wanted his family to stay permanently because he figured if 
they stayed in Chile, they would have more money. His plan was for them to stay up to six 
months and see how their stay went. He knew his children would miss school in Chile, but he 
figured they could start the school year in the U.S., regardless of when, or if, they left. He saw it 
as an investment because they could learn English and experience studying in the U.S. However, 
his family’s arrival in June 2003 meant that Gabriel had to work more hours to cover the 
expenses, so he saw them in-between his two jobs when time permitted. He did not discuss with 
them the possibility of their staying until it was almost time for them to leave. They could either 
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return to Chile and not see Gabriel for six or more months but have more financial stability, or 
they could stay and be together.  
While their main concern was for their family to stay together, Daniel’s mother’s 
childhood influenced her feelings regarding her family’s separation. She was the youngest of six 
children to parents who divorced when she was a toddler. Although her parents continued to 
coexist in the same house for several years, their divorce was very uncommon and 
unconventional. However, her father worked two jobs and was never home. Her mother had 
married at age thirteen and was tired of raising her children, so she neglected them physically 
and emotionally. This trauma made Daniel’s mother strive to provide her children with a warm, 
loving, and stable home environment with present parents; therefore, she did not want her family 
to be physically separated. She also found out that she was pregnant in late November, which 
further convinced her that she did not want to raise three children alone. Furthermore, she was 
oblivious to the legal repercussions of staying. “At that time, I did not understand the reality of 
staying. It was surreal. I felt like I was in a movie, and everybody was talking in English. It’s not 
like I wanted to go back but also had not thought I’d stay here. People must think I’m dumb for 
being so ignorant, but I was…And what option did I have? I’m married, and I have to put our 
kids first” (my translation). Daniel’s mother reiterated that she did not pack with intentions to 
stay and saw the trip as nothing more than a vacation. It was not until a few years later that she 
read about the repercussions of overstaying a U.S. visa on the internet.  
 Daniel was just as oblivious of the implications of his family’s actions when he arrived at 
nine years of age, although he was old enough to have made memories of life in Chile. Some of 
the memories he shared are: sharing a room and having bunk beds with his sister, a Power 
Ranger sticker on his bed that never came off, a McDonalds sticker on another piece of furniture, 
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playing with his sister, their fish that died, kite-flying, riding bikes, accidently breaking a slide 
on his sister’s microscope, a small fire at school, the food served at school, going to church, the 
first time he was sent to the store, and his grandmother (father’s mother) giving him his first ten-
dollar U.S. bill. Daniel also recalls being excited about seeing his father and saw the trip to the 
U.S. as an adventure and vacation. He noticed the temperature difference from Chile because he 
had to tolerate the summer’s intense heat in a small, overcrowded house without functioning air 
conditioning until the family moved into another house in a predominantly African-American 
neighborhood. Daniel does not remember doing much until school started, other than playing and 
watching television with his mother and sister. When they wanted to play with the neighborhood 
children, his sister did all the communicating while Daniel “just stared at them bug-eyed.” His 
sister’s language adjustment was smoother because she was fifteen and had taken English classes 
in Chile, while it was all new to him. He remembers his first day of school—getting on the bus, 
arriving at a nicer and bigger school than in Chile, feeling a little trepidation about 
communicating with others, and feeling lost and out of place because he did not know what was 
going on or what to do. Everything was different from school in Chile, including waiting for a 
bus when he was accustomed to walking a long distance to and from school. He restarted the 
fourth grade (he had done half of the school year in Chile since the school year is different) 
because his mother was concerned that if he went into fifth grade, it would be difficult for him to 
learn and comprehend new material in a different language and in a different school system with 
different methods of teaching. His mother was additionally concerned because Daniel had 
attended a speech school at age four. At a young age, he had experienced difficulty speaking 
correctly, and an instructor had told Daniel’s parents that he would not be able to learn other 
languages. His speaking disability had also resulted in timidity and reticence. Daniel vividly 
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recalls his experiences upon commencing his education in the U.S. In a way, it was like a new 
start for him. Unfortunately, his first school year was frustrated by the Spanish-speaking peer 
who was assigned to be his guide and interpreter. Daniel went into great detail about this 
experience and how her actions had really upset him. One incident he narrated was when he did 
not understand a question on a math test, so he asked her to translate the question. She replied 
that she could not tell him anything because it was a test. She was not only unhelpful but also 
hostile and belittled him. She recurrently made fun of him for using the dictionary his ESL 
teacher had given him, although she was also in ESL. Daniel felt like she thought she was better 
than him but still does not understand why she acted in this manner. Fortunately, Daniel’s ESL 
teacher was very helpful. He had resolved to not let anything or anybody impede him from 
learning English, so he relied on his little dictionary and context clues that his ESL teacher 
stressed, though context clues were tough because he did not know what the other words meant. 
His love of reading and helpful ESL and fourth grade teachers greatly aided him. He spoke 
highly of both teachers, highlighting that they were kind to him and noticed his love of books. 
His ESL teacher visited his house once and gave him a gift card to a bookstore. His fourth grade 
teacher gave him a hardcover book the class had read that year and loaned him her personal 
copies of Goosebump books over the summer because she knew that he really liked them. Daniel 
enjoyed reading so much that he did Battle of the Books
1
 in seventh grade, and they made it to 
regionals. At the end of fourth grade, Daniel had made friends with mostly African-American 
boys, a couple of Latinos, and one Caucasian boy that later moved to Wisconsin. He also felt 
more comfortable in English and scored in the high percentile on the end-of-grade tests.  
Fifth grade was a more pleasant and less trying year. Daniel was no longer in ESL, and he 
was assigned to be a guide and interpreter to a new Spanish-speaking student. He did well and 
                                                          
1
A voluntary incentive reading program where students read a list of books to compete against other schools. 
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did not face any other major struggles in elementary school. His middle school experience, 
however, was trying. His mother shared that, “Él sufría mucha discriminación y tenía una baja 
autoestima. Y no tenía el apoyo de su papá porque le hacia bromas. Pasó por un tiempo difícil, 
aunque ahora minimiza los problemas” (He suffered a lot of discrimination and had low self-
esteem. And he did not have his dad’s support because he would make jokes about it. It was hard 
for him, although he minimizes the problems now). Daniel summed up three years of difficulties 
in a few sentences: “It was a bad time then because I went from being depressed a little to being 
angry but not like anger-management-issue angry. And at the end of eighth grade, I broke my 
hand because I hit something. Then, I figured I had to change, so I did.” When I asked him why 
he was angry, he narrated the incident that caused him to physically express his anger. During 
lunch, several students had misbehaved in the cafeteria, including throwing food, but Daniel did 
not partake in this behavior. Subsequently, the teacher lectured until the end of class, let the 
students she believed to be innocent leave at the end of class, and kept Daniel with the 
wrongdoers, threatening to write them up. Daniel tried to talk to her to clarify his accused 
guiltiness, and she completely denied his claim. Daniel felt extremely frustrated, like he “could 
not do anything about anything at all,” so he punched the wall and broke his hand. Further 
probing revealed that this incident released built up anger from Daniel’s perception of others 
based on their treatment of him since his arrival. “Ever since I got to the U.S., I noticed how 
people were so shallow and egotistical, and I’ve gotten used to it now, which is sad. Everybody 
just cares about themselves and don’t take others into consideration.” I deduced that various 
unpleasant experiences had a serious effect on Daniel for him to develop this firm perception. 
Preadolescence can be a trying time, further exacerbated by moving to a different country and 
undergoing antagonistic experiences that continue into the context of middle school when youth 
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are dealing with personal, social, and emotional difficulties, such as newfound self-
consciousness and identity in tension with peer pressure and conformity. It is also noteworthy to 
observe that Daniel noticed this since his arrival and internalized it for nearly five years. This 
shows his tolerance, the way he deals with frustrations, and that it takes time for him to “go off.” 
Based on these conclusions, it can be assumed that he copes with his present situation similarly. 
Daniel’s middle school experience made him look forward to high school because he 
expected life to be simpler. Ironically, high school brought a different set of troubles—it brought 
him much closer to making serious decisions about his future, as he learned the implications of 
his situation when he finished driver’s education and was unable to get his permit. At the same 
time, high school has been “a blessing” because Daniel got into a dual, five-year program 
designed to obtain an Associate’s Degree while doing high school. His mother expressed deep 
gratitude for this program, as it provides two years of higher education for Daniel. So far, he has 
done fairly well, often making A’s and B’s but has a few C’s and D’s. He attributes his lack of 
outstanding performance to his trouble concentrating on doing his work because there are 
various distractions, and he does not know where the time goes. “My mind wanders and time 
gets away. I guess I get distracted easily. Before I know it, it’s been an hour, and I haven’t done 
anything. I don’t waste time watching videos or playing games, but I’ll get distracted by looking 
into other things, like interesting information. And there’s other stuff going on around the house 
with my little sister and my mom needing me to do things.” His mother described his need for 
pressure, “como una naranja que tiene vitamina pero necesita que le quites la cascara o la cortes 
para sacarle el jugo (like an orange that has vitamin but needs to be peeled or cut to get the juice 
out). While his struggle is not uncommon, Daniel also does not have a productive study 
environment. During my observation time, I watched Daniel at the computer working on an 
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Eagle Scouts project. The computer is located in the dining room, by the dining table and clearly 
viewable from the kitchen, living room, and entryway, as there are no doors or walls to set the 
dining room apart. He was interrupted by family members talking to him, became involved in 
ongoing conversations, watched everyone moving around the house, etc. It was obvious that it is 
not a good location for him to get work done but there was no secluded and quiet area in the 
home for him to do his work. As Pérez (2012) has found, due to socioeconomic hardships, many 
undocumented students do not have an adequate quiet area to study in their homes. While this 
issue is not exclusive to undocumented students, these students need a location and environment 
conducive to working diligently because of their legal disadvantage. They cannot afford to have 
mediocre academic records that do not reflect their full potential if they wish to maximize their 
chances of getting into a prestigious university, obtaining scholarships and/or funding (where 
possible), and demonstrating their drive and determination. Pérez & Cortés’ (2011) study has 
found that high grade point averages (3.6 and above), compared to above average (3.0-3.5) and 
average (2.9 or less), translate into greater educational success, including more financial support 
from parents and more scholarships, which allow for more extracurricular involvement, 
continued higher academic achievement, and higher levels of academic obtainment. Not every 
undocumented student can be among the top of their class; however, students and their parents 
should seek to create realistic conditions where each student can put forth their best effort and 
reach their full potential regardless of the many obstacles. 
 In spite of his past experiences and academic difficulties, Daniel still perceives himself as 
a Hispanic and lets his peers and teachers know that he was born in Chile and is an immigrant. 
However, he admitted that he was not friends with the few Hispanics in his classes or school, 
which means that he does not know if they are foreign-born and guesses that they are 
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documented. When he is asked how he arrived to the U.S., his reply is “on a plane.” If he is 
further questioned, he replies that his father worked with a company for sixteen years and got 
laid off, so his family came because his father found work here. Daniel added that the past year 
or two, a Caucasian peer periodically kept asking to see his green card. “I would tell him that if I 
had it on me, I would not show it to him. I knew he wasn’t serious, but it was really annoying. It 
would really make me mad and sometimes I’d snap back at him, but I don’t think that’s what 
made him stop. It’s not like he would do it every single day. I don’t remember how it started or 
stopped, but he doesn’t do it anymore.” Daniel has also been called a beaner2 several times, 
which angers him every time. He feels that everyone assumes that he is Mexican because he 
speaks Spanish, and very few people know that Mexico is part of North America. In a sociology 
class, a girl ranted about immigrants taking jobs, not paying taxes, and taking advantage of social 
services when the class was discussing the elderly population’s lack of involvement in society 
and use of public services. Her tirade was at the end of class, so no one addressed it, nor did the 
teacher make any comments, and Daniel vented to a peer after class. Daniel shared these 
incidents from his experiences in high school as a Hispanic and how the extent of people’s 
ignorance really bothers him.  
Although Daniel has encountered less unfriendliness in high school than in middle 
school, he continues to have very few friends, and both of his parents are aware of this. He 
admits his lack of social activity, claiming that it does not bother him. “I don’t hang out with 
others because I’m usually busy doing something. It’s also kind of hard because there are 
cliques, but I’m a little over here and there. If people do something, they invite their closer 
friends, and I’m not in a clique or group. Also, I’m not really interested in doing the stuff they 
do, like partying. I don’t get out and do all that.” Nevertheless, he still feels like he has friends at 
                                                          
2
A derogatory term used for people of Mexican descent, referring to the prevalence of beans in Mexican foods.  
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school, even though he does not hang out with them outside of school. “School is my social life. 
There are two or so hours in between classes, so I hang out with friends then. On the weekends, 
I’m pretty busy. I have homework to do, chores around the house, and I also do lots of 
babysitting, which I don’t have a problem with. And a big part of my social life is Boy Scouts. I 
do things with them in and outside of scouting.” In spite of Boy Scouts, Daniel disclosed that he 
has more female friends than male friends from his predominantly Caucasian classes, and his 
mother confirmed this. Since he has spent and spends most of his time with his two sisters and 
mother, he is more accustomed to females and can get along with and understand them better 
than other males. It is not surprising, then, that his closest friend is his girlfriend, who has 
already graduated and is attending a university in North Carolina. Unlike any of his other friends, 
she commands a lot of time outside of school and is the only one who has spent time at his 
house. While Daniel stated that he does not tend to tell his close friends many things, especially 
“things that they don’t need to know and not knowing won’t affect them or anybody else,” he 
told his girlfriend about his legal situation “in a moment of weakness.” Daniel disclosed that he 
should not have told her, but his lack of a driver’s license came up in a conversation. Typically, 
when he is asked if he has a license, he says no, and then he is asked why. “I feed them the story 
that if I had a license, then I’d have to pay for my own car, gas, and insurance and get a job, and 
I can get by without having one. People are usually okay with that answer but some say it 
doesn’t take that much money.” He feels like others think he is “a bum” for being this way, but it 
is the reply he has formulated. Yet, he felt forced or cornered into telling his girlfriend. “I had to 
tell her or else she would always be bugging me about why I didn’t have a car or a job. It had 
come up before, and it would keep coming up, and I would have to say the same lies over and 
over again.” Nevertheless, as soon as he said it, he wished he could undo it. After her initial 
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surprise and tears, he felt like she still does not understand and has made a big deal of the 
situation. For example, she still believes that if Daniel were to drive, he would be taken to jail, 
even though he has explained further. Also, Daniel was not happy when he found out that she 
told her family and a few friends without letting him know she was going to tell them. Daniel 
strongly feels that she should not have done this and that she does not realize the possible risks to 
him and his family by telling others who may also tell others. The more Daniel talked about this 
subject, the more upset he became. He concluded by reiterating that if he could do it again, he 
would tell her an “alternative truth—not a lie,” though he did not know what that “alternate 
truth” would be. While his girlfriend knows the truth, Daniel feels that his lack of documentation 
continues to put a strain on their relationship. She lives on an opposite end of town when she is 
home from college, and he always has to coordinate with her and his family how to get to and 
from places, which has led to misunderstandings and conflicts. Although being able to drive 
would drastically reduce stress, Daniel has not given into the temptation. “Sometimes I want to 
drive. But I don’t see that much of a need for it. I don’t really go many places anyway, and I 
would have to work for the money to pay for the gas. It would complicate things at the moment, 
especially with school.” While his explanation seems very rational, his parents revealed that not 
being able to do basic things that most high school students can makes Daniel feel distant, 
insecure, and less capable of relating to his peers. Daniel’s answer also reflects part of his 
conviction in his “alternate truth” and his way of coping by logically suppressing his desire to 
drive. He also suppresses a possibility to obtain legal status. Daniel divulged that his girlfriend 
has brought up marriage, plainly stated that she wants to marry him, and tried to talk him into it. 
Daniel has told her that there is a time and place for everything because he feels that it is not 
proper to marry for this reason, so he has not mentioned it to his parents. He also feels like this 
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relationship would need to evolve before marriage could even be a possibility because there are 
various issues that alarm him. For example, his girlfriend wants to spend a lot of time together 
while he does not find it necessary to be in constant contact. She also has made concerning 
comments, such as “Hispanic people do not learn English” and does not listen to Daniel’s 
attempts to clarify this belief. She does not care to learn any Spanish, although Daniel has 
offered to teach her the basics. Daniel confessed that he “put[s] up with a lot from her” but did 
not admit that he feels tied to her because she knows about his legal status, though it seemed 
evident. His mother later confirmed that she is sure that her son feels trapped in the relationship 
because his girlfriend is privy to information that he had previously not shared with anyone.  
While Daniel’s school environment has been somewhat unpleasant, his home life has 
been constantly enjoyable and stable. Daniel describes his relationship with his family as 
“fantastic. I think my family is closer than most families are and people are. A lot of people are 
surprised when I tell them that I don’t fight with my parents or sisters because most people do. 
We’ve always gotten along, and that’s how it should be.” He is closest to his mother who 
devotes her undivided attention to her children and has a special relationship with Daniel because 
he is her only son. His mother will stay up late when Daniel is doing homework and goes to bed 
when he goes to bed. He and his mother watch shows together, like American Idol, but will not 
watch them without the other. On the other hand, Gabriel and Daniel have only had one-on-one 
time the few times they have gone fishing. Although Daniel resembles his father in appearance 
with his light skin, black hair, facial features, and tall, medium frame, Daniel is least close to him 
because he is rarely home from his two jobs, although the family has “peace of mind because he 
is a present dad” and chooses to work hard so his wife can care for their children. Likewise, 
Daniel’s family did not have anything negative to say about Daniel. They described him as 
84 
 
obedient, well-behaved, easy-going, funny, helpful, loving, honest, and patient. His mother also 
highlighted that Daniel minimizes problems, is content with what he has and does not ask for 
things, and enjoys volunteering and helping others.  
Despite the hardships they face, Daniel and his family are extremely happy that their 
family is together. Daniel does not harbor any rancorous feelings about having to live in the U.S. 
for his family to be united, “It is what it is. It’s how things are. I don’t think about the feelings. I 
don’t feel like my life was ruined, and I don’t think about what life would have been like in 
Chile. I don’t blame my parents…I just wanted to be with my family. I’d rather be with my 
family than have other things. And my family is happier here. We have a house and cars and 
other things that would not have been possible in Chile.” Moreover, Daniel has become closer to 
his family than he could have ever expected. He spends most of his free time with them, and he 
does not have any independence as he continues to depend on them in ways most teenagers that 
can legally drive and/or work do not. At the time of the interviews in early August, Daniel had 
worked three days at his first job at a small, privately-owned restaurant as a dishwasher and 
closer, usually five-hour shifts making minimum wage paid in cash. He had never looked for a 
job, and his parents had not encouraged it because of the lack of a driver’s license and social 
security number, but this job had been offered to him by a friend of the family. At seventeen, it 
was the first sense of independence Daniel had obtained. Yet, he did not plan on continuing to 
work once school resumed because he did not want to work during the school year, nor did he 
want to make his parents drive more than necessary since their driver’s licenses expired within 
the last year.  
Regardless of not having legal authorization to work or drive, the family did not express 
any intention to ever leave the U.S. They expect to continue residing in the house they bought in 
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2006 with a thirty-year mortgage. Their home is a nice, modestly sized three-bedroom house 
with a two-car garage in a safe neighborhood with similar sized homes. The home is well-kept 
and slightly crowded but overall a suitable size for the family. They are comfortable in their 
home, with the English language, with their Chilean roots, and in America. Moreover, they are 
confident that their future in America is bright.  
Daniel and his parents verbalized that they expect Daniel to attend a university upon 
obtaining his Associate Degree in Science. Yet, his parents have not saved money for his 
university education, nor have they looked at their options. Since Daniel will have earned an 
Associate’s Degree, his parents have figured that they will only be financially responsible for 
two years of college, and they have an additional year to prepare since the program is five years. 
In a way, this “blessing” has lessened their sense of urgency to save money. Even though two 
free years of college classes—an option that is not available to many undocumented high school 
students—is extremely helpful, Daniel and his parents are still not able to pay out-of-state tuition 
for two years at a university. They excuse their lack of preparation because they hope to see their 
situation changed soon via naturalization. When Daniel’s older sister married an American (for 
the right reasons) a couple of years ago, she was able to fix her status and is a legal permanent 
resident. When she becomes a U.S. citizen, she will seek to legalize her parents who will then 
legalize their son. Gabriel explicitly stated that he anticipates the entire process to take a year, 
and his wife believes it will take months; yet, they have not consulted with any immigration 
lawyers. Additionally, Daniel and his parents shared that they have faith that God is in control of 
their situation, but they have not shared this belief with the American church they have attended 
since their arrival, preferring to always keep their problems to themselves. Since they have these 
convictions, they have not formed alternate plans. They firmly believe that “two years is far 
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away. A lot could change in two years, even in one day. One day we were in Chile, the next day 
we were here.” Even with this hope, Daniel still gets distraught at times. “When I really get to 
thinking about it, I get frustrated and have cried because it’s restricting, like being a prisoner. 
You don’t have the freedoms that other people have. This country is supposed to be about 
freedoms. But I don’t dwell on it and try to avoid the thoughts because being emotional doesn’t 
help. I’m not ignoring it, but I don’t let it control my life. I’m working with what I have and 
making the best of it.” Daniel further elaborated that his undocumented status makes him feel 
like a criminal, “It is like being a felon, especially when people know because they don’t 
consider the context and don’t see that undocumented people are still people. It’s harder to get a 
job, like felons, because people automatically assume that you’re a horrible person and still see 
you that way—as a felon.” Daniel’s older sister confided that her brother “está un poco triste” (is 
a bit sad) because of his status, as Daniel will soon be graduating from boy scouts and receiving 
an associate degree but does not know what he will do after. Furthermore, Daniel’s mother 
confirmed Daniel’s distress as she sees how her son worries. “All of this affects Daniel, even 
though he acts like he is okay. He thinks a lot, he cries, he thinks more, and is emotional about 
it…He’s only a boy with sentiments, although he looks big and grownup. Daniel is very 
philosophical like me. He thinks about things deeply, especially about his situation and how to 
handle it. He has asked me if he is going to the university. I said, ‘Of course!’…He minimizes 
things and deals with it daily. This situation is like chewing a lot of gum—you just chew it and 
keep chewing, but you don’t swallow it. He lives this reality. That is our reality. I think he’s very 
mature because he does not whine. He deals with it maturely from what I see…From what I see, 
no matter what sentiments he has of fear, pain, and sadness, he tries to deal with it and tries not 
87 
 
to make it worse than it is” (my translation). How much longer will Daniel have to keep chewing 
on this mouthful of gum?  
 Although the present times are trying, Daniel’s parents are still hopeful that the U.S. will 
continue to provide opportunities. Daniel’s mother expressed her deep sentiments,  
“Amo a este país porque existen muchas oportunidades aquí para mis hijos…El futuro esta aquí. 
Chile es el pasado. Un día, tendré solamente nietos americanos. Es inevitable. No vine por el 
sueño americano pero creo que me quede porque este es el país de las oportunidades…Si, estoy 
100 por ciento contenta de que estamos aquí” (I love this country because there are many 
opportunities for my children here…the future is here. Chile is the past. One day I’ll have all 
American grandchildren. It’s inevitable. I didn’t come for the American dream, but I firmly 
believe that I stayed because this is the country of opportunity…Yes, I’m 100 percent glad that 
we are here). Daniel echoes his parents’ optimism and still feels hopeful when he thinks about 
his future. “You have hopes and dreams that you want to achieve. I would like to learn at least a 
third language and have my own business…If the present obstacles of money and nine numbers 
were eliminated, I could achieve what I am capable of. I could be a math or science professor, a 
linguist, an entrepreneur or do physics. I could be anything.”  
While optimism is high now because they believe they have time, what will be their 
feelings at the time of Daniel’s graduation if their undocumented status remains unchanged? Are 
Daniel and his family accurately and fully informed about the process that they are placing all 
their hope in? I prompted Daniel and his parents to consider that even if they are eventually able 
to legalize their status, they will still have to address certain issues, including paying for Daniel’s 
university education. Regardless of his status in a couple of years, Daniel will be considering his 
options, looking at scholarships, and applying to scholarships and universities in the fall of 2012. 
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His school will pay for three applications, so he will apply to at least three universities, even if he 
does not have scholarships. Gabriel thinks that if Daniel works hard enough, he can get 
scholarships, despite his legal status. He is confident that a university will invest in his son, but if 
there are no scholarships, then they could pay with credit, and Daniel could get a part-time job. 
Daniel’s mother knows her son does not have any answers about how to pay for college, and she 
admits she does not either. Daniel and his mother are aware that Gabriel has not saved money, 
despite her asking him to do so. Gabriel always says, “I’ll figure it out” and does not plan as 
much as she would like. Gabriel explains this as not having been able to save money, though he 
still feels responsible for his son’s legal situation.  
Furthermore, Daniel has very few resources to assist and guide him. Daniel’s source of 
information on college, other than the internet, is a school counselor. This particular counselor 
knows that he does not have a social security number because when the counselor asked for it, 
Daniel did not provide it, so she told him if he did not have a social security number, to present 
an Individual Tax Identification Number (ITIN). However, she never addressed it at any other 
time; thus, she has not provided any assistance or encouragement regarding scholarships and/or 
attending a university. What’s more, Daniel does not have any intentions of asking her for 
guidance or information, although I pointed out that it did not seem like it could hurt to try. He 
has not talked with peers or friends about future plans, nor does he know any undocumented 
students in college that could help him with the process. 
It is evident that this family is uninformed and unaware that the process Daniel will have 
to face to attend a university will be exceedingly complex. Since North Carolina is the family’s 
state of residence (see Appendix K: UNC System Guidelines for Admission of Undocumented 
Students), Daniel will have to establish a year of residency for tuition purposes after obtaining 
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legal status. According to The North Carolina State Residence Classification Manual, “With 
respect to the 12-month (365 days) durational requirement of G.S. 116-143.1(b), claims to 
domicile of non-U.S. citizens should be assessed relative to a time frame beginning not earlier 
than the effective date of the pertinent documents. The 12-month (365 days) durational 
requirement must be met prior to the first day of the academic term for which the in-state tuition 
rate is requested” (17). Therefore, even in the best case scenario that Daniel obtains legal status 
shortly before high school graduation, it is very likely that he will have to wait a year or two 
(depending on the date his documents are issued) just to be able to pay in-state tuition for the 
remainder of his undergraduate education. Moreover, the documentation he receives will 
determine his eligibility for scholarships and financial aid. According to the Free Application for 
Federal Student Aid (FAFSA) website, eligible noncitizens for financial aid are: U.S. permanent 
resident, with a Permanent Resident Card; Conditional permanent resident (I-551C); Other 
eligible noncitizen with an Arrival-Departure Record (I-94) from the Department of Homeland 
Security showing any one of the following designations: Refugee, Asylum Granted, Indefinite 
Parole, Humanitarian Parole, or Cuban-Haitian Entrant; A citizen of the Republic of Palau (PW), 
the Republic of the Marshall Islands (MH), or the Federated States of Micronesia (FM). 
Additionally, most scholarships require recipients to be a U.S. permanent legal resident or a 
citizen. Realistically, it is unlikely that Daniel will be able to immediately obtain financial aid or 
scholarships, unless he is granted permanent legal residency or citizenship. However, these 
specific issues will only be relevant if Daniel obtains legal status in the only way remotely 
possible and as his family hopes. Could their legalization process be complicated because they 
overstayed their visas? Could Daniel’s obtainment of legal status be more problematic when he 
reaches age eighteen, which will legally and officially make his presence in the U.S. unlawful? 
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What will happen to Daniel if his parents are not able to begin a process for his legalization prior 
to his twenty-first birthday? The family has not considered or prepared for these or other possible 
complications, nor have they sought an immigration lawyer for accurate information regarding 
the legal possibilities and procedures. The legalization process is extremely complex and 
lengthy; therefore, it seems rather unrealistic for Daniel’s family to expect the process to be 
finalized in under two years; yet, this is their rationalization for not preparing alternatives. More 
importantly, it shows the severe extent of the family’s uninformed state. Are the family’s notions 
of their plan for legalization an impediment to preparation? Will their hope overshadow reality? 
What will become of Daniel and the thousands of undocumented high school students that 
graduate in these upcoming years? How long will they continue to wait for America to address 
their pleas? Will they find a way to make their dreams a reality, or will these unwanted 
Americans abandon their “American dreams?”    
 
 
CHAPTER 6 
 
CONCLUSIONS: IN THE LAND OF OPPORTUNITIES 
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While these three undocumented students are in different stages of their lives and have 
singular life stories, experiences, and perceptions, they have more in common than geographical 
proximity and undocumented status in North Carolina. Their stories also exhibit components and 
themes researchers have recorded of undocumented students, even when their (and their 
families’) experiences and responses differ from each other. In fact, their unique experiences, 
perceptions, and histories allowed for a wide array of elements to be identified—elements that 
are relevant to other undocumented families and raise further important questions that should be 
answered. 
The conclusions are classified as (a) individual qualities, (b) family life, (c) academic life, 
(d) social life, and (e) the future. Because the study sought to learn of the students’ experiences 
and lives, and since all aspects of their lives are connected, the research questions and the 
findings are not easily categorized without overlap. Although I highlight these aspects and draw 
conclusions from their stories and the personal, familial, academic, social, emotional, financial, 
and career challenges these participants and thousands of undocumented youth face while 
pursuing their higher education goals and ultimate dreams of legal acceptance in America, 
countless analyses of their reality cannot begin to convey the tremendous stress and anxiety these 
students endure daily as a result of their immigration status.  
 
Individual qualities 
 
 
Student Age Grade 
(2011-12 yr) 
Nationality # of 
siblings 
Birth 
order 
Siblings’ legal status 
Rosa 8 Fourth Mexican 1 1
st
 Legal younger brother 
David 13 Eighth Mexican 3 3
rd
 Legal younger sister & older 
undocumented brother & sister 
Daniel 17 3
rd
 yr in high 
school (4
th
 
grade repeat) 
Chilean 2 2
nd
 Legal older & younger sisters 
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Regarding personal characteristics and internal dispositions, I perceived the youth—in 
spite of the differing ages and stages of their lives—to be optimistic, well-behaved, affectionate, 
even-tempered, good-natured, and bright students who have close ties with their families. There 
was nothing in their manner (or their parents’ conduct) that was anything less than friendly, 
pleasant, and humble. The positive characteristics they exhibited reflect the traits that their 
parents spoke that they hoped to instill in their children. Moreover, these qualities taught by their 
parents impact their coping styles. (Rosa was still unaware of what not having papeles meant for 
her, but it is only a matter of years before she comes to the realization.) David stated that he is a 
“happy person,” and his mother confirmed that he is one to animar (cheer/encourage) her and the 
other family members. It was concluded from experiences Daniel recounted and from 
interviewing his older sister and mother (whom he is closest to) that Daniel handles upsetting 
events by trying to suppress his negative feelings and can internalize them for many years. This 
may be why it did not seem that Daniel was able to fully open up about his feelings and thoughts 
regarding his situation. Additionally, Daniel divulged that the lack of documentation made him 
feel restricted, like a prisoner, and that people see him as a criminal and not a human being. 
These remarks suggest that Daniel experiences feelings of vulnerability, embarrassment, and 
entrapment but did not explicitly convey his feelings into words. If I had not spoken to family 
members and had not asked many follow-up questions about experiences he briefly mentioned, 
this important aspect of his disposition and coping method could have gone unnoted. In sum, the 
youth did not unveil serious feelings of depression and paralyzation, as their dispositions of 
positivism combined with close family ties made the effects of lacking a legal status and an 
uncertain future seem less harsh. 
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Their self-perceptions have also been fostered by a supportive home environment and an 
overall absence of having confronted negative, hostile experiences and antagonist attitudes that 
lead to questioning identity and self-worth. Rosa did not have any negative experiences. David 
stated that he has not been personally discriminated against since arriving but perceives the 
negative attitudes in laws because “they don’t like us.” Only Daniel had experienced 
discrimination and suffered from low self-esteem (though he seems to have recovered) upon 
arriving in the U.S. and in middle school. These years, or this “bad time,” as he put it, had 
distressing effects on him until an incident at the end of eighth grade made him realize he “had to 
change.” Perhaps, Daniel has not forgotten his anger from his perception of others based on their 
treatment of him, and he has purposely changed his approach and coping method when presently 
dealing with his legal status because he has matured and learned that being depressed and angry 
will not resolve the issues and does not want to slip back into those feelings. Overall, these three 
students did not have poor self-image or self-worth.  
All three students see themselves as Americans. They have spent most of their childhood 
in the U.S., prefer to speak English, and do not plan on residing outside of the U.S. when they 
grow up. Their parents have embedded and reinforced notions in each that higher education is 
necessary, and each expressed convictions of going to college in the U.S. Rosa answered that she 
was American on two different days that I asked her. David considers himself an American in 
the “land of freedom,” though he is constantly asked if he is Mexican at school because of his 
phenotype. When I asked Daniel if he was an American, his little sister interjected with, “I’m 
American,” to which Daniel replied, “so am I.” Like Rosa, Daniel and David did not have 
complicated justifications other than a variation of Rosa’s “because I am.” Will they still 
consider themselves Americans in five or ten years if America continues to reject them?   
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Family life 
The youths’ family composition and home environment are significant factors in their 
experiences, perceptions, and life stories. The youth were brought to the U.S. by their parents 
who sought to provide them with a better life and maintain the family united. The reason for 
migration also means that the three students feel closer to their mother and/or sister than the 
fathers who are always working. Nevertheless, the youth would be extremely distraught if they 
were torn apart from any of their family members because their family remains their first 
priority.  
All three traditional two-parent home families’ migration experiences resulted from the 
economic conditions in their native countries and the father’s initiative to better provide for the 
family. Miguel and Antonio initially crossed the border as teenagers to work, before they had 
married. Each father entered the U.S. alone to work, returned to his country of birth at least once, 
and reentered the U.S. before sending for his wife and child(ren). Only Antonio sent for his wife 
first and later his children because he lacked the funds.  
Father (Child) Year of first entry Age at first entry Method of entry 
Miguel (Rosa) 1999 15 Crossed border with relatives 
Antonio (David) 1985 14 Crossed border with father 
Gabriel (Daniel) 2002 35 Flew in with tourist visa 
 
However, all of the children were accompanied by members of their immediate family in 
their voyage to the U.S. Rosa crossed the border with her mother, David crossed with his 
grandmother and two older siblings, and Daniel entered with his mother and sister on tourist 
visas. Additionally, these three families were all reunited between June 2003 and November 
2005. The youth began their education in the U.S at the elementary level, having arrived as 
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children—Daniel was the oldest upon entering, so he had the most recollection of life outside of 
the U.S. (though he was still a child), and Rosa was only a toddler, so she has no memories of 
Mexico. It is also interesting to note that David and Daniel—through two separate forms of entry 
and two years apart in entry and age—arrived in the month of June, and both viewed the trip as 
an adventure. Since David was the only child to have crossed the border at an age when he could 
vaguely remember doing so, under the care of his grandmother and through a “safer” route his 
parents paid for, and Rosa’s parents’ network of connections in their hometown and in the U.S. 
provided a “safe” crossing for Rosa, these youth, fortunately, did not have traumatic experiences 
on the journey to America.  
Youth Date of arrival Age upon arrival Form of entry 
Rosa November 2005 2 Crossed border with mother 
David June 2005 7 Crossed border with siblings, grandmother 
Daniel June 2003 9 Flew in with tourist visa and mother, sister 
 
Since their arrival until 2011, the families had not moved out of their county of residence 
in North Carolina because there was no pressing reason to do so. They had not found it very 
difficult to succeed in North Carolina, and only recently have felt that times are tough in the 
state. In 2011, Rosa’s family moved to Alabama, to an even more unreceptive state. This move 
reflects aspects that studies on undocumented immigrants should explore: the family’s lack of 
thorough examination of their new destination state and a larger trend occurring throughout the 
nation as undocumented individuals move to a different state as state policies create antagonistic 
legal environments. 
One common area that these participants underscored and that can be further studied is 
the daily effects of undocumented households without drivers’ licenses who have no possibility 
of obtaining them without a legal status. Within the last year, the head of the households faced 
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the expiration of their North Carolina drivers’ license. Of the three mothers, Daniel’s mother was 
the only one who possessed a license, but it too had expired. Except for Rosa’s father, who was 
able to use his expired license to obtain another license in the U.S., this change was intensely felt 
by these families because it leaves their households without licensed drivers and increases the 
risks of their breadwinners’ detainment and deportation. Nevertheless, Rosa’s father still runs the 
risk of having the validity of his license questioned if he is not residing in the state from which 
his license was issued. If a parent were to be caught driving without a license in a North Carolina 
county with a 287(g) program,
1
 apprehended, and taken to jail, where legal status is verified 
within hours of detainment, it could have devastating consequences for the youth and their plans 
for higher education. These students face the possibility—increased due to their parents driving 
without licenses—of the traumatizing consequences of their parents’ pending deportation, in 
addition to their chances of enrolling in college being greatly affected due to the financial and 
psychological consequences. If the family’s priorities shift and roles and finances become 
disrupted, higher education may become inconsequential and/or impossible to procure, especially 
since none of the parents disclosed having saved at least $1,000 for their child’s postsecondary 
education.  
 In these traditional two-parent homes, the father is the provider for the family. At the 
time of the interviews, the mothers were not working outside of the home and did not plan to do 
so in the near future. Only Rosa’s mother worked selling cosmetics but still relied on her 
husband to provide for the family. The mothers had formerly worked an assortment of part-time 
jobs in restaurants, cleaning services, and childcare. Their lack of a full-time job translates into a 
loss of potential revenue for these low-income families who should already be saving as much as 
                                                          
1
The program allows immigration laws to be enforced by local officials. It is one of ICE’s top partnership initiatives, 
allows a state and local law enforcement entity to enter into a partnership with ICE. The state or local entity receives 
delegated authority for immigration enforcement within their jurisdictions. 
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possible for a university education. Only Daniel’s family, who entered the country with tourist 
visas, fared comparatively better and were able to buy a home. David’s father shared his plans to 
purchase a home in the near future, while Rosa’s father did not consider it a priority because he 
did not want his family to be tied to one location. Yet, Daniel’s father, whose earnings have been 
relatively higher, has not been able to advance from a low-income status or save for Daniel’s 
undergraduate education.  
Another common factor is that only the family’s youngest child is U.S.-born. When I 
asked the parents why they did not have more children knowing that they would be U.S. citizens 
and the U.S. government would be helpful in their insurance, education, etc. and could 
strengthen the parents’ chances of naturalization, they stated that they did not consider any of 
these factors prior to or during their time in the U.S. In fact, none of the pregnancies of the 
youngest, U.S.-born child were “planned,” very contrary to the beliefs that many undocumented 
persons have “anchor” babies. This commonality of having a U.S. citizen in the family makes it 
much more difficult for these families to choose to leave the U.S. and reveals the inevitability of 
legalizing their American identity in future generations.  
However, all of the immigrant family members (except for David’s older sister who 
recently married a Caucasian U.S. citizen) remain undocumented, with no realistic pathway to 
legalization, unless granted by federal legislation or through a family member. The latter hope 
(and perhaps the former as well) could take many years to realize for these families. Because of 
Daniel’s older sister’s marriage, perhaps Daniel’s family could undergo naturalization soonest. 
Nevertheless, if this process is pursued, it will still be costly and time-consuming, so Daniel and 
his parents still need to plan and prepare for possible scenarios. For now, this hope helps Daniel 
and his family cope and remain optimistic. 
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An important finding related to family composition and mixed legal status that is of 
concern and that has not been addressed by researchers is: What happens when undocumented 
families have more than one undocumented student in close age pursuing higher education? 
Daniel and Rosa’s family only have one undocumented child’s higher education to plan for; 
however, David has two older siblings presently in high school. This will most likely affect 
David’s higher education, and it will be nearly impossible for this family to afford a 
postsecondary education for all three, especially since they had not even contemplated this 
quandary before I pointed it out. Rosa and her family will never have to worry about such a 
dilemma, but Daniel’s family had faced a similar but less troubling situation. Daniel’s older 
sister, who is six years older than him, was undocumented for seven years, though her story 
varied from that of her brothers due to her age of entrance (15), experiences in her native 
country, and her strong will and disposition, among other factors. She had been at the top of her 
class in Chile and had many friends in high school when all of her plans and relationships were 
drastically altered. In the U.S., she did not even contemplate pursuing a postsecondary education 
upon high school graduation because of her immigration status. She worked fulltime and 
eventually began paying for classes at a college. She had been able to take driver’s education and 
have a driver’s license that had not expired during the years she was undocumented. Similar to 
her brother whose girlfriend has discussed marriage, Hispanic friends had offered her marriage in 
high school to fix her legal status, but she had declined. Had she not fallen in love with and 
married a U.S. citizen, she would still be undocumented because America would still deem her 
undeserving of legal citizenship, regardless of her many talents, strong work ethic, and benign 
character. Will Daniel’s legal status, like his sister’s, remain unchanged, unless he eventually 
falls in love with and marries a woman with legal U.S. status?   
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Even though two of the three families only have to dedicate their resources and efforts to 
one undocumented student’s postsecondary education, there were some discrepancies and/or 
tensions between parents regarding their present situation and plans for the future, such as 
Daniel’s mother asking her husband to save money for their son’s university education but 
Daniel’s father not having done so. During my time with the families, I intentionally did not 
comment on these tensions, attempt to get the participants to talk about them by asking leading 
questions, and/or point out the serious lack of planning and preparation because I did not want 
my interaction with them to strain the relationships in the family. Instead, I provided them with 
“Your future: A guide to help make your higher education a reality” (see Chapter 7) to help 
address these inconsistencies. While issues and disagreements are expected to be present in 
marriages, and these parents face a terrifically trying legal situation, it would be most beneficial 
to the undocumented youth, who will feel more confident and secure, if the parents would 
develop and wholly agree on intelligent, solid plans, with several realistic alternate plans, to 
navigate their circumstances and act accordingly. Rather than actively preparing for more 
realistic possibilities, all of the participants were more fixated on the numerous uncontrollable 
variables and possible unforeseeable events and hoping for a change of legal status to eliminate 
their problems. It was absolutely staggering to see and hear about the families’ lack of 
communication and agreement regarding the future and their low level of understanding and 
preparedness to make a postsecondary education a reality.  
Regardless of the families’ shortcomings in the areas of adequate planning and 
preparation for the future, particularly higher education, another common factor is that each 
family seems to have solid, healthy relationships. All three families repeatedly emphasized the 
importance of their nuclear family being together. None of the individuals had vices (smoking, 
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alcohol, gambling, drugs, etc.) that would negatively impact their family. The family members, 
given their circumstances, all appeared to be emotionally, mentally, and physically healthy. 
Moreover, the marriages, from my observations, were relatively stable and did not create an 
unhappy home environment; none of the parents had been previously married or had children 
outside of their present marriage. The children were not engaged in any dangerous and/or 
unhealthy activities. On the contrary, they all seemed to be polite and respectful towards their 
parents, siblings, and me. The importance of healthy families and instilled family values are 
venerated qualities that America needs and should embrace in these individuals, as they 
contribute to the American society that puts the individual first over the collective and where 
broken families are prevalent.  
Clearly, the students’ families are one of the most important elements in their lives, 
playing a significant role in their pursuit of a four-year degree. The members in each family love, 
encourage, and support each other, in spite of the many hardships they face due to their legal 
status. An important question, then, that should be asked and that will lead to many more 
significant questions is: If these stable two-parent families with fairly healthy relationships do 
not have concrete plans to make higher education a reality for their children, how do 
undocumented youth fare in single-parent homes, with unstable (physically, psychologically, 
financially, etc.) parents and/or family members, or with absent parents?      
 
Academic life 
A superb academic record was not required for participation, even though responses 
suggest that these students’ academic performances were at least slightly above-average (mostly 
A’s and B’s). There was nothing to suggest that these students were average or below-average. 
 101 
 
They are fluent in English, capable of earning high grades, committed to their studies, and their 
families encourage them (mostly verbally) to do well in school. There are other favorable factors 
that have helped to promote their academic focus thus far. These students do not have to work 
(formally or informally) during the school week. Rosa does not have to help her mother around 
the house, David does not have to work with his father, and Daniel does not have a job. 
Additionally, they do not attend schools that are considered unsafe, nor are they involved in 
dangerous activities and/or engaging in destructive behavior. They did not report being 
ostracized by their peers (though Daniel shared some unpleasant experiences with peers and a 
teacher), racially discriminated by the educational system, or victimized by faculty or staff. 
Overall, the students and their parents did not voice any complaints about the school 
environment or difficulty of the educational setting. 
However, there were some aspects that the youth did not address that may impact their 
academic experiences, such as the relatively low level of parental involvement and engagement 
in their education and the lack of established personal relationships with faculty and staff. The 
parents’ answers (more so the fathers’ than the mothers’) showed comparatively low levels of 
awareness and understanding of their child’s education. They could not really explain what their 
child was learning in the various subjects in school, did not know names of their child’s peers, 
and did not have relationships with the administration/educators at their child’s school. As was 
highlighted in the literature review, the more engaged parents are, the better their child’s 
academic performance and prospects of obtaining a higher education, both of which are 
absolutely crucial for undocumented students to attempt to permeate higher socioeconomic 
classes. Also, I found it disconcerting that these students failed to accentuate the fact that they 
did not have and had not had an instrumental or helpful knowledgeable mentor (educator, 
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counselor, or administrator) who has made a lasting difference in their lives. They have not 
confided in any faculty or staff about their legal status nor do they intend to do so. The one 
counselor that deduced Daniel’s legal status (when he was unable to provide a social security 
number) never made an effort to reach out to him in any way. I strongly encouraged the students 
to contact me if they needed anything, especially since they lack the resources that 
knowledgeable professionals could offer; however, they have not used the opportunity to use me 
as a source for any information thus far in the 2011-2012 academic year. Can this be construed 
as a continuation of established patterns that have made them disinclined to ask for help, even 
from someone with whom they have shared about their situation? Are there other factors, and if 
so, what are they? Can I expect to hear from them in the near future as they approach high school 
graduation, when their options will be fewer due to their lack of extensive preparation?   
 
Social life 
A social institution that serves as a source of comfort—to varying degrees for each youth 
and their family—is the church, which is tied to their religious convictions and faith. Daniel, 
David, and their families regularly referenced God and their evangelical beliefs during the 
interviews while Rosa’s parents only did when probed about connections to a church or when 
talking about the future, stating some variation of “si Dios quiere” (God willing). Rosa’s parents 
try to attend mass as often as possible but did not express depending daily on spiritual 
convictions to cope with their legal status. Conversely, David’s family has found support in the 
Hispanic Baptist church where they are very involved and continue to attend weekly, in spite of 
the lack of a driver’s license. Their congregation is fully aware and attentive to the legal status of 
its members; thus, David and his family find their church to be a social network of members who 
 103 
 
provide comfort and strength. David’s father stated that he has sought counseling and prayer 
from their pastor at various times, including when his license expired. Daniel’s family does not 
enjoy the same network at the American Baptist church they have attended since their arrival, 
since they have not confided in church leaders or members about their situation. Rosa’s family’s 
apartment displayed various images of La Virgencita, reaffirming their Catholic beliefs that God 
and the Virgin will continue to protect and help them. Despite these families’ divergent spiritual 
convictions, religious practices, and relationship with their church, to some extent, faith and 
religious convictions influence how the youth and their families perceive and cope with their 
situation and their expectations for their future. Yet, the current literature on undocumented 
youth and families in the U.S. does not address the issues of spirituality in relation to daily living 
and future aspirations. As Jacqueline Hagan’s Migration Miracle: Faith, Hope, and Meaning on 
the Undocumented Journey (2008) explores the previously disregarded dimension of religion and 
faith on the trek to the U.S., studies on how faith and the church impact and aid youth and their 
families would complement the existing scholarly literature, especially since (as discussed in the 
literature review) churches are documented as strong Latino-based organizations and the 
strongest Latino-based organization in the New South, and studies have stated that religious 
convictions are a positive coping mechanism and source of strength for undocumented persons.  
Another common theme is that these students do not seem to have many friends. Daniel 
and David stated having a close, or “best,” friend, and both met their “best” friend at school. For 
Daniel, this title is reserved for his slightly older Caucasian girlfriend, and David identified a 
Spanish-speaking, documented Brazilian immigrant boy. Still, these youth have very few friends. 
It was not possible to learn of Rosa’s friendships by questioning her or her parents, which leads 
to the conclusion that she has not formed close relationships with children her age and lacks 
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friends. David acknowledged that he was not one to have many friends, being mostly limited to 
spending time with his siblings. Daniel would not readily admit that he lacked close friendships, 
believing that he is friends with peers he talks to at school, claiming that he is not part of a 
clique, and adding that he is not interested in many activities that others engage in (partying, 
drinking, etc.). As discussed in the literature review, many undocumented students are reluctant 
to form and maintain close, emotional relationships/friendships because of their status. It was not 
easy to gather to what extent the participants’ legal status impacted their lack of friendships since 
they did not explicitly share their feelings, and it appears that there are other factors involved, 
such as cultural differences, social shyness, parents’ overprotectiveness, regularly changing 
schools, etc. One contributing factor to the lack of close friendships is that these students are 
confined to activities at school and/or home. David and Rosa are not involved in extracurricular 
activities at their schools. Daniel has some social excursions and involvement but tends to stay 
home. Also, they leave their home with their parents’ permission and still depend on them for 
transportation. Nonetheless, these undocumented students’ lack of intimate friendships is 
unsettling. If they do not have the adequate help, guidance, and/or support they need from social 
capital resources—from their parents who are unable to provide it (due to the lack of resources, 
knowledge, understanding, etc.) or from the professionals in their academic setting (due to lack 
of cognizance, sensitivity, etc.) or from friends and peers—then from where and who will these 
students obtain the information they need to become knowledgeable and prepared to make a 
higher education a reality?   
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The future  
These students and their families, like many others, have the common misconception that 
they can somehow “fix” their legal status and/or the expectation that their immigration status will 
be fixed by the U.S. government in the near future. The parents naively anticipate on having their 
child’s difficulties due to their status resolved by a version of the DREAM Act. Their hopes 
inadvertently result in what I consider the most alarming and important conclusion of this study: 
the extent of the youths’ and their parents’ lack of knowledge, awareness, and understanding of 
how to realize a postsecondary education, all of the costs entailed, how limited their options are, 
and how they cannot afford to waste any time or money to achieve a university degree.  
Though I did not express my concerns to the participants, the big disconnect between 
their words and their actions really surprised me. The students and their parents are happy with 
the educational K-12 opportunity available in the U.S., absolutely want to procure a 
postsecondary education, and plan on making an undergraduate degree a reality but are doing 
nothing to ensure this by preparing financially, logically, and efficiently. All three sets of parents 
answered the question regarding the financial costs of college with a variation of: “yo sé que 
él/ella es inteligente y es buen estudiante. Creo que él/ella puede agarrar becas porque le echa 
ganas en la escuela” (I know (s)he is smart and a good student. I think that (s)he can get 
scholarships because (s)he works hard in school). This mentality and statement is used to explain 
their lack of preparation and could easily be overlooked if the participants resided in a state that 
offers financial aid, or even in one of the thirteen states that grants in-state tuition and/or that also 
has a well-known history for having resources, programs, and scholarships for undocumented 
students, but the stark reality is that they reside in a state that does not have any of these elements 
locally accessible to facilitate them in their pursuit of a university degree. Perhaps the most 
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resourceful, established program in North Carolina that mentors at-risk students, including 
undocumented students, through high school and aids in securing financial resources and 
placement at a postsecondary institution is Scholars’ Latino Initiative (SLI), a program of the 
Center for Global Initiatives at The University of North Carolina at Chapel Hill. Although this 
program has focused on expansion (even establishing a partnership with the University of 
Richmond), with five high schools in four counties (http://cgi.unc.edu/sli), it does not begin to 
reach the many undocumented youth that need help in the state of North Carolina, and its 
presence is not even remotely near the participants. To obtain a coveted slot in similar programs 
throughout the country or to receive scholarships accessible to undocumented students, these 
youth will have to be outstanding, well-rounded students; establish and maintain contacts and 
networks; and disclose their predicament to knowledgeable, helpful individuals. Many of these 
factors depend on strategic location. If students reside in a school district, county, and/or state 
where resources are gravely lacking, as is the case in North Carolina, what can be expected for 
the future of these youth in the land of opportunities?    
While it cannot be ascertained what the future holds for these students and their families, 
it can be determined that hoping for the best is not a realistic option. They must actively prepare 
for success—though they do not know how to proceed nor are they entirely aware of the austere 
challenges they will face. As a result of the findings of the research questions regarding the 
extent of the students’ and their family’s knowledge and preparedness regarding higher 
education, devising early intervention strategies—as soon as possible and preferably before high 
school—that target undocumented students and their families to provide them with important 
information and resources is of the utmost importance and is precisely what this study aims to do 
by establishing connections with the families early on and providing them with “Your future: A 
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guide to help make your higher education a reality” (see Chapter 7). The purpose is to make the 
guide easily accessible (thereby timely) to undocumented students and their parents to increase 
awareness, understanding, preparedness, and parental involvement. This is a monumental effort 
that should be presently undertaken to increase the likelihood of postsecondary enrollment and 
completion, until a pathway to lawful status is granted at the federal level.   
These students and their parents claim the U.S. as their home and feel a strong attachment 
to the nation, despite their legal status. The participants did not even remotely suggest that they 
seek to leave the country. As their stories have disclosed, these families proclaimed that their 
native countries are their past, and the U.S. is their present and their future. Moreover, these 
participants only seek to be respectable, contributing members of society. It can be concluded, 
then, that these families, like thousands of other undocumented families in the country, will not 
soon willingly depart. What, then, will America do with these unwanted Americans? How will 
their dreams of higher education and lawful employment be attained in the land of 
opportunities—that is, when will these unwanted Americans realize their “American dreams?”   
 !
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3-!0-,1!>-/)&!;%3$!-3$*,&!?%/9>*3;**/!452&&*&=!-/!3$*!>(&=!)(,%/'!*L3,24(,,%4(52,!243%.%3%*&=!*347@7!
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#5.",-3.6-&,-&8*#2,(-1."-6&,3-$+/#$%(-,.-2.00+/+-*$+*#$#,&.'7!J-(!&3%55!/**)!3-!</-;!;$23!%&!
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%/3*,+,*323%-/!-0!3$*!52;&!%&!3$*!&21*!2&!*)(423-,&E!2/)!2)1%/%&3,23-,&E!(/)*,&32/)%/'7!!
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>"+.+$/.+$/$:#'$#-$-/9'#.&$'#$.+&+/.9"$/,*$&#).9+&$'#$+M8:#.+$%,$#.*+.$'#$),*+.&'/,*$'"+$+,'%.+$8.#9+&&$
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"^!
!
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B/J+$1#)$9#,&%*+.+*$'"+$%<8:%9%'$9#&'&$/,*$8#&&%7:+$.%&?&$#-$,#'$8).&)%,($/$),%J+.&%'1$+*)9/'%#,$
/,*E#.$8#&'8#,%,($%';$"#8%,($'"/'$1#).$:+(/:$+,J%.#,<+,'$0%::$7+9#<+$<#.+$-/J#./7:+2$
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!4(+*+,%9'+*2,%#7(.2,<%2%-+%P#,%#8+@#62%6+%&'+$+$I126+$%6+,#$$288#$%#7(,-#6+,%;+$;#*#,3%
• I(/?(7!7$!*+,:&:57!?(7!-,/$.47+7$!7$%7!&$*7-%,!47!%(!6.4&!./$.'/.0.-&/%7!1.7/%+&$!?(7!5(-R&$!
*,+!&5-&/>&+!%($!17%&$D!%7/.7/4,!&1.',$!3!4.67+$.2/!%7!&5.7/%&!4(+&/%7!75!*+,-7$,!5&+',!3!
&',%&4,+!47!5,'+&+!%(!74(-&-.2/!$(*7+.,+8!!
- q,+1&$!3!47$&++,55&$!+75&-.,/7$!3!R&:.5.4&47$!./%7+*7+$,/&57$!?(7!/7-7$.%&+C$!*&+&!%7/7+!
=N.%,!7/!5&!(/.67+$.4&4!3!&!5,!5&+',!47!%(!-&++7+&8!!
- I471C$D!5,$!&1.',$!*(747/!$7+!(/!:(7/!+7-(+$,!*&+&!,:%7/7+!./0,+1&-.2/!:C$.-&!47!5&!74(-&-.2/!
$(*7+.,+D!3&!?(7!?(.>C$!%&1:.=/!7$%C/!:($-&/4,!&$.$%.+!,!R&'&/!&$.$%.4,!&!5&!(/.67+$.4&48!!
! YW(=!./$%.%(-.,/7$!7$%C/!-,/$.47+&/4,!3!*,+!?(=Z!YS(C57$!$,/!5,$!-,$%,$Z!YW(=!7$%C/!
R&-.7/4,!*&+&!$7+!-&/4.4&%,$!-,1*7%.%.6,$Z!YW(=!-,17/%&+.,$!R&-7/!&-7+-&!475!
*+,-7$,!47!$,5.-.%&+!&41.$.2/!&!5&$!(/.67+$.4&47$Z!#%-8!
""!
!
• M7:.4,!&!5&$!5.1.%&-.,/7$!475!%.71*,D!4./7+,D!%+&/$*,+%7D!7%-8D!&*+,67-R7!75!%.71*,!?(7!%.7/7$!
*&+&!7$%&:57-7+!+75&-.,/7$!-7+-&/&$!-,/!*7+$,/&$!?(7!$,/!:(7/&$!./05(7/-.&$!A&/%7$!,!47$*(=$!
47!5&!-5&$7D!7/!75!&(%,:L$D!4(+&/%7!5&$!&-%.6.4&47$!7N%+&-(++.-(5&+7$D!7%-8B8!
- F7!-+7&%.6,!7/!5&$!1&/7+&$!?(7!*(747$!*&$&+!%.71*,!-,/!%($!&1.$%&47$8!X&5!67>!*(747/!6.$.%&+%7!
7/!-&$&!*&+&!?(7!%L!3E,!%($!*&4+7$!%+&%7/!47!&R,++&+!4./7+,!3E,!/,!%7/'&/!?(7!-,/4(-.+8!
U,%6(:/;(8%6+,#$$288#$%0%7#*-+*+$%#7(,-#6+,%;'#*62%,(+*-+,%&'+%*2%1'+6+,%;271#$-($%-',%,+*-(7(+*-2,%
6+9(62,%#%-'%+,-#-',%8+.#8=%H+;'+$6#%&'+%*2%-(+*+,%&'+%$+?+8#$%-'%+,-#-',%8+.#8%,(%*2%-+%,(+*-+,%;A7262%
P#;()*6282=%
O'(BS,%,+$S%6(:/;(8%*2%,+*-($-+%+*2@#62<%#7#$.#62<%+-;=%2%;26(;(#$%12$&'+%2-$2,%-(+*+*%1#1+8+,%0%-W%*2=%
4$#-+%6+%*2%+*:2;#$-+%+*%+,-2,%,+*-(7(+*-2,%0%1+*,#7(+*-2,%12$&'+%*2%-+%#:+;-#$S*%12,(-(?#7+*-+%
7(+*-$#,%&'+%9',;#,%29-+*+$%-'%+6';#;(A*%,'1+$(2$=%%
• X+&%&!47!$7+!0.75!&!%.!1.$1,8!Q+7%7/47+!?(7!7+7$!_/,+1&5`!3!,-(5%&+!?(7!/,!%.7/7$!*&*757$!7$!
0&$%.4.,$,D!*7+,!%&1:.=/!*(747!R&-7+%7!./-,/$-.7/%717/%7!*+7%7/47+!?(7!7+7$!&5'(.7/!?(7!/,!
7+7$!*&+&!?(7!/&4.7!$,$*7-R7!3!*&+&!7$-,/47+!%($!$7/%.1.7/%,$!/7'&%.6,$8!
- F./!71:&+',D!V*+,('/)"+3-,(W#+(#"%#3/#*,"+3*,-,D!&(/?(7!*.7/$7$!3E,!$.7/%&$!?(7!5,!7$!
*,+?(7!%(!7$%&%($!57'&5!&07-%&!4+C$%.-&17/%7!%(!6.4&!4.&+.&!3!%($!*5&/7$!*&+&!75!0(%(+,8!!
!O'()*+,%,2*%-',%#7(.2,%?+$6#6+$2,<%0%;A72%,2*3%
• YS21,!%7!&07-%&/E&07-%&+C/!%($!&1.$%&47$!1.7/%+&$!%7!7$0(7+>&$!*&+&!,:%7/7+!%(!%)%(5,!
(/.67+$.%&+.,Z!YF,/!./05(7/-.&$!:(7/&$!?(7!%7!&5.7/%&/!3E,!&*,3&/D!,!%7!4.$%+&7/!3E,!47$&/.1&/Z!
YQ,$77/!-(&5.4&47$!&41.+&:57$!?(7!*(747$!&*+7/47+!3!(%.5.>&+!1.7/%+&$!:($-&$!+7&5.>&+!%(!
74(-&-.2/!$(*7+.,+Z!
• F.!%.7/7$!&1.',$!./4,-(17/%&4,$D!?(.>C$!*(747/!4&+%7!-,/$7<,$D!./0,+1&-.2/D!7%-8!F.!7$%C/!
4.$*(7$%,$!&!&3(4&+%7!3!:.7/!./0,+1&4,$!$,:+7!75!*+,-7$,!*&+&!,:%7/7+!(/&!74(-&-.2/!$(*7+.,+!
A/,!.1*,+%&!$(!74&4D!,+.'7/D!/.675!47!74(-&-.2/D!7%-8BD!47:7+)&$!$,5.-.%&+!$(!&$.$%7/-.&8!
4#79()*%1'+6+,%-+*+$%'*#%?(6#%,2;(#8%:'+$#%6+%-'%+,;'+8#I+*-2$*2%#;#6)7(;2=%"'+6+,%:2$7#$%
#7(,-#6+,%;2*%-',%?+;(*2,<%:#7(8(#$+,<%7(+79$2,%6+%8#%(.8+,(#<%+-;=%%
• \(-R,$!7$%(4.&/%7$!./4,-(17/%&4,$!R&/!+7-,/,-.4,!5&!-,/6.--.2/!+75.'.,$&!-,1,!0(7/%7!47!
0(7+>&D!3!5&$!.'57$.&$!R.$*&/&$!R&/!$.4,!+7-,/,-.4&$!-,1,!0(7+%7$!,+'&/.>&-.,/7$!*&+&!5,$!5&%./,$D!
*&+%.-(5&+17/%7!7/!5&!+7'.2/!$(47$%7!47!5,$!##8998!!
- P&$!.'57$.&$!?(7!7$%C/!&%7/%&$!&!5&$!/7-7$.4&47$!47!5&!'7/%7!47:7/!%7/7+!7/!-(7/%&!3!&:,+4&+!
5,$!*+,:571&$!47!5&$!*7+$,/&$!./4,-(17/%&4&$!7/!$($!-,/'+7'&-.,/7$!3!-,1(/.4&47$8!
M7:7/!*+,677+!-,/$(75,D!$7'(+.4&4!3E,!&*,3,!A71,-.,/&5!3E,!7$*.+.%(&5B8!
! F.!5&!7$*.+.%(&5.4&4!3!5&!.'57$.&!+7&517/%7!$,/!,!$7!-,/6.7+%7/!7/!(/&!*&+%7!.1*,+%&/%7!47!
%(!6.4&D!(%.5.>&!5&$!-,/7N.,/7$!4.$*,/.:57$!*&+&!0,+1&+!&1.$%&47$D!:($-&+!-,/$7<,D!
+7-&(4&+!0,/4,$D!7%-8!
]2%6+@+,%&'+%-'%+,-#-',%8+.#8%-+%(71(6#%-+*+$%#7(,-#6+,%0%6(?+$,(A*=%
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%
P&$!5737$!&-%(&57$!7/!75!7$%&4,!4,/47!6.67$!3!7/!75!*&)$!47%7+1./&/!%(!1&+-,!<(+)4.-,8!X(!1&+-,!<(+)4.-,!
7$!*+,:&:5717/%7!(/,!47!5,$!0&-%,+7$!?(7!%L!17/,$!*(747$!-,/%+,5&+!3!4,/47!5&$!:&++7+&$!%.7/7/!(/!
707-%,!+7&5!7/!%(!6.4&8!Q,+!5,!%&/%,D!7$!.1*,+%&/%7!?(7!%7!1&/%7/'&$!./0,+1&4,!3!7$%=$!*+7*&+&4,!*&+&!
$(*7+&+!7$%,$!,:$%C-(5,$8!
!
M#*-+*-+%(*:2$7#62%6+%8#,%*2-(;(#,%&'+%#:+;-#*%#%82,%(*7(.$#*-+,%(*62;'7+*-#62,=%
• F7'L/!#5!F7+6.-.,!47!U/1.'+&-.2/!3!S,/%+,5!47!I4(&/&$!47!#$%&4,$!9/.4,$!AUS#BD!75!M7*&+%&17/%,!
47!F7'(+.4&4!c&-.,/&5!AMVFB!3!75!F7+6.-.,!47!S.(4&4&/)&!7!U/1.'+&-.2/!47!#$%&4,$!9/.4,$!
A9FSUFBD!_5&!I--.2/!M.07+.4&!7$!(/&!47%7+1./&-.2/!4.$-+7-.,/&5!?(7!&*5&>&!5&!47*,+%&-.2/!47!(/!
./4.6.4(,!:&<,!75!7<7+-.-.,!47!5&!4.$-+7-.2/!*+,-7$&58!P&!I--.2/!M.07+.4&!/,!-,/0.7+7!(/!7$%&%($!
57'&5!&5!./4.6.4(,`!Q&+&!1C$!./0,+1&-.2/!3!*&+&!1&/%7/7+$7!./0,+1&4,D!-,/$(5%7!75!$.%.,!h7:!47!
US#D!47!9FSUF!,!47!MVF8!
- F.!%7!R&$!:7/70.-.&4,!47!7$%&!*,5)%.-&D!/,!7$%=$!./-,/$-.7/%7!,!1&5!./0,+1&4,!&-7+-&!47!-21,!
5&!*,5)%.-&!&07-%&!%(!*+7*&+&-.2/!*&+&!%(!74(-&-.2/!(/.67+$.%&+.&8!X,4&6)&!/7-7$.%&$!$&:7+!5,!
?(7!7$%C!&!%(!4.$*,$.-.2/!*&+&!?(7!*(74&$!*5&/.0.-&+!&47-(&4&17/%78!! !
U*%+8%+,-#62%62*6+%?(?+,<%!;'S8+,%,2*%8#,%8+0+,%;2*%$+,1+;-2%#8%#;;+,2%#%8#%+6';#;(A*%,'1+$(2$<%8#%
7#-$/;'8#%+,-#-#8%0%8#%#0'6#%:(*#*;(+$#%1#$#%82,%+,-'6(#*-+,%(*62;'7+*-#62,3%%
• Y^.67$!7/!(/!7$%&4,!?(7!*+,R):7!?(7!5,$!./1.'+&/%7$!./4,-(17/%&4,$!%7/'&/!&--7$,!&!5,$!
7$%(4.,$!(/.67+$.%&+.,$Z!Y^.67$!7/!(/!7$%&4,!?(7!*7+1.%7!5&!1&%+)-(5&!7$%&%&5!*&+&!5,$!
7$%(4.&/%7$!./4,-(17/%&4,$Z!!
• YF&:7$!-(C57$!$,/!5&$!5737$Z!YP&!./0,+1&-.2/!?(7!-,/,-7$!*+,6.7/7!47!0(7/%7$!-,/0.&:57$!3!
:.7/!./0,+1&4&$Z!!
- I$7'L+&%7!47!67+.0.-&+!5&!./0,+1&-.2/!?(7!,:%.7/7$!A-,/!./67$%.'&-.2/!*7+$,/&5D!(/&!,!1C$!
*7+$,/&$D!7%-8B!-,/!1C$!47!(/&!0(7/%7!-,/0.&:57!*&+&!?(7!/,!7$%=$!1&5!./0,+1&4,!3E,!7/'&;&4,8!
• I(/?(7!5&$!5737$!*&+7-7/!$7+!7N*5)-.%&$D!7/!+7&5.4&4!*(747/!$7+!&1:.'(&$!3!-,/0($&$i!*,+!5,!%&/%,D!
5&$!(/.67+$.4&47$!*(747/!./%7+*+7%&+5&$!3!&*5.-&+5&$!47!1&/7+&!4.07+7/%78!S,/%&-%&!&!5&A$B!*7+$,/&A$B!
&47-(&4&A$B!A3!/,!7$!/7-7$&+.,!+7675&+!%(!.47/%.4&4B!*&+&!&$7'(+&+%7!?(7!%(!-,1*+7/$.2/!7!
./%7+*+7%&-.2/!47!5&$!5737$!7$!5&!1.$1&!?(7!5&!47!5,$!&41./.$%+&4,+7$!7/!5&$!(/.67+$.4&47$8!!
• Y#$%C$!1(3!:.7/!./0,+1&4,Z!#$!*+,:&:57!?(7!R&3&!5737$!-,/%+&4.-%,+.&$!3E,!7$%.*(5&-.,/7$!*,-,!
-5&+&$D!&$)!?(7!&$7'L+&%7!47!?(7!%(!-,/,-.1.7/%,!$7&!7NR&($%.6,!3!-,1*57%,!3!?(7!%7/'&$!5&!
./0,+1&-.2/!1C$!+7-.7/%78!!
• M7/%+,!475!-,/%7N%,!47!%(!$.%(&-.2/!3!47!5&$!5737$!475!7$%&4,!4,/47!6.67$D!Y-(C5!7$!5&!17<,+!
1&/7+&!*&+&!R&-7+!*,$.:57!%(!74(-&-.2/!(/.67+$.%&+.&Z!
- S,1,!5&!1&3,+)&!47!5,$!7$%(4.&/%7$!./4,-(17/%&4,$D!Y47:7$!&$.$%.+!&5!'())/+*3:#'($$"."!
&/%7$!47!%+&/$07+.+%7!&!(/&!(/.67+$.4&4!*,+?(7!7$!5&!,*-.2/!1C$!&$7?(.:57Z!!
- #$!.1*,+%&/%7!17/-.,/&+!/(76&17/%7!?(7!47:7$!-,/$.47+&+!%,4&$!%($!,*-.,/7$D!./-5($,!
1(4C/4,%7!&!,%+,!7$%&4,!-,/!&/%.-.*&-.2/!*&+&!-(1*5.+!-,/!5,$!+7?(.$.%,$!*&+&!5&!1&%+)-(5&!7$%&%&58!!
! YXL!$,5,!%7!1(4&+)&$!,!-,/!%(!0&1.5.&!A,!-,/!&5'(/,$!1.71:+,$!47!%(!0&1.5.&BZ!!
! YF.!%.7/7$!0&1.5.&+7$!7/!5,$!7$%&4,$!?(7!%.7/7/!5737$!0&6,+&:57$!R&-.&!5,$!7$%(4.&/%7$!
./4,-(17/%&4,$D!*,4+)&$!6.6.+!-,/!755,$Z!
"]!
!
D#0%7';P2,%:#;-2$+,%&'+%-(+*+,%&'+%(*?+,-(.#$%0%:'+*-+,%&'+%+Y182$#$%1#$#%;271$+*6+$%-'%7#$;2%
@'$/6(;2%0%+8%1$2;+,2%1#$#%82.$#$%-'%-/-'82%'*(?+$,(-#$(2=%
• V&>5,!47!1&/7+&!?(7!$7&!$.1*57!3!70.-.7/%78!
• c,!*7+1.%&$!?(7!75!*+,-7$,!5&+',!3!7$%+7$&/%7!%7!&:+(178!
• \&/%=/!(/!+7'.$%+,!47!42/47!R&$!&67+.'(&4,D!?(=!7$!5,!?(7!R&$!&67+.'(&4,!3!-(&/4,!5,!
&67+.'(&$%7!A&L/!47!5,!?(7!7/-,/%+&$%7!*7+,!/,!0(7!L%.5BD!*&+&!?(7!$7*&$!?(7!3&!6.$%7$!7$&!
./0,+1&-.2/8!X,1&!/,%&$!47!?(=!./0,+1&-.2/!7/-,/%+&$%7D!42/47!5&!7/-,/%+&$%7!3!?(.=/!5&!
*+7$7/%2!*&+&!&$7'(+&+%7!47!?(7!%(!0(7/%7!7$!6C5.4&D!*+7-.$&!3!7$%C!&5!-,++.7/%78!
• c,!%,4,!5,!?(7!7/-(7/%+7$!$7+C!L%.5D!&$)!?(7!/,!*.7+4&$!%L!%.71*,!7/!1&%7+.&5!?(7!7$%C$!$7'(+,!
47!?(7!/,!%7!$7+C!L%.58!
• I$7'L+&%7!47!&*+,67-R&+!-&4&!0(7/%78!
- Q,+!7<71*5,D!S,557'7@,&+4!%.7/7!(/&!'()&!$,:+7!5&$!5737$!47!5&!1&%+)-(5&!7$%&%&5!*&+&!5,$!
7$%(4.&/%7$!./4,-(17/%&4,$!7/!5,$!7$%&4,$!?(7!*7+1.%7/!5&!1&%+)-(5&!7$%&%&5!
AR%%*[EE174.&8-,557'7:,&+48-,1E4.'.%&5F7+6.-7$E*40E4.67+$.%3Ep7*,$.%,+3dp7$,(+-7$d
9/4,-(17/%74dF%(47/%$rHo"H8*40B!3!(/&!*C'./&!*&+&!5,$!*+,07$.,/&57$!7/!75!
&$7$,+&1.7/%,!47!7$%(4.&/%7$!./4,-(17/%&4,$!
AR%%*[EE*+,07$$.,/&5$8-,557'7:,&+48-,1E'(.4&/-7E0./&/-.&5d&.4E(/4,-(17/%74d$%(47/%$B8!!
! F.!6.67$!7/!(/!7$%&4,!?(7!*7+1.%7!5&!1&%+)-(5&!7$%&%&5D!,!$.!7$%C$!-,/%71*5&/4,!%,4&$!%($!
,*-.,/7$!3!*.7/$&$!1(4&+%7!&!,%+,!7$%&4,D!*(747$!+707+.+%7!&!7$%&!'()&8!!
! XL!3!%($!'(&+4.&/7$!,!*&4+7$!*(747/!R&-7+!+707+7/-.&!&!7$%,$!+7-(+$,$!47!S,557'7@,&+4!
*&+&!,:%7/7+!./0,+1&-.2/!:C$.-&!3!'7/7+&58!!
! Q(747$!+7-,17/4&+!7$%,$!+7-(+$,$!47!S,557'7@,&+4!&!,%+&$!*7+$,/&$!./4,-(17/%&4&$!
3E,!-(&5?(.7+!./4.6.4(,!&!?(.7/!57!R&>!-,/0.&4,!%(!7$%&%($!57'&58!!
! S,557'7@,&+4!%.7/7!7/5&-7$!&!,%+,$!+7-(+$,$!L%.57$!3!,+'&/.>&-.,/7$!?(7!47:7$!7N*5,+&+8!
!D#,%1+*,#62%+*%82,%;2,-2,%(718/;(-2,%0%82,%12,(98+,%$(+,.2,%6+%*2%;2*,+.'($%'*#%+6';#;(A*%
'*(?+$,(-#$(#%0I2%#18#B#$8#%12$&'+%+,1+$#,%&'+%-'%7#$;2%@'$/6(;2%,+#%7S,%:#?2$#98+3%
• Q,+!7<71*5,D!Y?(=!*&$&+)&!$.!75!Mp#I\!I-%!$7!&*+,:&+&!-,/!+7?(.$.%,$!?(7!/,!-(1*57$Z!Q,4+)&/!
7N.'.+!?(7!471(7$%+7$!-,/%./(,$!7$0(7+>,$!74(-&%.6,$!3E,!-,/%+.:(-.2/!-)6.-&!7/!5,$!L5%.1,$!
&;,$D!*7+,!/,!5,!R&$!R7-R,8!!
• YS21,!$7+)&!%(!0(%(+,!$./!(/!%)%(5,!(/.67+$.%&+.,D!3!7$%&+)&$!$&%.$07-R,!-,/%.',!1.$1,!3!-,/!%(!6.4&Z!
!O')%-#*%6(,1'+,-2%+,-S,%+*%82.$#$%-'%-/-'82%'*(?+$,(-#$(2%,#9(+*62%&'+%+,%12,(98+%&'+%-'%7#$;2%
@'$/6(;2%0%-'%+,-#-',%8+.#8%-26#?/#%*2%P#.#*%;#79(#62%;'#*62%-+$7(*+,3%%
• X,4&6)&!%7/4+C$!,*-.,/7$8!#4(-&%,+$!0,+!q&.+!S,/$.47+&%.,/!%.7/7!(/&!'()&!-,1*+7/$.6&!*&+&!
&3(4&+%7!-,/!5&!6.4&!47$*(=$!47!?(7!-,/$.'(7$!%(!%)%(5,!(/.67+$.%&+.,!
AR%%*[EE7a0-8,+'E.1&'7$E#aqSrP.07I0%7+S,557'7g(.478*40B8!!!!
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%
#$%&!$7--.2/!:+76717/%7!+71&+-&!5&!+7'(5&-.2/!47!5&$!1&%+)-(5&$!7$%&%&57$!
*&+&!&3(4&+%7!&!47%7+1./&+!%(!1&+-,!<(+)4.-,!3!%($!,*-.,/7$D!7!./-5(37!(/&!
%&:5&!47!5&$!*,5)%.-&$!47!5&$!1&%+)-(5&$!7$%&%&57$8!
!
U,-#62,%&'+%1+$7(-+*%&'+%82,%+,-'6(#*-+,%(*62;'7+*-#62,%1#.'+*%8#%
7#-$/;'8#%+,-#-#8%Q#%1+,#$%6+8%#$.'7+*-2%&'+%-27#*%82,%1'+,-2,%6+%82,%$+,(6+*-+,%8+.#8+,R%,(%;'718+*%;2*%
82,%$+&'(,(-2,%6+%+,+%+,-#62f%%
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APPENDIX A 
 
INITIAL CONTACT SHEET 
Who is doing the study? 
Mireille Vargas is doing a study approved by the University of North Carolina at Chapel Hill on 
foreign-born children of immigrants and their families in the new destination migrant state of 
North Carolina.  
 
Who can participate in this study? 
Foreign-born children of immigrants with parents of unauthorized legal status are asked to 
participate in this study. (Please keep in mind that INS regulations provide that a child under 18 
does not accrue unlawful presence, even if she or he is out of status; therefore, the term “foreign-
born children of immigrants”). Given the nature of the study, participation requires talking about 
yourself and your family’s personal life. However, Ms. Vargas and the Institutional Review 
Board of Human Subjects (IRB) are fully aware of what it means for these participants’ to talk 
about their lives and all efforts will be made to keep the identities anonymous.  Fake names will 
be used, any possible identifiers (location of the interview, names of schools, streets, etc.) will 
not be disclosed at any time or to any one, and the encrypted data from the interviews will be 
destroyed upon completion of the study.  
 
Why is the study being done? 
North Carolina has seen a huge increase in Latino population. The younger immigrants, children, 
face a lot of challenges. The stresses of migration and acculturation, in addition to trying to adapt 
to parental expectations while also striving to meet the expectations of teachers and peers in a 
new destination area where the surrounding society is less familiar with Hispanic immigrants is a 
lot for the youth to process and handle in a healthy manner. Their experiences are very 
important, and it is very helpful to researchers, and citizens in general, to hear about their stories. 
You are being asked to participate in this study because you are an immigrant/foreign-born child 
of immigrants.   
 
What are participants asked to do? 
You will be asked about your school and home environments; work, school and family history; 
migration history; and educational, social, and occupational aspirations. You will be asked about 
how being an immigrant or a child of an immigrant influences your aspirations and actions in 
work, in school, at home and in their social life. You will not be asked to do anything other than 
tell me about your life and allow me to observe you as you do so. You only have to be yourself 
and allow me the honor of sharing your story. The interviews will take place in the privacy of 
your home and will only take two to three days of your time. The interviews will last as long as it 
takes to get through the questions, approximately 2-4 hours for each (the child and the parents). 
Your family may choose the order of the interviews depending on availability of the individuals 
and the individual may choose to break up the interview over the course of the 2 to 4 days.  
 
What are the risks for participants? 
Due to the nature of the study involving unauthorized immigrants and the interviews consisting 
of personal questions, the risk of feelings of embarrassment, sadness, frustration, etc. are 
possible. Another possible risk you must fully understand is that if anyone should figure out your 
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identity, your documentation status would be found out. It is unlikely that anyone would go 
through the trouble to find out the identities of the participants, but there could be consequences, 
if this were to happen. However, IRB approved this study because it has been designed to have 
minimal risk to participants. Additionally, every effort will made to keep those risks minimum 
and further minimize risks, to protect the participants, and to preserve the confidentiality of the 
study.  
 
Will participants benefit from the study? 
Research is designed to benefit society by gaining new knowledge. The child and parents may 
not benefit concretely from being in this research study, but you may find that the child benefits 
from reflecting on his or her experiences and being able to talk about how his or her past affects 
his or her present and future. Therefore, the child may benefit by expressing his or her thoughts, 
opinions, and dreams, and he or she may also learn more about him or herself by voicing them. 
Additionally, the experience of participation in the study could help bring your child and your 
family closer as you talk about your situation and plan for the future together. You also could 
benefit by knowing that by speaking out, you are ultimately helping the thousands in similar 
situations have a voice that is heard and brings change. Your participation will provide much 
needed, valuable information for researchers and advocates to help the many individuals in this 
situation. Furthermore, I will be available to you and your family in the coming years to help 
your family through the years your child is in high school and prepares for post-high school life 
by providing information and sources to do everything in my power to make college possible for 
your child.  
 
 
If you are interested in participating, please contact Mireille Vargas at 704-657-5379 or by email 
at mvargas@email.unc.edu.  Your participation is greatly appreciated. 
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APPENDIX B 
 
INFORMATION SHEET 
 
University of North Carolina at Chapel Hill 
Information about a Research Study 
Adult Participants  
 
Consent Form Version Date: June 30, 2011 
IRB Study # 11-1074 
Title of Study: Unwanted Americans?: Youth with “American Dreams” 
Principal Investigator: Mireille Vargas 
Principal Investigator Department: Latin American Studies 
Principal Investigator Phone number: 704-657-5379 
Principal Investigator Email Address: mvargas@email.unc.edu   
Faculty Advisor:  Altha Cravey   
Faculty Advisor Email: cravey@unc.edu; 919-962-5157  
_________________________________________________________________ 
 
What are some general things you should know about research studies? 
You are being asked to take part in a research study.  To join the study is voluntary. 
You may refuse to join, or you may withdraw your consent to be in the study, for any reason, 
without penalty. 
 
Research studies are designed to obtain new knowledge. This new information may help people 
in the future. You may not receive any direct benefit from being in the research study. There also 
may be risks to being in research studies.  
 
Details about this study are discussed below.  It is important that you understand this information 
so that you can make an informed choice about being in this research study.  
 
You will be given a copy of this consent form.  You should ask the researchers named above any 
questions you have about this study at any time. 
 
What is the purpose of this study? 
The purpose of this research study is to learn about the social, emotional, mental, and academic 
aspects of the lives of foreign-born children of immigrants attending school in North Carolina. 
This study hopes to obtain a better understanding of 3 children and their families through a case 
study by examining their present lives and aspirations, their memories, and their future plans. 
You are being asked to participate in this study because you are part of a Hispanic immigrant 
family.  
 
How many people will take part in this study? 
There will be about 20 people total in this research study.  
 
How long will your part in this study last? 
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Your participation in the study will be for a period of a couple of weeks when the researcher will 
meet with you at three different days to interview you and spend time getting to know you.  
 
What will happen if you take part in the study? 
Should you choose to participate, I would like to interview you regarding  
• your school and home environments 
• work 
• school and family history 
• migration history 
• and educational, social, and occupational aspirations. 
 
 I will you questions pertaining to how being a foreign-born immigrant/ child of an immigrant 
influences your aspirations and actions in work, in school, at home and in your social life. 
 
 
I will record the interview, but you will have the right to stop the recorder or the interview at any 
time and for any reason during the interviews. You may choose not to answer a question for any 
reason. You will not be asked to do anything other than tell me about your life and allow me to 
observe you live out your daily life. Essentially, you are just being yourself and allowing me the 
honor of sharing your story.   
 
What are the possible benefits from being in this study? 
Research is designed to benefit society by gaining new knowledge. You may not benefit 
concretely from being in this research study, but you may find that you benefit from reflecting on 
your experiences and being able to talk about how your past affects your present and your future. 
Therefore, you may benefit by expressing your thoughts, opinions, and dreams, and you may 
also learn more about yourself by voicing them. Additionally, the experience of participation in 
the study could help bring you and your family closer as you talk about your situation and plan 
for the future together. You also could benefit by knowing that by speaking out, you are 
ultimately helping the thousands in similar situations have a voice that is heard and brings 
change. 
 
What are the possible risks or discomforts involved from being in this study? 
The risks involved for you in this study include possible discomfort, embarrassment or distress, 
such as sadness about questions that may be asked about your personal life, thoughts, and 
feelings. I will do everything in my power to minimize any discomfort you have concerning 
questions asked during the interview. You can refuse to answer questions or stop the interview at 
any point. There may be uncommon or previously unknown risks. You should report any 
problems to the researcher. 
 
What if we learn about new findings or information during the study?  
You will be given any new information gained during the course of the study that might affect 
your willingness to continue your participation.  
 
How will your privacy be protected? 
I will only record your first name, and I will link these to a numeric code that will be recorded 
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with your interviews to ensure that your identity is not disclosed. Participants’ names will be 
replaced with fake names in any and all write ups of this study. You have the right to refuse to 
answer any questions asked of you. You will not be identified in any report or publication about 
this study. Although every effort will be made to keep research records private, there may be 
times when federal or state law requires the disclosure of such records, including personal 
information.  This is very unlikely, but if disclosure is ever required, UNC-Chapel Hill will take 
steps allowable by law to protect the privacy of personal information.  In some cases, your 
information in this research study could be reviewed by representatives of the University, 
research sponsors, or government agencies (for example, the FDA) for purposes such as quality 
control or safety. 
 
What if you want to stop before your part in the study is complete? 
Your participation in this study is entirely of voluntary nature. You are under no obligation to 
participate and may withdraw from the study at any time, without penalty. You have the right to 
ask, and have answered, any questions you may have about this research. If you have questions, 
or concerns, you should contact the researchers listed on the first page of this form at any time 
prior to and during the study. The investigators also have the right to stop your participation at 
any time. This could be because you have had an unexpected reaction, or have failed to follow 
instructions, or because the entire study has been stopped. 
 
Will you receive anything for being in this study? 
You will not receive any concrete benefits from being in this study. Research is designed to 
benefit society by gaining new knowledge. The benefits to you from being in this study may be 
that you benefit from reflecting on your experiences and being able to talk about how your past 
affects your present and your future. You may benefit by expressing your thoughts, opinions, and 
dreams, and you may also learn more about yourself by voicing them. Also, the experience of 
participation in the study could help bring you and your family closer as you talk about your 
situation and plan for the future together. You also could benefit by knowing that by speaking 
out, you are ultimately helping the thousands in similar situations have a voice that is heard and 
brings change.  
 
What if you have questions about this study? 
You have the right to ask, and have answered, any questions you may have about this research. If 
you have questions about the study, complaints, concerns, etc., you should contact the 
researchers listed on the first page of this form. 
 
What if you have questions about your rights as a research participant? 
All research on human volunteers is reviewed by a committee that works to protect your rights 
and welfare.  If you have questions or concerns about your rights as a research subject, or if you 
would like to obtain information or offer input, you may contact the Institutional Review Board 
at 919-966-3113 or by email to IRB_subjects@unc.edu. 
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La universidad de Carolina del Norte en Chapel Hill 
Información sobre el estudio de investigación 
Participantes adultos  
 
Fecha de la versión del formulario de consentimiento: 30 de junio del 2011 
Nº de estudio del IRB: 11-1074  
Título del estudio: ¿Americanos no deseados?: jóvenes con sueños americanos 
Investigadora principal: Mireille Vargas 
Departamento de la UNC-Chapel Hill: estudios de Latinoamérica  
Número telefónico de la investigadora: 704-657-5379 
Correo electrónico de la investigadora: mvargas@email.unc.edu   
Asesor facultativo: Altha Cravey  
Correo electrónico y número telefónico del Asesor facultativo: cravey@unc.edu; 919-962-
5157 
_____________________________________________________________ 
 
¿Cuáles son algunas de las cuestiones generales que usted debe saber sobre los estudios de 
investigación? 
Se le solicita que participe en un estudio de investigación. La participación en este estudio es 
voluntaria. Puede negarse a participar, o puede retirar su consentimiento para participar en el 
estudio, por cualquier motivo, sin sufrir sanciones.  
 
Los estudios de investigación están diseñados para obtener nueva información. Es posible que 
esta nueva información ayude a las personas en el futuro. Quizás usted no reciba ningún 
beneficio directo por participar en este estudio de investigación. También pueden existir riesgos 
asociados con la participación en estudios de investigación. 
 
Los detalles sobre este estudio se analizan a continuación. Es importante que entienda esta 
información de modo que pueda tomar una decisión informada acerca de la participación en este 
estudio de investigación.   
 
Se le entregará una copia de este formulario de consentimiento. Puede hacerle a los 
investigadores mencionados anteriormente cualquier pregunta que tenga acerca de este estudio 
en cualquier momento. 
 
¿Cuál es el objetivo de este estudio?  
El objetivo de este estudio de investigación es aprender más de los hijos nacidos fuera del país y 
de inmigrantes. Se le pide que participe en este estudio porque usted es un inmigrante y su hijo 
nació en otro país latinoamericano.  
 
¿Cuántas personas participarán en este estudio? 
Si decide participar en este estudio, será uno de entre aproximadamente 20 personas en total. 
 
¿Cuánto tiempo participará en este estudio?  
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Este estudio de investigación va a durar unas dos semanas. Durante este tiempo, voy a visitarle 
tres días.  
  
¿Qué ocurrirá si participa en este estudio? 
 Me gustaría tener permiso de observarle   
 Me gustaría entrevistarle sobre  
o sus ambientes en la casa y en la escuela 
o su historia sobre la escuela, la familia, el trabajo y la migración  
o sus aspiraciones educativas, sociales, y ocupacionales. 
o cómo ser un hijo de inmigrante/inmigrante influye sus aspiraciones y acciones en la 
escuela, en el trabajo, en la casa y en su vida social.  
 Voy a visitarles tres veces. Voy a grabar las entrevistas, pero usted me puede pedir que yo 
termine la entrevista o que pare la grabadora en cualquier momento y por cualquier motivo, y 
entonces transcribiré las entrevistas.  Después de terminar el estudio, destruiré todas las 
cintas.  
 
¿Cuáles son los posibles beneficios por participar en este estudio? 
La investigación está diseñada para beneficiar a la sociedad mediante la obtención de nuevos 
conocimientos. Es posible que no beneficie concretamente por su participación en este estudio de 
investigación, pero es posible que usted beneficie a través de reflexionar sobre sus experiencias y 
por tener la oportunidad de hablar de cómo el pasado afecta su presente y su futuro. Por lo tanto, 
puede beneficiar de expresar sus pensamientos, opiniones y sueños, y usted también puede 
aprender más sobre sí mismo al expresarlos. Además, la experiencia de participación en el 
estudio podría ayudar a que usted y a su familia se unan más a través de hablar de su situación y 
planificar para el futuro juntos. Además, podría beneficiar al saber que al hablar, ayuda a las 
miles de personas en situaciones similares a tener voces que se escuchan y que producen 
cambios. 
 
¿Cuáles son los posibles riesgos o molestias que implica la participación en este estudio? 
Los riesgos o molestias de este estudio son posiblemente incomodidad, tales como tristeza o 
vergüenza sobre las preguntas que se le pueda hacer de su vida personal, pensamientos y 
sentimientos. Voy a hacer todo en mi poder para disminuir cualquiera molestia que tiene sobre 
las preguntas en la entrevista, y puede negarse a responder cualquier pregunta. Además me puede 
pedir que termine la entrevista o que pare la grabadora en cualquier momento y por cualquier 
motivo. Es posible que existan riesgos poco frecuentes o desconocidos previamente. Debe 
comunicar al investigador cualquier problema que se presente.  
 
¿De qué manera se protegerá su privacidad? 
Voy a notar solo su nombre y no su apellido.  Voy a vincular su nombre con un código numérico 
que voy a grabar durante la entrevista para asegurar que su identidad sea protegida. Tiene el 
derecho de no responder a cualquier pregunta durante la entrevista. Los participantes no serán 
identificados en informes o publicaciones sobre este estudio. Aunque se realizarán todos los 
esfuerzos por conservar los registros de investigación en forma privada, podrá ocurrir que la ley 
federal o estatal exija que tales registros, incluso la información personal, sean revelados. Esto es 
muy poco probable, pero si alguna vez se pide que sean revelados, la universidad de Carolina del 
Norte en Chapel Hill tomará las medidas permitidas por ley para proteger la privacidad de la 
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información personal. En algunos casos, su información reunida en este estudio de investigación 
podría ser examinada por representantes de la Universidad, patrocinadores de la investigación u 
organismos gubernamentales con fines tales como el control de calidad o la seguridad. 
 
¿Qué pasa si desea abandonar el estudio antes de que se haya terminado? 
Su participación en este estudio es totalmente de carácter voluntario. Usted no está bajo 
obligación de participar y puede retirarse del estudio en cualquier momento, sin penalización. 
Usted tiene el derecho de hacer cualquier pregunta que tenga acerca de esta investigación. Si 
usted tiene preguntas o preocupaciones, póngase en contacto con los investigadores mencionados 
en la primera página de este formulario en cualquier momento antes y durante el estudio. Los 
investigadores también tienen el derecho de suspender su participación en cualquier momento. 
Esto podría ser debido a que haya tenido una reacción inesperada, o no se hayan seguido las 
instrucciones, o porque el estudio haya sido detenido. 
 
¿Recibirá algo por participar en este estudio? 
Usted no recibirá nada por participar en este estudio. Sin embargo, es posible que usted beneficie 
a través de reflexionar sobre sus experiencias y por tener la oportunidad de hablar de cómo el 
pasado afecta su presente y su futuro. Por lo tanto, puede beneficiarse de expresar sus 
pensamientos, opiniones y sueños, y usted también puede aprender más sobre sí mismo al 
expresarlos. Además, la experiencia de participación en el estudio podría ayudar a usted y a su 
familia a unirse más a través de hablar de su situación y planificar para el futuro juntos. También 
podría beneficiar al saber que al hablar, ayuda a las miles de personas en situaciones similares a 
tener voces que se escuchan y que producen cambios. 
 
¿Qué sucede si tiene preguntas sobre este estudio? 
Tiene el derecho de preguntar, y que se les responda, cualquier duda que tenga acerca de esta 
investigación. Si tiene preguntas o inquietudes, debe ponerse en contacto con los investigadores 
mencionados en la primera página de este formulario. 
 
¿Qué sucede si usted tiene preguntas sobre sus derechos como participante de una 
investigación? 
Toda investigación realizada con voluntarios humanos es examinada por un comité que trabaja 
para proteger sus derechos y su bienestar. Si tiene preguntas o inquietudes acerca de sus derechos 
como sujeto de una investigación, puede ponerse en contacto, de manera anónima si lo desea, 
con el Comité de revisión institucional, (Institutional Review Board, IRB, por sus siglas en 
inglés) al 919-966-3113 o por correo electrónico a IRB_subjects@unc.edu. 
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APPENDIX C 
 
PARENTAL PERMISSION FOR MINORS 
 
University of North Carolina at Chapel Hill 
Parental Permission for a Minor Child to Participate in a Research Study  
Consent Form Version Date: June 30, 2011 
IRB Study # 11-1074 
Title of Study: Unwanted Americans?: Youth with “American Dreams” 
Principal Investigator: Mireille Vargas 
Principal Investigator Department: Latin American Studies 
Principal Investigator Phone number: 704-657-5379 
Principal Investigator Email Address: mvargas@email.unc.edu; cravey@unc.edu 
 
What are some general things you and your child should know about research studies? 
You are being asked to allow your child to take part in a research study. To join the study is 
voluntary. 
You may refuse to give permission, or you may withdraw your permission for your child to be in 
the study, for any reason, without penalty. Even if you give your permission, your child can 
decide not to be in the study. 
 
Research studies are designed to obtain new knowledge. This new information may help people 
in the future. Your child may not receive any direct benefit from being in the research study. 
There also may be risks to being in research studies.  
 
Details about this study are discussed below. It is important that you and your child understand 
this information so that you and your child can make an informed choice about being in this 
research study. 
 
You will be given a copy of this consent form. You and your child should ask the researchers 
named above any questions you have about this study at any time. 
 
What is the purpose of this study? 
The purpose of this research study is to learn about the social, emotional, mental, and academic 
aspects of the lives of foreign-born children of immigrants attending school in North Carolina, 
and their families. This study hopes to obtain a better understanding of immigrant children and 
their families through case studies by examining their present lives and aspirations, their 
memories, and their future plans. Your child is being asked to participate in this study because he 
or she is a foreign-born child of immigrants.   
 
How many people will take part in this study? 
Your child will be 1 of about twenty people in this research study.  
 
How long will your child’s part in this study last?  
Your child's participation in the study will be for a brief period of a couple of weeks when I will 
meet with him or her on three days to interview him or her and spend time getting to know him 
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or her.  
 
What will happen if your child takes part in the study? 
Should you choose to allow your child to participate, I would like to interview your child about: 
 school and home environments 
 work, school, and family history 
 migration history 
 and educational, social, and occupational aspirations.  
 
I will ask your child questions pertaining to: 
 how being a foreign-born immigrant/ child of an immigrant influences his or 
her aspirations and actions  
o in work 
o in school 
o at home  
o and in his or her social life. 
 
I will record the interviews, but your child will have the right to stop the recorder or the 
interview at any time and for any reason during the interviews.  
 
Your child will not be asked to do anything other than tell me about his or her life and allow me 
to observe him or her live out his or her daily life. Your child is just being his or herself and 
allowing me the honor of sharing his or her story.   
 
What are the possible benefits from being in this study? 
Research is designed to benefit society by gaining new knowledge. Your child may not benefit 
concretely from being in this research study, but you may find that your child benefits from 
reflecting on his or her experiences and being able to talk about how his or her past affects his or 
her present and future. Therefore, your child may benefit by expressing his or her thoughts, 
opinions, and dreams, and he or she may also learn more about him or herself by voicing them. 
Additionally, the experience of participation in the study could help bring your child and your 
family closer as you talk about your situation and plan for the future together. Your child also 
could benefit by knowing that by speaking out, he or she are ultimately helping the thousands in 
similar situations have a voice that is heard and brings change.  
 
What are the possible risks or discomforts involved from being in this study? 
The risks involved for your child in this study include possible discomfort, embarrassment or 
distress, such as sadness about questions that may be asked about his or her personal life, 
thoughts, and feelings. I will do everything in my power to minimize any discomfort he or she 
may have concerning questions asked during the interview. Your child can refuse to answer 
questions or stop the interview at any point. There may be uncommon or previously unknown 
risks. You should inform me of any discomfort and problems.  
 
What if we learn about new findings or information during the study?  
You and your child will be given any new information gained during the course of the study that 
might affect your willingness to continue your child’s participation in the study. 
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How will your child’s privacy be protected? 
 I will only record your child's first name, and I will link these to a numeric code that will 
be recorded with his or her interviews to ensure that his or her identity is not disclosed.  
 Your child has the right to refuse to answer any questions asked of him or her.  
 Participants’ names will be replaced with fake names in any and all write ups of this 
study.   
 Participants will not be identified in any report or publication about this study. Although 
every effort will be made to keep research records private, there may be times when 
federal or state law requires the disclosure of such records, including personal 
information. This is very unlikely, but if disclosure is ever required, UNC-Chapel Hill 
will take steps allowable by law to protect the privacy of personal information. In some 
cases, your child’s information in this research study could be reviewed by 
representatives of the University, research sponsors, or government agencies for purposes 
such as quality control or safety. 
 After completion of the study, all tapes and hard copies will be destroyed. I will keep all 
records, without any identifiers, of the interviews in a password protected computer file 
on my private computer.  
 
What if you or your child wants to stop before your child’s part in the study is complete? 
You can withdraw your child from this study at any time, without penalty. The investigators also 
have the right to stop your child’s participation at any time. This could be because your child has 
had an unexpected reaction, or has failed to follow instructions, or because the entire study has 
been stopped. 
 
What if you or your child has questions about this study? 
You and your child have the right to ask, and have answered, any questions you may have about 
this research. If there are questions about the study, complaints, concerns, or if a research-related 
injury occurs, contact the researchers listed on the first page of this form.  
 
What if there are questions about your child’s rights as a research participant? 
All research on human volunteers is reviewed by a committee that works to protect your child’s 
rights and welfare. If there are questions or concerns about your child’s rights as a research 
subject, or if you would like to obtain information or offer input, you may contact the 
Institutional Review Board at 919-966-3113 or by email to IRB_subjects@unc.edu. 
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La universidad de Carolina del Norte en Chapel Hill 
Autorización verbal de los padres para que un niño menor de edad participe en un estudio 
de investigación 
Fecha de la versión del formulario de consentimiento: 30 de junio del 2011 
Nº de estudio del IRB: 11-1074  
Título del estudio: ¿Americanos no deseados?: jóvenes con sueños americanos 
Investigadora principal: Mireille Vargas 
Departamento de la UNC-Chapel Hill: estudios de Latinoamérica  
Número telefónico de la investigadora: 704-657-5379 
Correo electrónico de la investigadora: mvargas@email.unc.edu   
Asesor facultativo: Altha Cravey  
Correo electrónico y número telefónico del Asesor facultativo: cravey@unc.edu; 919-962-
5157 
_________________________________________________________________ 
 
¿Cuáles son algunas de las cuestiones generales que usted debe saber sobre los estudios de 
investigación? 
Se le pide su permiso para que su hijo participe en un estudio de investigación. La participación 
en este estudio es voluntaria. Puede negarse a dar su autorización, o puede retirar su autorización 
para que su hijo participe en el estudio, por cualquier motivo. Incluso, si usted otorga su 
autorización, su hijo puede decidir no participar en el estudio.  
 
Los estudios de investigación tienen como objetivo obtener nueva información. Es posible que 
esta nueva información ayude a las personas en el futuro. Es posible que su hijo no reciba ningún 
beneficio directo por participar en este estudio de investigación. Además, pueden existir riesgos 
asociados con la participación en estudios de investigación. 
 
Los detalles sobre este estudio se analizan a continuación. Es importante que entienda esta 
información de modo que usted y su hijo puedan tomar una decisión informada acerca de la 
participación en este estudio de investigación. 
 
Se le entregará una copia de este formulario de autorización. Usted y su hijo deben preguntarle a 
los investigadores mencionados anteriormente cualquier consulta que tengan acerca de este 
estudio en cualquier momento. 
 
¿Cuál es el objetivo de este estudio?  
El objetivo de este estudio de investigación es obtener información directo de los hijos de 
inmigrantes y sus familias sobre sus experiencias con respeto a los ambientes en la casa y en la 
escuela, la historia sobre la escuela, la familia, el trabajo y la migración, las aspiraciones 
educativas, sociales, y ocupacionales, cómo ser un hijo de inmigrante/inmigrante influye las 
aspiraciones y acciones en la escuela, en el trabajo, en la casa y en su vida social. Se le pide que 
su hijo/a participe en este estudio porque él/ella es un estudiante en los EEUU con padres 
inmigrantes. 
 
¿Cuántas personas participarán en este estudio? 
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Si decide participar en este estudio, su hijo será uno de entre aproximadamente 20 personas en 
total en este estudio de investigación. 
 
¿Cuánto tiempo participará su hijo en este estudio?  
Su participación en este estudio de investigación va a durar unas dos semanas. Durante este 
tiempo, voy a visitarle tres veces para entrevistarle. Además, voy a observarle.  
  
¿Qué ocurrirá si su hijo participa en el estudio? 
 Me gustaría tener permiso de observarlo  
 Me gustaría entrevistarlo sobre 
o sus ambientes en la casa y en la escuela 
o su historia sobre la escuela, la familia, el trabajo y la migración  
o sus aspiraciones educativas, sociales, y ocupacionales. 
o cómo ser un hijo de inmigrante/inmigrante influye sus aspiraciones y acciones en la 
escuela, en el trabajo, en la casa y en su vida social   
 Las entrevistas van a tener lugar durante cada visita. Voy a grabar la entrevista, pero su hijo 
me puede pedir que yo termine la entrevista o que pare la grabadora en cualquier momento y 
por cualquier motivo, y entonces transcribiré la entrevista.  
 No se le pide de su hijo que haga otra cosa más que contarme de su vida, permitirme a 
observar cómo vive su vida diaria y que me permita el honor de compartir su historia. 
 
¿Cuáles son los posibles beneficios por participar en este estudio? 
La investigación está diseñada para beneficiar a la sociedad mediante la obtención de nuevos 
conocimientos. Es posible que su hijo no beneficie concretamente por su participación en este 
estudio de investigación, pero es posible que beneficie a través de reflexionar sobre sus 
experiencias y por tener la oportunidad de hablar de cómo el pasado afecta su presente y su 
futuro. Por lo tanto, su hijo puede beneficiar de expresar sus pensamientos, opiniones y sueños, y 
también puede aprender más sobre sí mismo al expresarlos. Además, la experiencia de 
participación en el estudio podría ayudarles a su hijo y a su familia a unirse más a través de 
hablar de su situación y planificar para el futuro juntos. También podría beneficiar al saber que al 
hablar, ayuda a las miles de personas en situaciones similares a tener voces que se escuchan y 
que producen cambios.  
 
¿Cuáles son los posibles riesgos o molestias que implica la participación en este estudio? 
Los riesgos o molestias de este estudio son posiblemente incomodidad, tales como tristeza o 
vergüenza sobre las preguntas que se le puede pedir acerca de su vida personal, pensamientos y 
sentimientos. Voy a hacer todo en mi poder para disminuir cualquier molestia que su hijo tenga 
sobre las preguntas en la entrevista, y puede negarse a responder a cualquier pregunta. Además 
su hijo me puede pedir que yo termine la entrevista o que pare la grabadora en cualquier 
momento y por cualquier motivo. Es posible que existan riesgos poco frecuentes o desconocidos 
previamente. Debe comunicar al investigador cualquier problema que se presente. 
 
¿Y si aprendemos acerca de nuevos descubrimientos o información durante el estudio? 
Se le dará a usted y a su hijo cualquier nueva información obtenida durante el curso del estudio 
que podría afectar su decisión de continuar con la participación de su hijo en el estudio. 
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¿Cómo se protegerá la privacidad de su hijo? 
 Voy a notar solo el nombre y no el apellido de su hijo. Voy a vincular su nombre con un 
código numérico que voy a grabar durante la entrevista.  
 Su hijo tiene el derecho de no responder a cualquier pregunta.  
 Un nombre falso será utilizado en el estudio.  
 Los participantes no serán identificados en informes o publicaciones sobre este estudio. 
Aunque se realizarán todos los esfuerzos por conservar los registros de investigación en 
forma privada, podrá ocurrir que la ley federal o estatal exija que tales registros, incluso la 
información personal, sean revelados. Esto es muy poco probable, pero si alguna vez se pide 
que sean revelados, UNC-Chapel Hill tomará las medidas permitidas por ley para proteger la 
privacidad de la información personal. En algunos casos, su información reunida en este 
estudio de investigación podría ser examinada por representantes de la Universidad, 
patrocinadores de la investigación u organismos gubernamentales con fines tales como el 
control de calidad o la seguridad. 
 Al final del estudio, destruiré todos las grabaciones y documentos.  
 
¿Qué pasa si desea abandonar el estudio antes de que se haya terminado? 
La participación de su hijo en este estudio es totalmente de carácter voluntario. Su hijo no está 
bajo obligación de participar y puede retirarse del estudio en cualquier momento, sin 
penalización. Usted y su hijo tienen el derecho de hacer cualquier pregunta que tenga acerca de 
esta investigación. Si ustedes tienen preguntas o preocupaciones, pónganse en contacto con los 
investigadores mencionados en la primera página de este formulario en cualquier momento antes 
y durante el estudio. Los investigadores también tienen el derecho de suspender su participación 
en cualquier momento. Esto podría ser debido a que su hijo haya tenido una reacción inesperada, 
o no se hayan seguido las instrucciones, o porque el estudio haya sido detenido. 
 
¿Qué sucede si usted o su hijo desean formular preguntas sobre este estudio? 
Usted y su hijo tienen el derecho de preguntar, y que se les responda, cualquier duda que tengan 
acerca de esta investigación. Si tienen preguntas o inquietudes, deben ponerse en contacto con 
los investigadores mencionados en la primera página de este formulario. 
 
¿Qué sucede si usted o su hijo desean formular preguntas sobre los derechos de su hijo 
como participante de una investigación? 
Toda investigación realizada con voluntarios humanos es examinada por un comité que trabaja 
para proteger los derechos y el bienestar de su hijo. Si usted o su hijo tienen preguntas o 
inquietudes acerca de los derechos de su hijo como sujeto de una investigación, pueden ponerse 
en contacto, de manera anónima si lo desean, con el Comité de revisión institucional, 
(Institutional Review Board, IRB, por sus siglas en inglés) al 919-966-3113 o por correo 
electrónico a IRB_subjects@unc.edu 
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ASSENT FROM MINORS (7-14) 
 
University of North Carolina at Chapel Hill 
Assent to Participate in a Research Study 
Minor Subjects (7-14 yrs) 
________________________________________________________________________ 
Consent Form Version Date: June 30, 2011 
IRB Study # 11-1074 
Title of Study: Unwanted Americans?: Youth with “American Dreams” 
Person in charge of study: Mireille Vargas 
Where they study/work at UNC-Chapel Hill: Latin American Studies   
Other people working on this study: Advisor Altha Cravey 
The people named above are doing a research study. 
These are some things we want you to know about research studies: 
Your parent needs to give permission for you to be in this study. You do not have to be in this 
study if you don’t want to, even if your parent has already given permission. 
 
You may stop being in the study at any time. If you decide to stop, no one will be angry or upset 
with you. 
 
Sometimes good things happen to people who take part in studies, and sometimes things happen 
that they may not like. We will tell you more about these things below. 
 
Why are they doing this research study? 
The reason for doing this research is to really know children like you. The researchers want to 
know all about children that were born in another country but now live here with their family. 
 
Why are you being asked to be in this research study? 
You are being asked to be in this study because the researcher wants to get to know you. You 
were born in another country and live here, so they want to talk to you.  
 
How many people will take part in this study? 
If you decide to be in this study, you will be 1 of about 20 people in this study. 
 
What will happen during this study? 
This study will take place at your house and the researcher will see you 3 times and each time 
you will talk and play with the researcher.  
 
During this study, you will get to answer questions about you, your family, school, and friends. 
You will also get to do fun things like play a game or color. Sometimes, the researcher will just 
watch you and you can play with your toys, do your homework or read aloud to your parent. 
 
If you and your parents want, your parents can sit with you when you talk to the researcher. 
 
Who will be told the things we learn about you in this study? 
The people at the University of Chapel Hill may have access to the information in the research 
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study. They will not know your name or be able to find you, so it is not scary for you to feel that 
strangers know you. 
 
The researcher will not tell anyone what you tell them without your permission unless there is 
something that could be dangerous to you or someone else. 
 
What are the good things that might happen? 
 You may like talking about yourself and your family, friends, and school to the 
researcher. 
 You may feel special, or like a grown up, having the chance to be in a research study. 
 You may have fun. 
What are the bad things that might happen? 
Sometimes things happen to people in research studies that may make them feel bad. These are 
called “risks.” Risks may sound scary, but you have your family and the researcher to take care 
of you. 
These are possible risks of this study: 
 Some of the things you talk about may make you feel sad, like you miss your grandma 
because you have not seen her in a long time. It is okay to feel this way and you should 
tell the researcher how you feel. 
 You may feel dumb if there may be questions you do not understand. It is okay to not 
understand everything. You can tell the researcher you do not understand and it will be 
explained to you. 
Not all of these things may happen to you. None of them may happen or things may happen that 
the researchers do not know about. You should report any problems to the researcher. 
 
Will you get any money or gifts for being in this research study? 
You will not get any money or gifts for being in this research study, but you may feel good about 
helping the people doing this study do their work. You also might like talking to a person who 
wants to know all about you and your friends, school, and family. 
 
Who should you ask if you have any questions? 
If you have questions you should ask the people listed on the first page of this form. If you have 
other questions, complaints or concerns about your rights while you are in this research study 
you may contact the Institutional Review Board at 919-966-3113 or by email to 
IRB_subjects@unc.edu. 
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ASSENT FROM ADOLESCENTS (15-17) 
 
University of North Carolina at Chapel Hill 
Assent to Participate in a Research Study 
Adolescent Participants age 15-17 
________________________________________________________________________ 
Consent Form Version Date: June 30, 2011 
IRB Study # 11-1074 
Title of Study: Unwanted Americans?: Youth with “American Dreams” 
Principal Investigator: Mireille Vargas 
Principal Investigator Department: Latin American Studies  
Principal Investigator Phone number: 704-657-5379 
Principal Investigator Email Address: mvargas@email.unc.edu 
Faculty Advisor: Altha Cravey  
Faculty Advisor Contact Information: cravey@unc.edu; 919-962-5157 
 
What are some general things you should know about research studies? 
You are being asked to take part in a research study. Your parent, or guardian, needs to give 
permission for you to be in this study. You do not have to be in this study if you don’t want to, 
even if your parent has already given permission. To join the study is voluntary. You may refuse 
to join, or you may withdraw your consent to be in the study, for any reason, without penalty. 
Research studies are designed to obtain new knowledge. This new information may help people 
in the future. You may not receive any direct benefit from being in the research study. There also 
may be risks to being in research studies. 
Details about this study are discussed below. It is important that you understand this information 
so that you can make an informed choice about being in this research study. You will be given a 
copy of this consent form. You should ask the researchers named above any questions you have 
about this study at any time. 
 
What is the purpose of this study? 
The purpose of this research study is to learn about the social, emotional, mental, and academic 
aspects of the lives of foreign-born children of immigrants attending school in North Carolina. 
This study hopes to obtain a better understanding through case studies by examining the present 
lives and aspirations, memories, and future plans of these foreign-born children. You are being 
asked to participate in this study because you are a foreign-born child of immigrants.   
 
How many people will take part in this study? 
There will be about 20 people total in this research study.  
 
How long will your part in this study last? 
Your participation in the study will be for a period of a couple of weeks when the researcher will 
meet with you on three different days each time to interview you and spend time getting to know 
you.  
 
What will happen if you take part in the study? 
Should you choose to participate, I would like to interview you regarding your school and home 
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environments; work, school and family history; migration history; and educational, social, and 
occupational aspirations. I will you questions pertaining to how being a foreign-born immigrant/ 
child of an immigrant influences your aspirations and actions in work, in school, at home and in 
your social life. I will record the interview, but you will have the right to stop the recorder or the 
interview at any time and for any reason during the interviews. You will not be asked to do 
anything other than tell me about your life and allow me to observe you live out your daily life. 
Essentially, you are just being yourself and allowing me the honor of sharing your story.   
 
What are the possible benefits from being in this study? 
Research is designed to benefit society by gaining new knowledge. The benefits to you from 
being in this study may be that you benefit from reflecting on your experiences and being able to 
talk about how your past affects your present and your future. Therefore, you may benefit by 
expressing your thoughts, opinions, and dreams, and you may also learn more about yourself by 
voicing them. Additionally, the experience of participation in the study could help bring you and 
your family closer as you talk about your situation and plan for the future together. You also 
could benefit by knowing that by speaking out, you are ultimately helping the thousands in 
similar situations have a voice that is heard and brings change.  
 
What are the possible risks or discomforts involved from being in this study? 
The risks involved for you in this study include possible discomfort, embarrassment or distress, 
such as sadness about questions that may be asked about your personal life, thoughts, and 
feelings. I will do everything in my power to minimize any discomfort you have concerning 
questions asked during the interview. You can refuse to answer questions or stop the interview at 
any point. There may be uncommon or previously unknown risks. You should report any 
problems to me.  
 
How will your privacy be protected? 
I will only record your first name, and I will link these to a numeric code that will be recorded 
with your interviews to ensure that your identity is not disclosed. You have the right to refuse to 
answer any questions asked of you. You will not be identified in any published or written 
material resulting from the study. Participants’ names will be replaced with fake names in any 
and all write ups of this study.   
 
Participants will not be identified in any report or publication about this study. Although every 
effort will be made to keep research records private, there may be times when federal or state law 
requires the disclosure of such records, including personal information. This is very unlikely, but 
if disclosure is ever required, UNC-Chapel Hill will take steps allowable by law to protect the 
privacy of personal information. In some cases, your information in this research study could be 
reviewed by representatives of the University, research sponsors, or government agencies (for 
example, the FDA) for purposes such as quality control or safety. 
  
I will record and transcribe the interviews. After completion of the study, all tapes and hard 
copies will be destroyed. I will keep all records, without any identifiers, of the interviews in a 
password protected computer file on my private computer.  
 
164 
 
Check the line that best matches your choice: 
 
_____ OK to record me during the study 
 
_____ Not OK to record me during the study  
 
What if you want to stop before your part in the study is complete? 
You can withdraw from this study at any time, without penalty. The investigators also have the 
right to stop your participation at any time. This could be because you have had an unexpected 
reaction, or have failed to follow instructions, or because the entire study has been stopped. 
 
Will it cost you anything to be in this study? 
It will not cost you anything to be in this study.  
 
What if you have questions about this study? 
You have the right to ask, and have answered, any questions you may have about this research. If 
you have questions about the study, complaints, concerns, or if a research-related injury occurs, 
you should contact the researchers listed on the first page of this form. 
 
What if you have questions about your rights as a research participant? 
All research on human volunteers is reviewed by a committee that works to protect your rights 
and welfare. If you have questions or concerns about your rights as a research subject, or if you 
would like to obtain information or offer input, you may contact the Institutional Review Board 
at 919-966-3113 or by email to IRB_subjects@unc.edu. 
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APPENDIX F 
 
INTERVIEW GUIDE FOR ELEMENTARY SCHOOL STUDENT 
 
School Life 
1. Tell me about yourself. 
2. Are you an American? Why? 
3. Tell me about your school, like what you do at school. 
4. Tell me about your teacher(s). 
5. What is your favorite subject and why? 
6. Which is your least favorite and why? 
7. Do you like school? Why or why not? 
8. Do you think school is hard?  
9. Do you work hard at school? Why or why not?  
10. What kinds of grades do you make?  
11. How much homework do you usually do a night and on the weekends? 
12. Do your parents or anybody else help you with your homework? 
13. Tell me about your friends.  
14. Do you see these friends outside of school? If so, how often and what do you do? 
15. Do you have a best/closest friend(s) from school? If so, tell me about him/her/them and 
why they are your closest friend(s). 
16. Do you and your (best) friends tell each other everything?  
17. If not, what do you keep from your (best) friends? Why? 
18. Do you and your friends talk about the future, like where you want to go to college and 
what you want to be when you grow up?  
19. Are you friends with other Hispanics at school?  
20. Would you say your friends are mostly white, black, Asian, or Hispanic? 
21. Have your friends and peers in your school talked about going to college?   
22. Do you want to go to college? Why or why not? 
23. What do you want to be when you grow up? 
24. Tell me about your peers. What do they look like? How do they act towards you?  
25. Do you see yourself as a Hispanic at school? How and why?  
26. Do your friends from school know you are Hispanic and speak Spanish? If so, do they 
ever bring it up? How does this make you feel?  
27. Have you ever heard your friends, peers, and/or teachers at school talk about immigrants? 
Children of immigrants?  
28. If so, what did they say? How did this make you feel? 
29. Do you feel like you fit in at school? 
30. Do you ever feel like you do not belong? Why/How? 
31. Do your peers, friends, and/or faculty know that your parents are immigrants? If so, how 
do they know? How does this make you feel around them?  
32. Tell me about when you first started school here and how you felt about it. (How did you 
make friends? etc.) 
33. Did you know English then? If no, how did you learn English?  
34. How have you changed since you first started school here? 
35. What do you not like about school life and why?  
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36. What do your parents tell you about your education?  
37. Do you feel like your parents/family supports you in your education? How?  
 
Family Life  
38. Tell me about your family (mom, dad, brother(s), sister(s)). 
39. Who do you live with at your house? 
40. How long have you lived there? 
41. Where were you living before you came here? 
42. Where were you born? 
43. When did you come to the U.S.? North Carolina?  
44. Do you remember your life before the US and/or North Carolina? 
45. If so, tell me about your life there. What do you miss about living there?  
46. Who works in your family? What do your sibling(s) do?  
47. Do you talk to your parents in English or Spanish? What language do they talk to you in? 
With language do you and your sibling(s) talk in?  
 
Future Hopes 
48. What have you heard about college from your parents, siblings, teachers, etc.? 
49. Do you and your parents expect you to graduate from high school? Why is this important 
to you and your parents? 
50. What do you want to do after high school? What does your family want? College? 
51. What are you doing now or have you done to prepare for college?  
52. Have you ever thought about who will pay for college? 
53. Do you know if there is anything that could keep you from going to college? 
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APPENDIX G 
 
INTERVIEW GUIDE FOR MIDDLE SCHOOL STUDENT 
 
School Life 
1. Tell me about yourself.  
2. Are you an American?  
3. Tell me about your school.  
4. Tell me about your teachers. 
5. Tell me about your classes at school. 
6. Do you enjoy school? Why or why not? 
7. How do you like your classes?   
8. What’s your favorite class(es) and subject(s)? 
9. Why is that your favorite (class or subject)? 
10. Which is your least favorite and why? 
11. Are your classes hard? 
12. How much homework do you usually do a night and on the weekends? 
13. What kinds of grades do you make? 
14. Do you work hard at school? Why or why not? 
15. Do your parents or anybody else help you with your homework? 
16. How would you describe your parent’s feelings toward your schooling?  
17. What is your social life like? Tell me about your friends.  
18. Do you and your friends talk about the future, like where you want to go to college and 
what you want to be when you grow up?  
19. Do most of your friends and peers in your school talk/plan on going to college?  
20. What do you say when these conversations come up and you are asked about your plans 
after high school? 
21. Do you and your friends have similar dreams and goals? How do they differ? 
22. Are you in classes with your friends?  
23. Do you hang out with these friends outside of school? If so, how often and what activities 
do you engage in? 
24. Do you have a best/closest friend(s) from school? If so, tell me about him/her/them and 
why they are your closest friend(s). 
25. Do you and your (best) friends tell each other everything?  
26. If not, what do you keep from your (best) friends? Why? 
27. Do you see yourself as a Hispanic at school? How and why?  
28. Do your friends from school know you are Hispanic and speak Spanish? If so, do they 
ever bring it up? How does this make you feel? If no, what ethnicity do they think you 
are? 
29. Are Hispanics in your classes? 
30. Do you hang out with Hispanics at school?  
31. Would you say that the white, black, Hispanic, and other kids hang out together in school 
or are there different cliques?  
32. Have you ever heard your friends, peers, and/or faculty at school talk about immigrants? 
Children of immigrants?  
33. If so, what did they say? How did this make you feel? 
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34. Do you feel like you fit in at school? 
35. Do you ever feel like you do not belong? Why/How? 
36. Do your peers, friends, and/or faculty know that your parents are immigrants? If so, how 
do they know? How does their knowing make you feel around them?  
37. Tell me about when you first started school here and how you felt about it. How did you 
make friends, etc.?  
38. Did you know English then? If no, how did you learn English?  
39. How have you changed since you first started school here? 
40. How have your feelings changed since you first started school? 
41. Are you satisfied with your education here? Why or why not? 
42. What upsets you most about school life and why?  
43. Do you feel like your parents/family support you in your academics? How?  
 
Family Life 
44. Tell me about your family. 
45. How would you describe your relationship with your parents/family? 
46. Has your family life changed over the last few years? If so, how and why? 
47. Who do you live with at your house? 
48. How long have you lived there? 
49. Where were you living before you came here? 
50. When did your parents come to the U.S? 
51. When did they come to North Carolina? 
52. Where were you born? 
53. When did you come to the U.S.? 
54. When did you come to North Carolina? 
55. How do you feel about their decision for your family to come to the US? North Carolina?  
56. Do you remember your life before the US and/or North Carolina? 
57. If so, tell me about your life there. What do you miss about living there?  
58. What was your life like when you first came to the U.S.? To North Carolina? 
59. Is your life at home with your family different than your life at school? How? 
60. What do your siblings do? What do your parents do?  
61. Who works? Who earns most of the money in your family? 
62. Do you help pay for any of your family expenses? If no, why not? If so, how? 
63. Do you help out the family in other ways? Cooking, babysitting, etc. 
64. Do you talk to your parents in English or Spanish? What language do they talk to you in? 
With language do you and your siblings talk in?  
 
Work Life 
65. Do you have a job outside of your house? How did you get your job?  
66. If so, tell me about your job, like what you do, when and where you work, etc. 
67. What do you do with the money that you earn at your job? 
68. Do you like your job? Why/why not? 
69. How long have you been working at your job? Is this your first job? 
70. Do you think this job will help you with other jobs that you might have in the future? 
71. How do you balance school and work? 
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Future Hopes 
72. Do you and your parents expect you to graduate from high school? Why is it important to 
you and your family that you graduate high school? 
73. How do you feel when you think about your high school graduation day? Why? 
74. What do you want to do after high school? What do you plan on doing? 
75. What have you heard about college? Are you thinking about applying to colleges? 
76. If so, what kinds of schools are you thinking about applying to? 
77. What would you like to major in/be when you grow up? 
78. What does your parents/family want you to do after high school?   
79. Does your family want you to go to college?  
80. What does your family plan on you doing after high school? 
81. What are you doing now or have you done to prepare for college?  
82. Where do you get your information about college?  
83. What types of messages do you get from the faculty in your school about going to 
college? 
84. What have your parents done to help you with the college selection/process? 
85. Do your plans differ from your family’s plans for you after high school? Why and how? 
86. Are there any obstacles that are standing in your way of going to college? 
87. If so, do you see these obstacles removed? How do you hope they would be removed?  
88. How would you and your family pay for college? 
89. Have you looked into scholarships and/or plan to get scholarships? 
90. Could you and your family afford for you to go to a four year university without financial 
aid? 
91. Could you and your family afford for you to go to a local community college for 
approximately $3,500 a semester without financial aid? 
92. How many immigrants do you know that go/went to college in North Carolina? In the 
US?  
93. If so, what types of messages have you heard from them about going to college?  
94. What do you know about the DREAM Act? 
95. Have you talked about the DREAM Act in school, with your friends, peers or faculty? 
96. If you had the chance to talk to congress about the DREAM Act or about immigrants 
going to college, what would you say? 
97. How did you feel when you heard the DREAM Act failed to pass Congress in December 
of 2010? Were you prepared to feel this way? 
98. Have you and your parents considered you going to college outside of the US? Is this still 
an option? Why or why not? 
99. How do you feel about thought of going to college outside the US? Why? 
100. Do you think that you will do what you want after high school? Are what you 
want and what you plan on doing after high school the same? Why or why not? 
101. If you don’t/can’t do what you want or what you plan, what do you think you 
would do after high school?  
102. Are you glad that you are being raised in North Carolina? In the U.S? 
103. If you could change one thing in the US, what would it be and why? 
104. How do you feel when you think about your future? Why? 
105. If you could change one thing about your life, what would it be and why? 
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APPENDIX H 
 
INTERVIEW GUIDE FOR HIGH SCHOOL STUDENT 
 
School Life 
1. Tell me about your school.  
2. Tell me about your teachers. 
3. Tell me about your classes at school. 
4. Do you enjoy school? Why or why not? 
5. How do you like your classes?   
6. What’s your favorite class(es) and subject(s)? 
7. Why is that your favorite (class or subject)? 
8. Which is your least favorite and why? 
9. Are your classes hard? 
10. How much homework do you usually do a night and on the weekends? 
11. What kinds of grades do you make? 
12. Do you work hard at school? Why or why not? 
13. Do your parents or anybody else help you with your homework? 
14. How would you describe your parent’s feelings toward your schooling?  
15. What is your social life like? 
16. Tell me about your friends.  
17. Do you and your friends talk about the future, like where you want to go to college and 
what you want to be when you grow up?  
18. Do most of your friends and peers in your school talk/plan on going to college?  
19. What do you say when these conversations come up and you are asked about your plans 
after high school? 
20. Do you and your friends have similar dreams and goals? How do they differ? 
21. Are you in classes with your friends?  
22. Do you hang out with these friends outside of school?  
23. If so, how often and what activities do you engage in? 
24. Do you have a best/closest friend(s) from school? If so, tell me about him/her/them and 
why they are your closest friend(s). 
25. Do you and your (best) friends tell each other everything?  
26. If not, what do you keep from your (best) friends? Why? 
27. Do you see yourself as a Hispanic at school? How and why?  
28. Do your friends from school know you are Hispanic and speak Spanish? If so, do they 
ever bring it up? How does this make you feel? If no, what ethnicity do they think you 
are? 
29. Do you hang out with Latinos at school?  
30. Are Latinos in your classes? 
31. Would you say that the white, black, Hispanic, and other kids hang out together in school 
or are there different cliques? 
32. Have you ever heard your friends, peers, and/or faculty at school talk about immigrants? 
Children of immigrants?  
33. If so, what did they say? How did this make you feel? 
34. Do you feel like you fit in at school? 
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35. Do you ever feel like you do not belong? Why/How? 
36. Do your peers, friends, and/or faculty know that your parents are immigrants? If so, how 
do they know? How does their knowing make you feel around them?  
37. Tell me about when you first started school here and how you felt about it. (How did you 
make friends? etc.) 
38. Did you know English then? If no, how did you learn English?  
39. How have you changed since you first started school here? 
40. How have your feelings changed since you first started school? 
41. Are you satisfied with your education here? Why or why not? 
42. What upsets you most about school life and why?  
43. Do you feel like your parents/family supports you in your academics? How?  
 
Family Life 
44. Tell me about yourself.  
45. Are you an American? 
46. Tell me about your family. 
47. How would you describe your relationship with your parents/family? 
48. Has your family life changed over the last few years? If so, how and why? 
49. Who do you live with at your house? 
50. How long have you lived there? 
51. Where were you living before you came here? 
52. When did your parents come to the U.S? 
53. When did they come to North Carolina? 
54. Where were you born? 
55. When did you come to the U.S.? 
56. When did you come to North Carolina? 
57. How do you feel about their decision for your family to come to the US? North Carolina?  
58. Do you remember your life before the US and/or North Carolina? 
59. If so, tell me about your life there. What do you miss about living there?  
60. What was your life like when you first came to the U.S.? To North Carolina? 
61. Is your life at home with your family different than your life at school? How? 
62. What do your siblings do? 
63. What do your parents do?  
64. Who earns most of the money in your family? 
65. Do you help pay for any of your family expenses? If no, why not? If so, how? 
66. Do you help out the family in other ways? Cooking, babysitting, etc. 
 
Work Life 
67. Do you have a job? 
68. If so, tell me about your job. 
69. How many hours a day do you work at your job? 
70. How many days a week do you work at your job? 
71. How much money do you make at your job?  
72. What do you do with the money that you earn at your job? 
73. Do you like your job? Why/why not? 
74. How did you get your job?  
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75. How long have you been working at your job? 
76. How much longer do you think you’ll keep this job? 
77. Who are the other people that work with you? 
78. What other jobs have you had before this one?  
79. Do you earn any other money besides that job? 
80. Do you think this job will help you with other jobs that you might have in the future? 
81. How do you balance school and work? 
 
Future Hopes 
82. Do you and your parents expect you to graduate from high school? Why is it important to 
you and your family that you graduate high school? 
83. How do you feel when you think about your high school graduation day? Why? 
84. What do you want to do after high school? 
85. What do you plan on doing? 
86. Are you thinking about applying to colleges? 
87. If so, what kinds of schools are you thinking about applying to? 
88. What would you like to major in/be when you grow up? 
89. What does your parents/family want you to do after high school?   
90. Does your family want you to go to college?  
91. What does your family plan on you doing after high school? 
92. What are you doing now or have you done to prepare for college?  
93. Where do you get your information about college?  
94. What types of messages do you get from the faculty in your school about going to 
college? 
95. What have your parents done to help you with the college selection/process? 
96. Do your plans differ from your family’s plans for you after high school? Why and how? 
97. Are there any obstacles that are standing in your way of going to college? 
98. If so, do you see these obstacles removed? How do you hope they would be removed?  
99. How would you and your family pay for college? 
100. Have you looked into scholarships and/or plan to get scholarships? 
101. Could you and your family afford for you to go to a four year university without 
financial aid? 
102. Could you and your family afford for you to go to a local community college for 
approximately $3,500 a semester without financial aid? 
103. How many immigrants do you know that go/went to college in North Carolina? In 
the US?  
104. If so, what types of messages have you heard from them about going to college?  
105. What do you know about the DREAM Act? 
106. Have you talked about the DREAM Act in school, with your friends, peers or 
faculty? 
107. If you had the chance to talk to congress about the DREAM Act or about 
immigrants going to college, what would you say? 
108. How did you feel when you heard the DREAM Act failed to pass Congress in 
December of 2010? Were you prepared to feel this way? 
109. Have you and your parents considered you going to college outside of the US? Is 
this still an option? Why or why not? 
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110. How do you feel about thought of going to college outside the US? Why? 
111. Do you think that you will do what you want after high school? Are what you 
want and what you plan on doing after high school the same? Why or why not? 
112. If you don’t/can’t do what you want or what you plan, what do you think you 
would do after high school?  
113. Are you glad that you are being raised in North Carolina? In the U.S? 
114. If you could change one thing in the US, what would it be and why? 
115. How do you feel when you think about your future? Why? 
116. If you could change one thing about your life, what would it be and why? 
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APPENDIX I 
 
INTERVIEW GUIDE FOR PARENTS 
 
Daily Life 
1. Can you tell me about a typical day for you? 
 
Work Life and History 
2. Where do you work? 
3. Can you tell me about your job(s)? 
4. How did you get your job(s)? 
5. What time do you usually start and end work every day? 
6. How many days per week do you usually work? 
7. What are your days off like? 
8. Do you like your job(s)? 
9. How long have you had the job(s)? 
10. Why did you decide to start working there? 
11. How long do you think you will continue to work there? 
12. Where did you work before there? 
13. How many jobs have you had in the last five years? 
 
Migration History: 
14. Where were you born? 
15. How was your life growing up? 
16. What did you want to be when you grew up? Why? 
17. Why did you decide to leave your country of origin?  
18. When did you leave your country for the first time? Was it to live in the U.S? 
19. Did you live anywhere else in the U.S. before you moved here? If so, where and when? 
20. Did you think about the impact and the consequences the move would have on your 
children and your own life? Why did you decide to still move?  
21. What did you expect your life to be like here? 
22. When did you move here?  
23. Did you move here with your children, or were they born here? 
24. Why did you decide to come here? 
25. Do you like living here? Do you have any regrets about your decision to move here? 
26. What did you know you would not have here that you would in your country of origin?  
27. What do you miss or feel like you are missing out on by living here? 
28. If you could change one thing in the US, what would it be and why? 
29. Do you think you’ll ever move away from here?  If so, why?  
30. Is life here what you expected it to be like when you decided to move here? If not, how 
so? If so, please explain. 
31. If you could change one thing about your life here, what would it be and why? 
 
Hopes for child and Relationship with child 
32. What kinds of things do you and your children/child do together as a family? 
33. Do you know your child’s friends? If so, what are they like? 
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34. Do you think that your child has a lot of friends and/or goes out a lot? 
35. What does your child usually like to do after school and on the weekends? 
36. Does your child have a boyfriend or a girlfriend? 
37. If so, do you know his/her girlfriend/boyfriend and what is he/she like? 
38. How do you feel about the relationship you and your child have?  
39. On what big/important things do you disagree on?  
40. If you lived outside of the US, would you have these disagreements? Why not?  
41. What do you want your child to be when they grow up? Why? 
42. What do you hope your child does when he/she finishes high school? 
43. If college, where do you hope he/she goes to college? 
44. If work, what kind of job? 
45. What do you hope your child does for a job when he/she is older?  Why? 
46. Where do you hope your child lives when he/she is older? 
47. What do you think your child’s special talents are? 
48. What kinds of grades does your child get in school?  
49. Why does your child get these grades? Can you say that you push him/her to get these 
grades? What motivations do you know that he/she has? 
50. About how much homework does he or she have each night? On the weekend? 
51. Do you help your child with his/her homework? 
52. Do you know what your child is learning about/studying in school? 
53. Do you think your child has more or fewer opportunities in this country than he/she 
would have in your country of origin?  
54. How do you think your child’s life would be different if he/she lived in your country of 
origin? 
55. At what times do you wish your child was being raised in your country of origin instead 
of the U.S.? 
56. Do you think that your life as a family would be different if you lived in your country of 
origin? 
57. Have you ever considered returning you and/or your family to your country of origin? 
Why did you consider it? Why did you not follow through? 
58. If you could change one thing about your child’s life here, what would it be? 
59. Overall, are you glad that your child is being raised in North Carolina and in the U.S.? 
Why or why not? 
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APPENDIX J 
 
OBSERVATION GUIDE  
 
 How are English and Spanish used at home among the members of the family? What is their 
grammar like in both of these languages? Are there other languages spoken at home?  
 What electronics are present (TV, radio, computer, video games, phones, etc.)? How often 
are they in use and by whom? For what purposes are they used (i.e. computer: educational or 
non-educational games, websites, emails, etc.)? In what language(s)?  
 Does anyone in the family do any reading? If so, what (magazines, books, newspapers)? In 
what language? 
 How do the children/youth interact? What games do they play? In what language(s) do they 
speak during this time?  
 Does the family eat meals together? What is the conversation like during this time?  
 What kinds of foods (snacks, meals, drinks) are being consumed? How are they prepared 
and/or by whom? 
 Do the children do any school work? If so, who in the family offers and/or gives assistance, 
if needed? Is it checked by a parent or a sibling?  
 How quick to obey are the children in general? 
 Are there any tensions? Between who and as a result of what? 
 What kind of clothing is worn by family members (style, brand names, colors)? 
 What chores are done around the house, if any? 
 What is the appearance of their residence (sparsely furnished, kept relatively neat, 
cluttered/crowded, lack of air conditioning and/or heat, washer and dryer used, etc.)? 
 What is the appearance of the neighborhood where they reside?  
 What other words, actions, and interactions occur and/or are recurrent?   
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APPENDIX K 
 
UNC SYSTEM GUIDELINES FOR ADMISSION OF UNDOCUMENTED STUDENTS 
 
The UNC Policy Manual 
700.1.4[G] 
Adopted 11/12/04 
Amended 07/01/07  
Guidelines on the Admission of Undocumented Aliens 
                Undocumented aliens are eligible to be considered for admission as undergraduates at 
UNC constituent institutions [1] based on their individual qualifications with limitations as set 
out below: 
1.             An undocumented alien may be considered for admission only if he or she graduated 
from high school in the United States. 
2.            Undocumented aliens may not receive state or federal financial aid in the form of a 
grant or a loan. 
3.            An undocumented alien may not be considered a North Carolina resident for tuition 
purposes; all undocumented aliens must be charged out of state tuition.  
4.            All undocumented aliens, whether or not they abide in North Carolina or graduated 
from a North Carolina high school, will be considered out of State for purposes of calculating the 
18 percent cap on out of State freshmen pursuant to Policy 700.1.3. 
5.            When considering whether or not to admit an undocumented alien into a specific 
program of study, constituent institutions should take into account that law prohibits the states 
from granting professional licenses to undocumented aliens. (128) 
________________________________________ 
[1] The North Carolina School of Science and Mathematics admits and enrolls only legal 
residents of the state of North Carolina. See G.S. 116-235. 
